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Séction 2: Self*Assessments

Competency Current Self-Assessment Second Self-Assessment

Score and Date Score and Date

Advocacy

Communieation

Governdnce and
Leadership

Leading ©Our
Professions

Organizing

Social and
Emotional
Intelligence

Strategy and
Fiscal Health
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.S Exawmplesiof EveryAay Bias

1.

n April 2018; five African Amgrican womemwere playinggolf at the Grandview Golf
Course in'Pennsylvania..They were told by the club’scowners that theywere moving
too slowly’on the golf course, and thew'the owners called the police. When the,police
arrived, they learned the reason they were called was because of'a dispute between
the club’s management and the golfers. They talked with both groups for about 20
minutes, andthen they determined that further police inyglvement was ot necessary.
One of the women said, “} felt like we were discriminated against. ltwas a horrific
experignge.” (Rachel Siegel, “White, golf course ownérs said five Affican American
women'were playing too slowly. Then they called the police,” The Washington Post,
April 25, 2018. Retrieved from washingtonpost.com/news/business/wp/2018/04/24/
white-golf-course-owners-said-five-africanzamerican-women-were-playing-too-slow-
then-they-called-the-police/)

. In May2018 in Califosnia, Jazmina Sadvedra, a Republican U.S. defigressional

candidate, barged in on a person who appeared to be a transgender woman using
the restroom at a Denny'’s restaurant and live-streamed the episode. She turned

the cameratoithe stall door@and said, “There's a man here saying that he'’s a lady.”
Saavedra then confrontedthe woman, who eventuallyz€ame out of thé bathroomrin

a black hoodie and was’escorted outof the restaurant. As she leftithe restaurant;
Saavedra screamed, “Next time, use the men’s room.” Denny's apologized and called
the behavior “disrespectful.” (Crystal Hill, “House candidate livestreams Denny’s
bathroom over‘man inside saying he's a lady;" video shows;* The Sacramento Bee, May:18;
2018. Retrieved from saché&e.com/news/mation-world/national/article211458119.htm})

. In May2018 at a Starbucks in Califagnia, the word¥beaner” (a ragial slur for Méxican

people) was printed on the cup of a Latino customer. The customer was out on a
coffee run fram work; when-he returned to work at a nearby restaurantwith the cup,
his colleaguénoticed theword on his cup®The colleagué called Starbiicks to complain
about thesincident and 'was told that“their employee-couldn't understand what Pedro
had téld'them,” theryoffered her al$50 gift card. (Nikita Richardson, “Starbucks Didn't
Fix Racism at Its Stores Fast Enough,” Grub Street, May 18, 2018. Retrieved from
grubstreet.com/2018/05/starbucks-employee-writes-racial-slur-on-coffee-cup.html)

In May 2018'in a restaurantin New York City, a man befated customers and employées
for speakihg Spanish; and then he threatened to calbimmigration officials. According
to awideo recordingof the incident, the man said) “Your staff is'Speaking Spanish to
customers when they should be speaking English. Every person | listen to: He spoke
it, he spoke.it.she's speaking it. This is America!” He continued to rant'to an employee
and then threatened to call1CE (Immigration and Custems Enforcement) officials,
saying, “My guess is they're not documented. So, my’next call isto;ICE to have-each
one.ofithem kicked'@ut of my country.” (Faith Karimi and Eric Levenson, “Man'to
Spanish Speakers at New York Restaurant: ‘My next call is to ICE,”” CNN, May 17, 2018.
Retrieved from cnn.com/2018/05/17/us/new-york-man-restaurant-ice-threat/
index.html)
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In May 2018 in Florida, a man approachedfive youngmen who were eating in a
McDonald’s parking lotand asked them, “Are you American boys?““The young mén, all
international studentsfrom Egypt who ranged in‘age from 19 to 23, did not respond.
According to the report, the man then flashed his pocketknife, opened and closed

it, and shouted;"Get the ...-out of my country!” using the faword, and then said, “You
don't deservie American{ood!” At this point, the five meh decided to léave, but the
man grabbed a stun gunfrom his truck,’and as the‘men rushed to get back into'their
cars, the man charged at them with'the stun gunidrawn. As theiman continued ¢oming
at them, they got out of the parking lot and called the police. (Meagan Flynn, “You
don't deserve’American food!" Muslim students attacked at McDonald’s, police say,”
The Washington Post, May.25, 2018. Retrieved from washingtonpost.com/news/
morning=mix/wp/2018/05/25/you-dont-deserve-american-food-man-attacked-
muslims-at-mcdonalds-police-say/)

In December 2020, Timnit Gebru, an Eritrean Ethiopian-born political activist and
computer scientist, was firediby Google astechnical co-lgad to the Ethigal Artificial
IntelligenceTeam. Gebru-had co-authoréd a paper atthe encouragement of her
superiors’that exploredbias in artificial intelligengedanguage models, some of which
were in'use at Google. Upon review of the paper, upper management requested she
withdraw it from being published or remove the names of all Google co-authors,
stating that they did not agree with her research. Gebruthen requestedfurther insight
into the disagreement or she would be remitting heriresignation, to which Google
responded by terminating her employment and stating they were accepting her.
resignation. Gebru'has been recognized internationally for herexpertise in technology
and artificial intelligence. In 2021, she was named one of the World's 40 Greatest
Leaders by Fortune and one.of Nature's 10 people who shaped sciencesand in 2022,
she was ong of Time's most influential pgople. (Karen Hao, “We read the paper that
forced Timnit Gebru out’of Google.<Here's what itsays.” MIT Technology Review,
December 4, 2020:Retrieved from technologyreview.com/2020712/04/1013294/
google-ai-ethics-research-paper-forced-out-timnit-gebru/)

In fall 2021, Alyssa Douglaswas diagnosed-with dyslexiazas well as highranxiety and
depression?She relies omher owner-traifned service:ddg, Moxi, a German Shepherd
mix. From the day sheanet him in summer 2022, Deuglas said he'is a lifesavery,While
by her'side at school, Douglas said Moxi helps her curb panic attacks and calm an
overwhelming mind—a test he passed with flying colors since her first episode. But
October 10; both of them were more thansoverwhelmed;swhen a groupsof boys at
her school would not stop-harassing them. She immediately filed areport with the
assistanf’principal in charge of security. But, Douglas said, instead-of disciplining’the
students, they ultimately chose to have her and Moxi eat lunch'in the office without
visitors on claims of “security concerns.” Retrieved from woodtv.com/news/kalamazoo-
county/student-with-service-dog-files-federal-complaint-against-kps/

Adapted from “Lesson Plan: Everyday Bias,” Anti-Defamation League (2018). Retrieved from adl.org/sites/default/files/
everyday-bias_2.pdf.
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1.8 White Privilege: Unpacking the mvisivle
Kwapsack

“l wasdaught to see racism only inindividual acts of meanness; not in
invisible systems:conferring dominance on my group.”

Through work to bring materials:from women's:studies into the rest of the curriculum, | have
often noticed mef’s unwillingness to grant thatthey are overprivileged, even though they.
may grant thatwomen are disadvantaged. They may say they will work to-improve women’s
status, in the“society, theluriiversity, or the“curriculum,fput they can’t @rwon't suppdit the
idea of lessening men'’s. Denials that amount to taboos surround the subject of advantages
that men gain from women's disadvantages. These denials protect male privilege from
being fully acknowledged, lessened, or ended:

Thinking through unacknowledged male<privilege as a phenomenop, trealized that, since
hierarchies'in our society are interlocking, there was most likely a phenomenon of white
privilege that was similarly denied and protected. As a white person, | realized | had been
taught about racism as something that puts others at a disadvantage but hag been taught
not to see one of its corollary.aspects, white privilege, which puts me atap advantage:

| think whites are carefully taught not torecognize white privilege, asimales are taught not
to recognize male privilege. So, | have begun in an untutored way to ask what it is like to
have white privilege. | have come to see white‘privilege as aminvisible package of unearned
assets that | can<count on cashing in each day, but about which | was “meant” to remain
oblivious. White privilegeiisilike an invisible weightless knapsack of spegial provisions,
maps, passports, codeb@oks, visas, clothes, tools, and blank checks:

Describing white privilege makes one newly accountable. As we, in women's studies, work to
reveal male privilege and ask-men to give up some of theirpower, so onewho writes about
Raving white privilege must ask: “Having.described it, what'Wwill | do to lessen or end it?”

After | realized the extent to which men'work from a'base of unacknowledged privilege,

| understood that much of their oppressiveness was unconscious. Then | remembered
thesfrequent charges from women of color thatwhite women.whom they encounter are
eppressive. kbegan to understand why we are just seen asioppressive,.even when we don't
see ourselves’that way. | began to countthe ways in which | enjoy unearned skin priviteége
and have Been conditioned into oblivion about its existence.

My schooling gave me no training in seeing myself as an oppressor, as an unfairly
advantaged person, or as a parfticipant in a’démaged cultur€. | was taughtto see myself

as an individudl whose moral state depended on her individual moral will. My schooling
followedhé pattern myacolleague Elizabeth Minnichihds pointed olut”Whites are tatight to
think of their lives as morally neutral, normative, and average, and also ideal, so that when
we work to benefit others, this is seen as work that will allow.“them” to be more like “us.”
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Inrunpacking this'invisible knapsack of white privilege, | have listed conditions of daily
experience that | once topk¥or granted, Nor did | think af any of theseperquisites asdsad
for the holder. | now thinkthat we need a more finely differentiated taxonomy of privilege,
for some of these varieties are only what one would want for everyone in a just society, and
others give license:to be ignorant, oblivious, artogant, and destructive.

I'see a patternirunning through the matrix of white privilege, a pattern ef‘assumptionsthat
was passed 6n to me as @white personyThere was orle main piece of Cultural turf;fit was
my own turn, and | was among those who could control the turf. My skin color was an asset
for.any move | was educated to want to make. | could think of myself as belonging in major
ways and of making social systemhs work forme: | could freelydisparage, fear, neglect, or
beé oblivious tacdnything outside of the dormaihant culturalforms. Being:ofthe main culture,
| could alsg ¢eriticize it faiglyfreely.

In proportion as my racial group was being made confident, comfortable, and oblivious,
other groups were.likely being made unconfident, uncomfortable, and alienated.
Whiteness protected me fromamany kinds ofhostility, distress, and violenge, which | was
being subtlytrained to visityin turn, upongpeople of color

For this reason, the word “privilege” now seems to me misleading. We usually think of
privilege as being a favored state, whether earned or conferred by birth or Juck. Yet some
of the conditionsdthave described here work systematically to over empower certain
groups. Suchprivilege simplyconfers domirtance because’of one’s race:or sex.

Earned Strength, Unearned Power

| want, then, to distinguish between earned strength and unearned power.conferred
systemically. Power from unearied privilege.¢an look like'strength wheritSs in fact
permissiontojescape or to dominate. But.got all of the privileges on myist are inevitably
damaging, Some, like thie expectationithat neighborgwill be decentto you or thatyour
race will not count against you in court, should be the norm in a just society. Others, like
the privilege to ignore less powerful people, distort the humanity of the holders as well as
therignored groups.

We might atdeast start by distinguishing between positive advantages; which we can‘work
to spread,’and negative types of advantage, which-unless rejected will always reinforce our
present hierarchies. For example, the feeling that one belongs within the human circle, as
Native Americans.say, should not be seen as privilege for afew. Ideally, itis.an unearned
entitlement. Atpresent, since«only a few haveit, it is an unearned advantage for them.

This paperresults from a process of coming to see that some of the pawer that | originally
saw as attendant on beig a human be&ing in the United States conSisted in unearhed
advantage and conferred dominance.

I'have met very-few men who truly distressed @bout systemig;unearned mafe advantage
and conferred dominance.And so, one question for me‘and others like me is whether we
will be like'them, or whether we will gettfuly distressedieven outraged, about ungarned
race advantage and conferred dominance, and, if s, what we will'do to lessen them. In any
case, we need to do more work in identifying how they actually affect our daily lives. Many,
perhaps most, of our white students in the United States think that racism deesn't affect
them because they are not pgople of color; they do not.seg™whiteness” gs a racial identity.
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Ipraddition, since race and sex are not the only advantagingsystems at woyk, we need
similarly to,examine the daily experience @f having age ‘advantage, or ‘ethnic advantage, or
physical ability, or advantage related te nationality, religion, or sexual orientation.

Difficulties and angers surrounding the task offinding parallels are many. Since racism,
sexism, and heterosexism are not the same, the advantagesiassociated with'them should
not be seenasithe same. In_addition, it isthard to disentangle aspects ofiinearned
advantageithat rest moréyon social class, economic class, race, religien, sex, and ethnic
identity than on other factors. Still, all of the oppressions are interlocking, as the members
of the Combahee River Collective pointed out.in their “Black-Feminist Statement” of 1977.

One factor seerms clear about'all of the interlocking oppressions. They:take both active
forms, whick'we can seepand embeddediforms, which @’s a member 6f the dominant
groups, one is taught not'to see. In my class and place, | did not see myself as a racist
because | was taught to recognize racism only in individual acts of meanness by members
of my group, neverin invisible systems conferring unsought racial dominange on my group
from birth.

Disapprovihg of the system won't be enough to change them. | was taught to think'that
racism could end if white individuals changed their attitude. But “white” skin in the United
States opens many. doors for whites whether or.not we approve of the way deminance has
been conferred-on us. Individual acts can palfiate but canngtend these problems.

To redesign‘social systemms, we need fitst'to acknowlédge their coldgssal unseen
dimensions. The silences and denials surrounding privilege are the key political tool

here. They keep the thinking about equality or equity incomplete, protecting unearned
advantage and conferred dominance by making these subjects taboo. Most talk by whites
about equal‘opportunity segms to me nowto be about'equal opportunity to try to gefinto
a positionyof'dominanceywhile denyingythat systems ef‘dominance gxist.

It seems to me that obliviousness about white advantage, like obliviousness about male
advantage, is keptstrongly encuifturated in the:United Statesso as to maintain the myth

of meritocracy,the myth that democratic cheice is equallyravailable toall-Keeping maost
people unaware that freedom of confident action is theve for just a smyall number of people
props up those in powerand serves to keep powerin'the hands of the same groups that
have most of it already.

Afthough systemic change takes many decades, there are pressing questions for me and,
[ imagine, forsome others like me if we raise our daily censciousness‘on’the perquisites
of being light-skinned. What will we dgwith such knewledge? As we know from watching
men, it is an open question whether we will choose to use unearned advantage, and
whether we will use any of our arbitrarily awarded power tory to reconstruct power
systems on a bréader base.

Adapted from the National SEED Project website. Retriéved from nationalseedproject.org/images/documents/:
Knapsackzplus_Notes-Peggy_McIntosh.pdf. “White Privilege: Unpacking the Invisible Knapsack,” by Peggy Mcintosh,
first appeared in Peace and Freedom Magazine, July/August, 1989, pp. 10-12, a publication of the Women's International
League for Peace and Freedom, Philadelphia, PA.
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Thetypical classréom versionofthis activityinvolves 10-40 participants. Throughout the
privilege walkthe following.statements are‘read by the fagilitator, and the participantstare
asked to take a step forward or backward’based on their responsesiThis activity forces
participants to confront the ways in which society privileges some individuals over others.
It is designed to get participants to reflect on the different areas in their lives where they
have privilege aswell as the areas where they don't.

7 e Pl gor Spot og
1t
If your ancestors were forced to come to the United States not by choice, take one
step back.
If your primyary ethnic identity is "American,” take one stép forward.

If you Wete ever calleld hames becalisé of your race, tlass, ethnidity; disability stats,
gender, or sexual orientation, take one step back.

If there were people who worked for your family as servants, gardeners,nannies, etc.,
take one stepdforward.

If you wereever ashamed or embarrassed of your clothes, house, car, etc., take one
step back.

If one or both of your parents were “white-collar” professionals (doctors, lawyers, etc.),
take one step-forward.

" If you were raised in an area'where there was prostitution, drug actiyvity, etc., take ong
step back:

If you'8ver tried to ehange your appearance, mannerisms, or behavior to avoid being
judged or ridiculed, take one step back.

If you studied’the culture of your ancestors’in elementary’school, take one step forward.
7 If you went to school speaking a language other than Efaglish, take oné step back.
If therg were more tharn'50 books inyeur house whenyou grew up, ake one step férward.

If you ever had to skip a meal or were hungry because there was not enough money to
buy food when you were growing up, take one step back.

v o'lf you were taken to art galleries or plays by your parentsgtake one stepforward.
¢ If one of your parents was unemployedfor laid off notdby choice, taks-one step back:
If youthave health inSurance, take ohe step forware.
If you attended private school or summer camp, take one step forward.
If your family-ever had to move because they.could not afford the rent, take one step back.

v If you wereitold that youwere beautiful; smart, and capable by your parents, take one
step forward.

If you'were ever discouraged from academics orjobs because of race, class, ethnicity,
disability status, gender, or sexual orientation, take one step back.
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{v If you were @hcouraged tcbésctend colle%@,v/by your pare@}z’% take one s@% forward 09
~@°V If you Vtg a dlsablllt‘t'éf(e one step back. % ’:9 ~<<,°

v/ If you were raised in a single-parent household, take one step bac

v Af your family owned the house where you grew up, take one step forward

t/«\? you saw meﬁ]bers of you@%ce ethnic gvréhp, with a 5|m‘fPar dlsablhty,vg%nder or se&&tgl
o or|entat|o§§portrayed o%\félevmon in d,e@radlng role@)(t’ake one steg&Back @0

Y
~ v Ifyou Q/n acar, take~ne step forwad ~ ~
v If you were ever offered a good job because of your association with a friend or family
@ember take‘ane step forw(af\gd o 3 % S
t€‘ I you wereé&er denied egﬁ:) oyment begéuse of your r@ée ethn|C|ty, g&abﬂlty statu@v
Q/oo gender; gﬁexual onen&e‘?lon take ong&tep back. Q/oo Q/o
v Ifyou \aere paid Iess’rtreated Iessgwly because of race, ethnlc%/ disability status,
gender, or sexual orientation, take one step back.
(74 ou were ever accused ofcheating or lying because of r race, ethnigity, disabilit
w d:Ft):;tus gen&ié?a‘or sexual c&t{r‘eg:teatlorfq také;brzfe step bad}é‘beu <\ @ ! i’o
L L L
~q,° v Ifyou g/é? inherited geﬂey or prop‘@ take one ‘te% forward. ~q,° ~q,°
v If you had to rely primarily on publictransportation, take one step back.
v _Ifyou attended a private school at any point in your life, take one step forward

V/\\Off you were e@%r stopped ovx\\??uestloned b@pcehe police be&use of yourv)Qch ethn|C|tyé
Ko dlsabllltyoﬁatus gender F sexual oriéntation, take orqé'step back. .~

Y Y Q
~ v Ifyou ~ere ever afra~ of violence &cause of you~ace ethmcnt*dlsablllty staQs
gender, or sexual orientation, take one step back.

v \Lfyour parents\_\own their owr]\_\busmess take\@ne step forw\grd

e
t¢ If you were generally able@b avoid pIace$t?1at were dan@erous take oﬁe step forwar‘ﬂ

@0 l/ If you @e ever unciJ rtable ab&u&a Joke rela‘gds?o your raceheﬁ%muty, dis béi’?
~ status,'gender, or sexual orientation’but felt unsafe to confrontthe situation, take one
step back.
[7a eLf you use a TQD Phone systgem take one séep back. o"\ & \-\
f If you werg}ever the wctn\@vof violence rejated to youroga’ce ethn|C|ty, @sablhty statu@?
~Q’0 gendgr@r sexual orientation, take g@ step back, “.© Q,O ~Q/<>
v Imagine you are in arelationship, ifyou can get married in the State of ___, take one
step forward.
Voeff your paren‘@‘d|d not grovbﬁlp in the Umt@%l States, takedﬁne step bacl@" «\o"\

OQ/ If your pag’e?tts attendec&@ollege take nge step forwa@ OOV OOV
~ v oIf you@“érents told yQ(‘E?wat you couﬂ‘be anything ”‘fﬁ wanted to IQ Yake one ste~f’orward
v If you are able to take a step forward or back, take two steps forward.

(7 elf you are eaerg an advanced degree, degplte someonq;telllng you thai you couldn’ t\_\
«\ do it, take o}\e step forwa;(!O « « «\ «

4
Q/oo v Ifyou vggﬁrgamzed i@t’ested orr %e‘Ped systems gﬁ’oppressmn ga:ke one ste;}o?ward.
v If you'spoke up ortook action to m%rrupt a microaggression you witnessed, take one

step forward.

«\OV\ «\OV\ «\OV\ «\OV\ «\OV\ «\OV\ «\OV\
v v v v v v v
X X X X X X X
~<<,° ~<<,° ~<<,° Y Y ~<<,° ~<<,°
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¥r If you work cgr/?e a parent, a:a;v@/or take cargv/bf someone wﬁlle going to ééhOO| take oqy
~Q’<>° step fo Wgrd Q,O ~Q’o Q,o
v/ Ifyou've learned and practiced proa tlve coping sﬁlls to help you'navigate sexual

harassment, racial profiling, cissexism, etc., take one step forward.
(%4 &you continugsto show up. despite experiencing stigma dye to a real or\g%rcelved o"\
o"v d|sab|||ty, rr@%tal illness, od;v/bther physmajvz?nental |mpatgv/?1ent take or@rstep forwarc},v
~‘o°t/ If you'r k?a position iﬁgower that ®<%rad|t|ona||§&8en held bye@%ple with dsm?nant
|dent|t9and social location markers, take one step forward.
v _If your family immigrated to this country, take one step forward.
d?you ve chal{@ﬁged rausm,\\@gmsm classq@m homophol;{@ transphobla‘ogudlsm or a;\\9
OOV other - |smo¢5ke one stepﬁrward OOV 0
~(" v Ifthe *&ggles of yo~<§ncestors/cc~%nunlty ies Qe a source onJ(‘Ur resﬂmnceﬁ%’ie
one step forward.
v If you have a strong understanding of yourfamlly s history,and culture, take one step
> > S
«\ orward. «\O O \O \O é\o é\o
N you spe@ﬁ a second Ia@ﬁuage take Qpcé step forwa5d° 00 oo

Y%
~ v Ifyou hel pressure t&oe the pnmah%readwmneﬁn your house“old atthe ex;*nse of

your family life, take one step back.
(% \Lfyou are morQhker to win c,gstody of chlldgen ina separgﬁ;lon take one\step forward. %
ogé If you are Il&éTy to be cho%e'h to board ag(»eboat first, ta}k’é one step fo&wﬁ/ard oé\
< fyou e‘?no one would’believe th yﬁu could b ra%ed by am m%er of the o p%sne
y i o 3 J g §

sex, take a step bac
v If you have ever assumed you would be good at something due to your race or culture,

=

stake one stepoéorwa rd. o"\ o"\ o"\ o"\ o"\
0&;\ If you havgcﬁ' day or mon\gb"dedlcated tg:fhe history oogdbur race or c\sd?ure take ongo
step forward. & 2% 2% 2% 2%

N

v If you have ever given someone unwarranted special treatment for fear of being labeled
as sexist, racist, or homophobic otherwise, take one step back.
e

t/o‘Tf you have e} r had your opﬁlon suppre&s@d by the use\aﬁf the phrase “Eheck your XS
ooV pr|V|Iege "dake one step Back. 0 ooV

~Q’o v oIf youf earned an racticed prq&twe coping @s to help y’f‘nawgate ab‘%m

sexual harassment, raC|a| profiling, cissexism, etc., take one step forward
v, If you've challenged racism, sexism, ableism, classism, homophobia, transphobia,

,\\"\aud|sm or a\@other -ism;, zgfe one step f@vard.
v v v v v v v
KM KM KM KM KM KM KM

N N N N

N N N N N N N
X X X X X X X
3 s ¥ o ¥ %8 (4
) ) ) ) ) ) )
Q Q Q Q Q Q Q
() () () O (N N N
N N N N N
«\O «\O «\O &\O «\O
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You are there to arrest, ticket, and fingdanyone who violates the “law.” You
determine what the laws are and how'they are violated. The lawsshould focus
aroufd building gode violations, public safetyjissues, activityoutside designated
neighborhoods, and suspicious activity. You can send people to jail for an allotted
amount of time (3-5 minutes). You should spend more time in the lower privilege
areas becatise they are “efiminals.” The-©Orange Groug-hever doesanything wrong;
and the:Purple grouponly gets issued warnings.

Bot You are friendly with those participants who'are located inithe
Orange and Purple Groups. You take the time to stay within the privileged
neighborhood and givethe privileged group plenty.of attention. You grant the
Orange Group two members on the School Board gnd you grant the Purple Grogp
one-member on the:School BoardsYou invite theBlue Grouptoshave someone
interview to rundar the SchoolBoard, but theyiwon't get elected. You diseourage
the Green from participating in the School Board, and you actively ignore their
concerns.You have complete discretion as to who gets invited to run for the
School-Board.

| Nue VO & (Yol e You are a gatekeeper and get
highly irritated with the number of people who need to see the Mayor and the
Building Inspector. You review the building permits. You approve anything the
Orange Group gives you: You require the Purple Graup to fix small@rrors on their
forms.¥ou delay approving the Blue'Group's forms’by sending them away tofixall
the érrors. You rip up the formsgfrom the Green“Group for theslightest errerdeven if
there are no errors).

Sty Youssell all of the materials necessary to complete the
buildings. You determine how muchito sell items:for and when tothave sales and
clearances. ltemsshould be sold.in’'increments,of $10. The Orange and Blue
Groups always-get the best deals. The Greenand Purple Groups never getigood
deals and are often charged more.
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Qrar p;This neighborkiood is populated with singlerfamily homesvalued at

$1 million and@bove. Each home has multiplé acres of land” There are zgning codes

in place that@haximize the fot size and valde of the homes built in the reighborhoads

The neighborhood is located on one side of the river that divides the town. There'is a
large “public” park taking up a substantial part of the riverfront. The neighborhood has
everything anyoneliving there could want. They are seeingthe least growthrin the city, but
they will need td build a new diigh school,.adfew new homes; and a new shiopping center:

Ire This neighborhood isppopulated with'single-family:homes valued Between
$300,000 and $999,000. There are two condominium complexes, with some units rented
out,:-but most units.are owner occupied. There are zoning codes in place tolimit further
construction of condominium.and rental units. Zoning codés also maintaif single-family
lot sizes between .75 to 1:75-acres. Thisneighborhood jsifocated directly across the river
from the.Orange Group.This neighberfiood is seeingithe most population increase in the
city. They will need to build a new elementary school, a new high school, new shopping
centers, and multiple new single-family homes.

Bl p:Fhis neighborkood is adjacent to the Purplé’Group. A bridge to the othér
side of theyriver divides thé two neighbdorhoods. Thelbridge on andyoff ramps reagh‘into
the Blue Group’s neighborhood. This neighborhood has multiple convenience stores, gas
stations, fast food restaurants, bars, auto repair shops, etc. It has small single-family homes
and numerous-apartment complexes. The houses and buildings in this neighborhood are
older and builtclose together. Lot sizes arecsmall, and mast homes havevery little yard:
This area jis seeing the second-most pgpulation growth: The homesg,ifrthis neighbofhood
used to be considered affordable and could be purchased for $100,000 or under. The
growing population of the city has pushed home prices in this area up. They need to build
a‘ngw elementary'school, a newmiddle schogl, and a new high school. They also need:tg
Build new retaitareas. Theriverbank in thischieighborhoodthas old industrial buildingsthat
can be turnéd into retail and restaurant spaces.

This neighborhood is adjacent to the Orange Group’s neighborhood.
Itis.divided from’the Orange Group by the other side of the’bridge. The bridge on and
off ramps reachiinto the Green Group's neighborhood. The'interstate highway runs from
the bridge through a portion of this neighborhood. Thejriverbank inthis neighborheod
is filled with active induStrial areas thatireduce the amount of land.that can be used
for building. There are multiple pawn shops and discount stores in this neighborhood.
Peogple in this neighborhood maostly live in apartment complexes that were built between
1950 and 1985<There are twocmobile home«parks in the neighborhood: There are also
a few blocks;ot older singlgsfamily homesywhich are mostly rentals. This neighborhood
is seeing'a moderate amount of growth. They need @new high scheol; the one inithis
neighborhood is the oldest in the entire city and the population is increasing. They also
need to build more single-family homes by taking down the oldest apartment complex.
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Bh iga Please gheck all applicable statutes and regulations.

[] I herebylagree to comply with the erdinances of this jurisdictionpertaining to-said
building and site. | agree to construct the proposed building or structure or to make the
proposed change’or alteration with the plans.and specifications submitted‘herewith,
and'| certify thatithe information-and statement given on thisapplication, drawings, and
specificationsyare, to the best of my knowledge, true andscorrect. It is understood and
agreed that any error, misstatement, orimisrepresentation of fact, either with or without
intention, if known, may cause refusal of this application or any alteration or change in
plans made without approval ofthe Building Inspector/Building Inspections Department
subsequent to the'issuance of the building permit and shallkeconstitute sufficient grounds
for revocationdf the permit.

L] I hereby certify that I am the owner of record of the herein described property or

that the proposed work has been authorized by the owner of record and | have been
authorized to make this application as a designated agent.|.am familiar withrand agree
t& conform toalt applicable state and localcodes, regulatiéns, rules, and'policies and
such shallpe’deemed a condition entering into the exercise of the permit. In addition, if a
permit is issued, | certify that the code official or the authorized representative shall have
the authority to enter the area(s) described herein at any reasonable hour for the purpose
of enforcing the provisions of the applicable code(s).

[ ] I realize;in‘the case of néw constructiah or changeofiuse, that NO©OCCUPANCY<an
be made until all final inspections areicémpleted andapproved and¥a CERTIFICATE OF
OCCUPANCY has been obtained. | understand that if | occupy or allow occupancy in any
manner, | am in vialation of the International Building Code and City ordinance.

U] 1am actingas a Contractér licensed by the State. | réafize that | am liable to ensure
that the appropriate licdnse and insurdnce are maintairfed in good standing for thie fife of
the permit. Should the status of either the required State Contractors license or worker’s
compensation insurance change, the City shall be provided notification immediately.

7] I am acting as an Owner-Contractor andraffirm that L'arn familiar with TCA § 62-6-102, §
62-6-120,,and §62-6-136, and | am notsubject to licepsure as a contractor or subcontractor.
| realize that | am liable to ensure all contractors and subcontractors’are appropriately
licensed by the State and/or the City. | understand that any person that engages or offers
to_engage in contracting without a license as required by TCA § 62-6-103 or who violates
the terms and conditions of any license commits a Class/Avmisdemeanars

Adapted from City of Knoxville Building Permits. Retrieved from cdn5-hosted.civiclive.com/UserFiles/Servers/Server_
109478/File/PlansReviewsInspections/Plans%20Review%20and%20Building%20Permit%20Application_fillable.pdf.
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Q v(\aﬁge Group é\o"\‘ é\o"\‘ é\o"\‘ é\o"\‘ é\o"\‘ é\o"\‘
@ @ @ @ @ @
éﬁg’his neighborhood needs: & X X X X
v Ong new high sch’)ol ~ ~ ~ ~
v Five new single-family homes
> > =3 =3 =3 =3
<~ One new$hopping center S R & S
&« &« «F 8 &« &« &«
<’ You can make applicati or the five hdtises on one@&%lication. V‘w@n you makﬁﬁ%

application for the shopping center, you will ask for a zoning change in an adjacent area of
the Green Group's neighborhood.
e

o X3 «\o"\ «\o"\ «\o"\ «\o"\ «\o"\
Parple Grougy ¥ o7 o7 A A
XN X X X X X
~ This nagiﬁ%rhood nee‘: ~ ~ ~ ~
¢ One new elementary school
h school
«\OV One nevi\gég schoo «\o"\ o &\o"\ &\o"\ «\o"\
&7 v Two.new shopping ceriters &« &« &« &«

N
You can make the application for the 15 new homes on one application. You can make the
application for t«t@‘two schooli\@’n one application. You can miake the ap&l\&‘atlon for the/\\o's"
two shoppm%@enters on ors@vapphca‘uon. %en you ap%bf’\for the shogp‘mg centers;

S . AW L . .

~Q,Q will requeﬁt)qs zoning ch‘né’e for the olgqﬂdustrlal sﬂgs«?n the nvert&ﬂt in the Blus@roup’s

neighborhood.

~("o v 15~%<\)Nsing|e—fa~i?§?homes ~("o

Blge Gro
«\g‘e uP &\o"\ &\o"\ & & & &
<)oc}"his neighbg\gh%od needs:ooov &« &« «F «F
~Q' v O~s@new high ngol
v One new middle school
Ol One nevx@ﬁlementary s;\c\g\bol

&7 v Onenew retail area ©” &« &« «F «F
~<<,° Sé’ ’é’ ' 8 . ,é’ o ~<<,° ,Oé’
When you apply for the retail permit, %u will put in‘the application'that you want
convert the old industrial area on the riverfront to retail and restaurant space. This should
begyour first applieation. You can make the application for.the three schools on one >

o
pplication. Ore ill flave to find thé School Board'Chair t S'th for the
-application, Qre person ng‘,}h ve to fin olae choo O%Egﬁ air om%%e e case o&éﬁe

~Q,oo new sch%)l&oo ~Q,Q ~Q,Q ~Q,Q ~Q,Q ~Q,Q
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~ ~ ~ Yea~1 Handout 2.2B-4 | 1 ~ ~
C)e C)e C)e .C)e C)e C)e C)e



eV eV eV eV eV eV eV
X X X X X X X
0@0 0@0 0@0 0@0 0@0 0@0 0@0
d d d d d d d
S S S S S S S
0«\0 ‘;0«\0 ‘;0«\0 ‘;0«\0 ‘;0«\0 ‘;0«\0 ‘;0«\0
green Groyg v & & & & &
o@ ) ) SN SN SN SN SN
Q 2 2 2 2 2 X
& Thisncigiicthoodneedy” QT T NT
¢ One new high school
o O . o o o o )
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Inxafatlon to RLk@‘?OI‘ Schoal @\ard «\o‘\ «\o‘\ «\o‘\ «\o‘\
v A
o‘?—lel make &mons for th ‘Puture of the school distric &un for Scho ‘é’oard. >
TN 4 § 3 Q 8
Name:
S > > > > >
N@ghborhood O Y;\\O Y;\\O ;,\\o ;,\\O ;,\\O
o > > > > > >
~<9 < < ~<9 ~<9 ~<9 ~<9
Invitatio®to Run for Séhool Board
Helg make deCISIO‘QS for the futu&e of the scho%l district. Run for School Boa‘(d. N
S 0 0 X 0 0
of<lame < X X S S X
<’ <’ <’ <’ <’ <’
N > > > > > >
Neighborhood:
> > > >
o o o o
,jp'\ntatlon to Bén for Schoq}?ﬁoard 009\ 009\ 009\ 009\
Q Q
~ Help mak~8eC|S|ons f0|~he future of t* school dlstﬁ% Run for Scb%l Board. ~<"
Narpe: S S S S S S
o 0 <0 <0 <0 <0 <0
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Invitation to Run for School Board
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What white p2ople say or do that can

% silence the dialogue

N

N

00

~<'/

| . :

i What peogpie from a marginalized
group szy or do that can silence the
dialogue

N

Adapted from Becoming a Social Justice Leader: Using Head, Heart, and Hands to Dismantle Oppression by Phil Hunsberger,

Billie Mayo, and Anthony Neal, page 42.

> > >
N N N
v v v
Q Q
NEn ([0 & &
et CTI Q
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“Yeah, but .. ”AII white people do this.” |
3 oe- X o 3 \oe- X3
\o"There is a p\@"fectly Ioglca\l)Cé’xplanatlon "7 “This placgd% so racist.” &«
’ ~<,/0 ~<,/0 ’ (,/0 ~<,/0
“I'm color’blind.” “My pain is worse than your pain.”
“I'm not racist.”. . N *Only being able to feel or e{gpress one 2
O N N 4“emotion, su@@as anger or‘k}opelessness”x\
SYPU yourseoL{,(Up by your l%g‘otstra ps” o°
’Q’ ’Q’ ’Q’ “Let’ s~c3t air our dlrﬂﬁaundry ~<"
"Don't take it so seriously; lighten up!
*Numbness*
"May best friendseare Black.” > = > > =
v W \‘S‘ “| can't tru%@ou o o
o5 “lcan't pos@bBly help eve@bgmgle groug,o % (,90
that has~een oppress ~ *Sllen~e(<‘c ~ ~
“[INSERT GROUP] are harmed too. What "My speaking up will not change your
z@\out them?” ,\o‘\ «\o‘\ omind.” ,\\o‘\ «\o‘\ «\o‘\
«F «F «F «F 8
”I think i ‘séhst you.” ~<,9 ~<,9 “You' géght It Wasrbt@eant that \/‘a§§3’5
“You're being too sensitive.” “I'm going to let that one go.”
\<)e \<)e \<)e \<)e \<)e \<)e \<)e
Q Q Q Q Q R R
8 «F «F «F «F © ©
L L L L ~<'9 ~<'9
\) \) \) \)
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Q Q Q Q Q R R
8 «F «F «F «F © ©
L L L L ~<'9 ~<'9
\) \) \) \)
3 3 3
X X X X <0 <0 <0
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The' General Court of the Massathusetts Bay €olony decregs’that every town of
50 families should have an elementary school and that every town of 100families
should have a Latin school. The goal is to ensure that Puritan children learn to
read the Bible and receive basic information about their Calvinistreligion.

Thomas Jefferson'proposes atwo-track education system with different tracks,
in"his words, for“the laboring and the learfied.” Scholarshipg would allowvery
few of the laboring class to advance, Jefferson says, by “raking a few geniuses
from the rubbish.”

Penrisylvania state constitution‘calls for free pubdlic educationbut only for{peor
children. It is expected that rich people will pay for their children’s schoolirg.

Hinton James becomes the first student at an American public university,
the University of North Carolina, which is the first'public university to begin
instraction in the United States.

New York Frele School Sociéty’is formed by, wealthy busifiessmen to previde
education for poor children. Schools are run on the Lancasterian model in
which.one ‘master’ can teach hundreds of students in a single room. The master
gives.a rote lessonto'the older students, who then pass it dowsto the younger
students. These sehools emphasize discipline.ahd obediencé qualities that
factory owners‘want in theigworkers.

By this time, most southern states have laws forbidding teaching people in
slavery:to read. Evensso, around 5:percent becomeliterate at great personal risk.

The percentageiof people working in agriculture plummets-as family farms are
gobbled up:by larger agricultural businesses, and people are forcedtollook for
work in towns and cities. At the same time, cities grow tremendously, fueled by
new manufacturingindustries, the‘influx of people from rural areas, and many
immigrants from-Edrope. From 1846 to 1856, 34 million immigrants arrive—a
number equalto’one-eighth ofithe entire U:.S>population:“Owners of industry
need a docilg, obedient wopktorce and logk to public schools to provide it.

Over a million Irish immigrants arrive in the United States, driven out of their
homes in Ireland bythe potato famine. Irish Catholics in New: York City struggfe
forclocal neighborhood control@t schools as away of preventing their children
from being feree-fed a Progestant curriculufn.

Year 1 Handout 2.4 11
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@51. The@\tate of Massachusetts passe}rlts first com\g@ﬁlsory educa@n law. The %@éﬁ
~q,° séb make surg that the chil eq,?of poor i rants get ‘civilized’ and learfy
bedience and restraint so that they make good workers'and don't contribute
to social upheaval.
882:  The (892 Morril AgtFavol blic ed b S
: Q
% e 1,6‘ orri c‘;tx evo utlomzieﬁx\pu ice ucq;}on y encou@gmg states o
X to&reate their O\Qsﬁ systems TQ@) orrill Act rs a huge cgﬁot to states: &e
~ ~edera| gover~nent will han~ over land to*ates that the’can sell to fuhﬂ
public universities. These so-called “land grant schools” become the foundation
& of the p\ybhc educatlo\g systems in I\QCh|gan Wlsc%nsm Ca||forn|\§ and a %
N numb@r of other sta{‘@s <O <© © S
& g oc’ oc’v oc’v oc’v oc’v
Q Q
ngress makes'itillegal fo ative Amerigans to be taught in their nati
~‘</ 1864 Sitillegal f A *ﬁ’l b tin th &
anguages. Native children as young as 4 years old are taken from their parents

and sent to Bureau of Indian Affairs (BIA) off-reservation boarding schools,
> S >
é\o with t@’goal as on@IA official pl@ it, of * kllllng the Indian to s@ the man.’ «o
Q/O 1865 -77: Ai,fhcan Americ @s mob|||ze tQ?)rlng pubd§ ucatlon to th@south for the: rst
ime. After the Civil War an he legal end of slavery, African Americans'in the
south make alliances with white republicans to push for many political changes,
- mcIudnag, for the flrstgnme rewrltmgsstate constitutions to guarantee free 2N

ov,\\o publ&t education. J}é}oractlce wI'H@e children b%@e%t more tha&églack ch||dre|9§
N

~'f‘he Morrill A~ of 1890 ban~race dlscrlmlﬁ%on in publl~college adm~3|on
and spurs many states to create public Historically Black Colleges and

Univeri\ities (HBCUs). N N N N N
XS XS XS XS XS
Th\@%verthrow of)mﬁe Hawauang}%gdom and Sb% subseque%bﬁnnexatlon @%‘ue
~l§ﬁ>\|ted State foundly inypacts the Hawaiian free publiciéducation s&sft%m
which was established by King Kamehameha Ill in the 1840 Constitution.
Replacing Hawaiian as the primary language of instruction leads to a decline in

N 1890:

,\\o"\ the u@‘of the Hawa@ﬁn Ianguage and a shiftin quhl culture. ,\\o"\ ,\\o"\
s
(0001896 Eﬁbgssy v. Fergu The U.S. %@}Breme Co;@ﬁles that thegﬁ\te of Loumg}o‘%\
Nhas the right requ|re 'se rate but equal railroad cars¥or Blacks an
whites. This decision means that the federal government officially recognizes
o segregation as IegaIK;One result |s1%t@at southern\(s);gates pass Iavi@requmng o
oé rac1g¢‘segregat|on¢h public schop 00; 00; 00;

~Q’o 1905: ~?’?‘ue U.S. Sup&‘f‘ne Court re~3’res Cahforrvq‘co extend p&?ﬂc educat|o~’f‘() the

children of Chinese immigrants.

1%0 50: The NAACP brings a'series of suitstover unequalteachers’ pay for Blacks and ™
C,V w %s in southe d?states At theﬁame time, s hern states (ﬁahze the areﬁ\
N \5 N y
~q,° ~&8$|ng African &merican laboito the northefh cities. Thsq wo sourci

pressure result in some increase of spending on Black'schools in the south.

1932 A survey of 150 schopl districts reveals that threeg;]uarters of them are using 3
Q G 12 X
W So- gyé ed mtelhgepte testing to p ace students;m different ac@ emic tracks
¥ ¥ ¥
S S X X X S
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Ed%gé\nonal Testlgggerwce is ford;?ted mergin he College Ea\trance
Xamination Board, the Cooperative Test Service, the Gr d@?ate Record @ﬁ)ce
e National Committee on Teachers Examinations, and others with hugi

grants from the Rockefeller and Carnegie Foundations. These testing services

contlnléed the work.of:eugenicists Ikl)(e Carl Brigham (originator Qjethe SAT), o

Whooéld research gfrsovmg that ||3;&%1|grants wergﬁt‘eeble mmdgé oc’é

Qrown V. Boar‘ of Educatlor*ﬁ‘Topeka ngupreme Cchrt unanlmouQ/
agrees that segregated schools are ‘inherently unequal’ and must be abolished.

In 1998 schools, especially in the north, are as segregated as ev
B gegialy inthe fox cgreg ver &

85\§tﬁdents fromﬁe historic Blé@‘fi communit Q?f Scarboro |@fbak Ridge, OOV

Q
nnessee, a ?ntegrated int& Oak Ridge High School afgobertswll ddle
N° ) § ) Qi

hool. At this time, the city of Oak Ridge was run by the Atomic Energy
Commission; however, this is the first instance of public school integration

=

occur(qﬁg in a south@\n state. «\o"\ &\o"\ &\o"\ &\o"\
students fro@\tlmton Ten @éssee are |&1tégrated into C{,}h\)ton High Sc Q@ol
%Imton bord ”s Oak Ridge, Tennessee, to the east. Thiswas the first instance

of a state-run public school integration in a southern state. Clinton High School
was bombed by Wh|thupremaC|stsem 1958. The'students of Cllngton High O\.\
Schq’b?were buse&&%to Oak Rldgé to use a sct&é‘bﬂ as an alter(l;@\tlve Iocatlorz}v

\@?e Clinton H;(g% School waégﬁemg rebU|~It ~({/o ~Q/o

A federal court orders mtegratlon of Little Rock, Arkansas, public schools.
Goverrl_\or Orval Faubus sends his Ngtlonal Guard:to physically prevent nine N
Afnc;@ﬂ American s};@dents from e&?olllng at all-white Central Ii@]h School. ,\\0
R ctantly, Pres@’ent E|senhoW§€r sends fedeo%tTtroops to eo‘Fbrce the couch
~3‘rder not be‘a“use he supwf‘ts desegreg~'3’on but bec~f’$e he can't I~

a state governor use military power to defy the U.S. federal government.

The Higher Education Act of 1965 §‘|ntended ”tqﬁtrengthen th@‘educatlonal >
reésgurces of our @Qleges and %ah/ersmes anddb provide flh@ﬂ'oal asswtan@xP
~k9\' students inpostsecondaryand higher,education.” Thedegislation i c&ases

federal money given to universities, creates scholarships, gives low-interest
loans to students, and establishes a National Teacher Corps, which will recruit
teachgais to serve mcgew income arg&as and train tgachers throug}a mternshlpi S

ngual Educ n Act passz@%ecogmzm%@ﬁe needs of Z@dents with I}ﬁﬂcted
~ glish profhency ~

Mills v Board of Education establishes the right of children with disabilities to
pubLgQ education. ,\\‘; ,\\O‘; ,\\O‘; ,\\O‘; O
&« « &« X%

~§éct|on 504 ﬁﬂwe Rehabili aébn Act prohi b?cs discrimi ‘q%n against L@Ifled

individuals with disabilities in programs‘and activities that receive federal
financial assistance. It requires that these programs and activities provide
equagaccess and ogﬁortunmes todeeople with cgeabllmes ensaehng they
ar@fiot excluded(ﬁ?t)m partmpzﬂs{bn or demeql,%eneﬂts solelegv'bn the basis gP
&elr disabili @00 Q,O ~Q’0 ~Q/<>
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’1;9\74: Milggé?w V. Bradle%oﬁ?\Supreme C\@ﬁ?t made upoeﬁ\%ichard Nix\gd?’; appointeeo@é\
iu&és that schools may not bsd%segregate @across schogl districts. This <
ffectively legally segregates'students of color in inner-city districts from white
students in wealthier suburban districts.

> 3 3 > > =3 =3
FX75: Education for All Handicapped Cigﬁ%lren Act (now\?DEA) guaraptees free .~
L o Coducat Ctud S disabilities. L
~@o ag@ropﬂate pu%b% education L@P students wggb) isabilities. o ~@o
1994: Proposition 187 passes in California, making it illegal for children of
undocumented immigrants to attend public school. Federal courts hold
,\\O‘; Prostﬁion 187 unc&%stitutional, QQ?anti-immig&@ﬁt feeling sp,(@gds ,\\O‘;
QOV ac@s the cou ntr\gf OOV OOV oov ooV
4 4 < 4 4 4 4
\ 1998 x California r&ltimillionaire’amed Ron Unz manages to%ut a measure~3n the
June 1998 ballot outlawing bilingual education in California.
> > > > > > >
. O 0RO ) ) X9)
OZQ%& Rather than fully f%gé)mg the Tltlgvﬁ:)rogram, WQ@% supports gtt}dents fromop
» under-resourcedibackground

tending pu{ﬁc schools, UQ,&? Congress @0\5
%asses the fir’ ederally fur~ed school vchc er prograrhfor children |~ng in

Washington, DC, to attend a private school.

The ,Qsﬂ’?ona state le@%lature passgéebill (HB 228®>‘tshat effectiv@bans the &\O"\
«F ethplc studies prg’gvram in Tucsof’s largest schebl district, Under this law, "
fre state canvﬂ%hold upt @percent of@@istrict’s fu ﬁ"\og fora violﬁi%%,
about $15 million per year in the case of Tucson'’s schools. It was declared

unconstitutional by a U.S. federal court in 2017.
e

ol Xe) _ O \o"\ . \o"\ ' «\o"\ X9
0@16: N%E};H Carollna’ségﬁlslature pasogé House Blllogy‘banmng tragyyouth fromg;;r‘hg
~q,° ~ttbé bathroom aligned with their gender idextity and restricting their access
o the facility corresponding with their gender assigned at birth. Although
overturned by the NC legislature in 2017, other states have introduced and
& enactgsl similar billsbigncluding billsolsanning transbétudents fro%@articipatingoe
S insports programs-aligned with their gender.identit S\ S\
3 sports programs-alig htheirg identity. 3 3
o o X S X XN X
~Q' 2021 ~§'o|iticians fr(~1 more than s) states intro@ced |egis|ati~1 attacking h~1esty
in curriculum and instruction, which limits or prohibits teachers to discuss what
N the far right calls 'divisive concepts,’ co-opting the legal academic phrase N
R ’critiQerace theor&ﬁo stoke fear.gbout the publi¢ education‘system. 0
o o Y o o o o
Q Q Q Q Q Q Q
N N N N N N N
«\O\-\ «\O\-\ «\O\-\ «\O\-\ «\O\-\ «\O\-\ «\O\-\
¥ ¥ ¥ ¥ ¥ ¥ ¥
00 00 00 00 00 00 00
N N N N N N N
Adapted from Race Forward: The Center for Racial Justice Innovation.
Retrieved from raceforward.org/research/reports/historical-timeline-public-education-us.
> 2 > > >
Y Y Y Y Y
¥ ¥ ¥ ¥ ¥
N N N N N
N e lTING N N <
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INFORMATIO

RELATIONSHIP

Asa leader for.education equity; conversations-are inhabited-by what is below as well as
what is above the "Green Line.” Around andrwithin all of these conversations, information
is exchanged, shared meainings are developed and mediated, and agéndas are modified
and adapted. As these conversations and agendas are aligned with'the values and'vision
of school and district policies, they will also align to the structure, plan, and process of the
scheol and district: These do notprimarily just:happen in a strategic or techpical dimension
above the “"Green Line.” Belowthe “Green:Line” reside beliefs and valuesyboth individual
and organizational, that evolve from assumptions, feelings, and emotigns; individualfoles,
ambitions, and aspirations; organizational visions; and the psychological histories of
individuals and organizations.

In'the six-circlemodel, all six ¢ircles are impartant to createrorganizationalsuccess. In.the
past, the greatest amount of explicit attention has beenfocused on thetop three cirglés.
Working Within this framiework allows @sto see the ctitical and intefdépendent impacts of
people as reflected by the bottom three circles. This is especially true as groups seek to
understand how:bias, conscious and unconscious, may be impacting teaching and learning
atthe individualnstitutional, and structurallévels.

Groups of peoplewho establish aculture that valyes:the work “belowthe green line*

can self-organize to identify and implement the “above the green line” strategies and the
infrastructure to achieve powerful and creative results.

Year 1 Handout 2.5
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~q,° ~qﬁ]e:ﬂuzs ~Q9
Goals
Management
SO Mission o e 5
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o‘
@oﬂtituals

< & & < & < <
N7 Atthe National Equity Phject, we beliVe that the sixeircle modeldan also be enfisioned

S X Y X S

as a seven-circle model. This model recognizes that systemic oppression exists and

AN

| ine. The seven~€1rc|e model ngoands upon
é,omstead of m@beasmg oppo@umhes for tr@@sformatlve og%comes fors

ents.

~Q«

7 Circle Model

tively affects the dynamicinterplay of people working above and below the green
y et y jnterplay ot peop g oW 2N
g&ﬁat we see tl‘@‘?may be rep;@ducmg me%\:}‘%

Q,O
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S e 2 Sae %b‘; i ﬁﬁ ?
D) o\ioihat is it? oN0 What'does it logkdike?

S q,‘;é S S S S

O

i N N

The structute of a syste can describe
how the parts are organized and situated"
in relation to one another. It can include the

frameworks anq\x‘gontainers” w

o oié{g@ which the S
z‘@ork of theogyé%&n is done.(f(@f(‘};\\ >

tures,
and strategic plans.

RN RN RN
Exam&&%re org char, sand reportin strlic-
aster schedules, meeting schedules,
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v.

N ovov ovov

o
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O
oe \‘:ﬁ ic1 ‘? \ec)e
0\4 ?04 hat IS It? ?04
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(IQ’IV' (8/

QQ;S%TI ke?

Patterns ‘?ge system d

resultsm’essages, andﬁ

intended and unintended.

(AL d
TN PN
Q, Q, Q,
éﬁbe the recu‘ Q

enomena, bo

N N
Q,Q! Q
Exam <)lncludetuer\fé)
«

and achievement.

© O,

r, absenteei

o O,

SO SO S SO SO SO ¢
SN e Y PN OO 00 P
o8 ‘At t einour hlzg%o? we are in need of processes that can us weave ¥
» . ) NI &
ourselves back together. We've | dence in qurgreat human,capabilities, W
k&use mechan& organizational processes have separated a ivided us, a

made us fearful and distrusting of one another. We need processes to help us reweave

N
We ne Sfocesses that take advant

s

WhQﬁf‘ébS’mething is 6%6?’

ingful to us
quf our creativitipand commitrwg'to the orgaw ion.”

&0\_\ connecl‘:c@ﬁﬁz‘;x to discover iﬁ@(ed /nterestsé@ellsten to one \'@@\gther s stor/ei%@d drearr?s.
é@%ur natural@%fb?y to network, communlcgf%\\

eV
need procga%a% that invitegzétﬁ’ participat%%)&
< <

PROCESS

O

R

o 0 %)
“What doglif look like3d

S5

~ Margaret Meatley

eV

A
SN

OQ,O

S

L

é@

Processes are th@\_\ways in whict&@

éo}\ oneinthes . R

4 &0
SN

2

,_They can be the steps laid o

ki

tin a strategic
)‘\plan; theyv@i%ﬁ\t be how hi %@\-\happensl t@ioe
evaluatéﬁ(gnd promotié%(gr

ocess, or t@%ov'
0@0

proﬁ@or decisiow ing. é

)

b‘i%)on the anir‘%z

©
e power operative in a systgfli&%
xcan it even be simply rewar%q&%

) .
ion of some,refurn for one’s /ﬁ‘@ﬁvement.

smply ronard
< &

nnot be cogf\

wer which is <%
er wnicn is
X

“If an orgaévization and its structures are to be instruments for the humanization and

o}\‘io\"‘ Iibgratigabi@‘its members, .
o whl%éja%%ased on fear: Fsanctions. No

©
¢ive power, o\‘io\"‘

Q0
‘~Q«
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y)?orkmg Bgcl‘be the ga‘Een Llne o"

”lfy~1 don't have tr&t how do you’et it? Let
me provide an odd-sounding answer from our
motion leadership work (Fullan, 2010b). If you
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want to br
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uild competencies and trust o
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the cycle of gl@‘?rust you hav,gg%
ers 'beforethey have earne%u‘ﬁe
r/g to'be respected’:.and then do.thé things
(’er time.”

- Michael Fullan
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INFORMATIO!\

o its absence, people will “m

effort to %p moving fo %’rd Access tay ¢
information greatly minimizes the negative
rumors that can occur within organizations.
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it up”inan Y

o What is it? . Whgﬂt does it Ioolgdlike? .
4)% tion is S ‘% | «\°eTh’ looks Ji \‘r’;\ ltiple f ‘%‘\t «\°e
ormation is g@ oxygen ina §$ em. In S is looks like'multiple formsof two-way o

<told” or ”giveg&

communlgacflon repeatingsmessages N
more ~§h once in mu* e ways, allowing
opportunity to co-construct understanding
and meaning rather than always being
information.
N\ N\

powerf ork getting e. Relatlonsh~s
occur not only between people, but between
programs, departments, and organizations

«\Qj&ink connectig\a%). o~
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e Whahs it?

What is it? What does it look like?
I@Ople need to I@Ve open relatlgﬁshlps | This looks I|ked1‘1tent|ona| tlmqﬁelng \o‘\
\;\Nlth the peo@k }hey work wi "trusted o\;\' dedicated E}Qestabllshlng gﬁywmg, and o\;\
relationshi atleadtoc mltment and s’ repairingtrust. It means ipvesting in @00
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the skills'and capach?or honest an
productive conversations. It means leaders
model the way by extending trust first.

> >
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RN RN

O What do® it look like™

Human beings.are meaning-see

‘qur actions.arg completely drigen by our
own set of valtes, beliefs, sense of
identity. ﬁerefore, finding’meaning an
value in our work motivates people to work
together in organizations.

v
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(eThis looks like repeated oppo

nities for >
and connecting personal =&
beliefs and’values to the.mission and visj

of théyofganization. ltméans being rdmhded
of why we come to work every day, what's

most important to us in our work, and finding

self-reflecti

> > = > ways to stay true to ourselves in the midst of 2
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The Six-Circle Model was developed by Margaret Wheatley and Tim Dalmau, 1983.
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Q,o°{ou hear anggiﬂer educato@??the buildingd)eprimandingo? student ftg@ﬁt speakin Q,oo
~ ‘oroper English.’ The stu&nt is being r&;rimanded fo’responding a request with the

following statement, “Nah, you trippin’ bruh.” This statement was made without aggression

or g@stility. S S 3 3 3 3
~Why is thisgidtement offgisive and koW would ygiiwespond asigiteader? <oy
X S S S S S S
o o o o o o o
N S S S N S S

You overhear a heated exchange between a fellow educator and a student who struggles
with outbursts as a result of adverse childhood experiences (ACE). You hear the educator
respond to the stydent’s behavier with “Yourbghavior may«t\@éacceptablg\\@?home Wlth/\\oV‘

RN N ) RN

<)\@bur family, k;g@?hat is not thée,‘Way you act\g@re." OOOV ooov ooov
~‘<f —Why is ﬁfs statemer“&?fensive aa‘:‘%ow woul«‘ffou respon“&s a Ieader\@

Youehear a female educator talking to a female student about an ‘almost’ dress code N
viglation. She asks the student,*No, your outfit’is not a dress’¢ode violatiox\w,ogut is this reafly
SHhat you shéatl be wearing¥o school? Isotiﬁrs reall how&)‘gu want oth%c:??o see youdi”
you shoy g - y how you?!

9
~<<, —Why is Qfg questi0n~?§‘ensive an&ﬁow would’ou respona"(soa leader® ~<<,

Asoan instructiong}leader, you |aear a Cowork%emake the comment, "Oh nobtl have a Jessie

N O RN . N N 2 . N\

in'my class this year. | don'tliké having a Jessie in my class because of the"Jessie thatd had

~(<,<>°in my clasi;@%rs ago!” @00 ~Q,<>° @00 @00 ,@00
t d as a leade®™

—Why iS®his statemé® offensive 30d how woule you respoh

T@educators )@Q’?—\o are strang@% are ata pr@ssional coni@%nce. They Q@?in an eleval;\csf
deaving the canference atthe'end of the day. The white pefson turns tothe person of €dlor
o Q & 9 Q
<" and asks ~k§out the color 6f her nail P ish. When th rson of colerfesponds with?"Yes,
itis yellow.” The white person responds with, “You guys are so lucky that you can wear
colors like that.”
—V;\V‘?hy is this svt\@?ement offs@?ive and hov\\a\-\would yo%\@\spond as 3d§ader? é\ov\
é’oo é’oo é’oo é’oo é’oo é’oo é’oo
~ You overﬁaar a convers*ion between~vvo staff merhuers who wo*in your buildhg
talking about students with disabilities. You hear the statement, “Oh, | feel so bad for kids

Wit\b Down syndrgme. Life must.be just awful f\gr them.”
. ON0 S, o o R S
oé\%lhy is thlsc??atement of(fé\nswe and lLéW would yoogﬂespond aso\é?eader? 33
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With a smile and.-&greeting, Kristy Lynch welcémes every one of her second graders to
komeroom. Héer students at Bakerfield Elerdentary in Abefdeen, Maryland, know what
to expect wlfen they getito‘class.

Students unpack their book bags, place homework on her round table, and gather their
materials for class.Their high-piteched laughter fills the room: Yet, when the-apnouncements
sound on thedoudspeaker, they know it's time'to sit down-and listen. And.if they're notip
their seats? Rather than yellto get their attention, Lynch.calls out a familiar tune.

“Bump, buda bump bump...”

“Bum, bumy” students respond as they sit in their seats:

Lynch, a second-year teacher, attributes the orderly behayior of her class'to the culturgshe
creates thtough the positive relationships she’s builtlin the classroom. She’s doneithis by
being clear about her expectations of all students (she treats them equally) and by enforcing
classroom rules in_positive ways (in this case, by playfully calling out a familiar tune).

Y ag) e LY EX M e pe

v

LK St

"It is our responsibility to get to know our students at different levels, not only
academically,’but personally.and socially as.well,” says retired New Mexico teacher
Eloy Gonzalgs. “You may have the content knowledge, but if you don/tbuild the
rapport with students; you won't get anywhere.”

Simply asking students about their weekends can be the first step to connecting with
them. When educators take advantage of opportunities to speak with their students
about life outside school,itis'an indicationsto students that their educator actually cares
about themias a person:

vid

Paula Denton, author of The Power of Our Words: Teacher Language that Helps Children
Learn, believes building relationships creates a more learnhing-friendly environment:
Understanging how the student operates allows the‘educator to further individualize their
curriculadm and find créative ways todvelp the student successfully'grasp the material.

“The more we know about the child the more we can build learning environments and
curricula that’are going to work for them,”Denton says.

Gonzalestook time to wirk with one of his students.who had difficutty with spellidg.
Rather than continuing to mark failing scores on het spelling tests, Gonzales spdke
with her mother and devised a plan. He gave the girl a smaller list of words, set weekly
goals, and she eventually exceeded those goals. “It was about building that self-worth
that they need as studentsGonzales said.

Year 1 Handout 2.8B" 1
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One miistake some educators makelis using harshllanguage withistudents. TheyUse
sarcasm when joking or unkind words when disciplining them. Then, everyone is
uncomfortable. Educators can create an environment where students feel comfortable
learning and the educatorrdaintains orderWwithout using8uch language; simply by being
mindful of the choice of words used.

“Bottom line, | don't think [the use of sarcasm] is appropriate,” said high school'counselor
T'wana Warrick-Bell. “Educators need to remember ‘this is a student I'm talking to and |
preed to respond to the student on a professional level,” Warrick-Bell is the department
chair at DuVal High Schoolvin Lanham, Maryland.

“It's very common te fear educatersiusing sarcasm,” Denton said. “Yet, it is always
shaming to a student and should not be used, even if we feel like it's being used in a
sense of playfulness . .. we need to be careful and not careless.”

4 .‘,'.'; ¢ ‘,".\q P

But everyone has bad days—eveneducators. A situation that easily could have Been
diffused escalates to voice-raising or students are offended by a teacher’s reaction to
a comment in‘class. What doyou do if you'make this slip-up?

"l was always taught that'dn apology goés a long way,*’says Warrick=Bell.

Gonzales asked his students to tell him respectfully when they noticed a change in his
usual disposition. Giving them this responsibility showed them he was human. “Kids
understand when you tell them 'l was wrong,” Gonzalessaid. “It goes down to having
open comniunication [with your students] . . . Just because you're at€acher doesn
meanyou're always fight.”

Once you dust yourself off and own up to your mistake, continue to reach out to your
students. Lynch knows at the.end of the day, even if it wasn't so great for either her or
the kids, shé still has relationships to maihtain. “I let them know thatthings are OK apd
everyonetmakes mistakes,” she said. “[f tell them] “Let’s just haveagood day tomorrow.”

Although educators may feel a crunch to get things done with all the material they are
expected to cover, Denton suggests taking the time to develop this connection, even

incorporating it into the cufriculum. “Inschools, relationShips are treatéd as luxuries,

she said. *Relationship isa necessity-forlearning. Wejcan't afford:ngt to do it.”

These tips are just a few ways you can build bonds with your students. Setting expectations,
enforcing classroom rules positively, consistently making an effort to learn who they are outside
of-school, individgalizing instrugtion, and using appropriate language in class will show hew
much you carerRelationshipsmake a difference in the wayrstudents perform in school Fhey
can also make the procgss of giving students what they'heed in the,classroom a little"easier.
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Establishing«goodwill cap help minimize classroom disrdptions, improve student
engagement, and reduce stress for everyone. Here are some approaches to win
student support.

’ CPINS x HAN &
SQ) LAY

When youtvere a student, did you putimore effortintd an assignment or not cause
mischief because youlliked an educator? That edueator you likediwas popular{at least
with you). As educators, our primary goals are for students to try hard and behave in
our classes. [f'we can make that happen, then being popular is a good thing.

Educatorsbecome popular by building@good relationships with theirstudents and
treating them the way they would likeé“to be treataed“Simply stated?students warit
to be treated with respect. Talking down to students or lecturing them about their
inadequacies will only irritate or frustrate them. Offering positive reinforcement,
Being consistent, smiling,-and listening to their concernsall help to gainsstudents’
trust and:-friendship.

oV Ste

Work at getting to know your students as individuals. Find out their interests. Initiate
conversationswith them abouit sports, TV, or'school activities, or compliment them on
their clothing. As you talk to them and listen to what's.opttheir minds, they will beginto
see thatgfou're not justa@nother adult, but someone who is genuinglytinterested in them.

What you are doing is building up goodwill. There may be some hard times ahead,
where you will.have to be tough on certain.individuals. Having some previous
interactionsithat were positive may help.<Though having ‘favorites’ is not a good idea; it
doesn’thurt to makeaspecial effort to'build a friendship with those who may begcome
your.problem studehits. This can b&accomplished by simply logking for oppottunities
to give them compliments, not overheard by others, such as “You did a nice job in class
today by raising your hand.instead of blurting out whenyou had ideasto share. Your
cooperation'in class made:it easier for me-to teach today. Thanks.”

N

e (<t S © I
As educators, we are dealing with fragile beings. Adolescence brings insecurities.
Individuals at this age are pulling away from adults. Being accepted by .their peers
is the key tatheir self-este€m. Being criticized by an edicator in front. 6f their peers
humiliatesthem. To avoid “losing face“students mayreact by talkidg back, smirking,
or walking out of cldss” They will d Whatever it takés to preservetheir dignity

Year 1 Handout 2.8C' 1
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o4 So, how d%Cy%u manage g(ﬁassroom without taking away students’ g&g%ity? Make o
<> disciplinetcorrections guietly and g iQf%?y. When there is misbehavior, keep yourvoice
~ even. l&) sarcastic or%ondescendin comments: :h/ou can deal with a problet&in a
joking or light manner, that’s even better. Sometimes, a pause or look will settle the
/\\6asue and no:@mg needs tog%e said. «\o"\ «\o"\ «\o"\ «\o"\
QC'V Wheneve\gcgossible, try(tﬁ'vhandle discl§l‘|’ne issues w'@ﬁ%ut an audiqgﬁge. When QC'V
~“’° leadinig@ class activ ,%/ou may b*a‘igle to talk pai chly about ~<31oscip|ine iss&“%t the
student’s desk or catch them as they leave class. This allows for better, more genuine
exchanges, since the student responses will not be witnessed by classmates.

) =3 N =3 > R =3
& Occasionally, a student W&I‘%e reluctant to accept disc{;[s}(ﬁnary actions;such as staying
L ‘ <0 @ . @ ; : BN &0
2 a few miputes after CI%Q}?, changingseats, or takmg& etention slg@. his is the ti
< . e <« T, . . ¢
~ to |nv~<e what | call~1e fairness dactrine.’ | ponn&yut to the stuﬁent thatif | d&w t
discipline them, it is not fair to others who have done similar activities and suffered a
penalty. I end.up by saying;’How would you feel if | disciplined you today and then
<~“you see meet a cIassmafve\%et away wii@\?he same migb%havior tomg}s?ow? Itis only:”
% “ fair that@gb?eat everyofigithe same. Tg/ogci’ve you spegga?treatment z/@clﬁld be shov(\gp%
(Y favorftism.” This helfs them see tht, not only is.ifa fair thing tolelo, but to let them off
would garner disapproval of their peers who would see this as an educator giving an

individual special treatment.
o po"\ o o o o o
«\ «\ . «\ «\ «\ «\ «\
047. .x‘oov oddd o4 ooV ooV ooV

Y % ?0 . 9> Qo ) XA 9
(Y Too o&‘ﬁ educatorsﬁ% y interact \~t?1 students v~3’n there is a@‘é’rup‘uon. WIQ%

things are going well and students are quietly reading, doing their work, or listening
attentively, we just silently accept this situation and enjoy.the respite from having to
~Ocorrect mis@avior. Yet th&ﬁg the time tQ\CB\uild a little g@%dwill by co enting on_,.©
" how muchyou appreciate’your students” good stud&ﬁvabits. Here's &'great opportunity
<

~‘<'o to us%{‘g‘cements Iilﬁ"f%ese: ~‘</° ~ ~‘o° ~<<,°

“It's really great to see all of you start your homework without having to be told.”

o appr%oec\te that you are all Working\\e% quietly.” < o" S S
32 4 o 8 o 3 32
~q,°0 ”Th&‘bell just ran%o‘l’ see that ev%é;)one is in the@@”ght seat. Thg@% great.” Q,OO
“It sure is easy to carry on a discussion when people raise their hand and!on’t
interrupt others. | appreciate that.”
> > > > > > >
V«\O ”You’r@é)great class;é&\gnjoy being )@%r teacher.” V«\O V«\O V«\O
@ @ 4 o @ @ @
O O O O O O O
~Q/0 5 ~@0 ~Q/0 ~Q/0 ~Q/0 ~Q/0 ~Q/0

Students like to feel that they have some ‘say’ or influence on what goes on in class.
If an educator.is open to rec\giving feedbagk, this can brir\lg about a bet\ger level of
«~9 mutual respéct. If a studentraises a concérn about a school policy, anassignment; of
o7 : : o v v o v v
> gradlngo&ﬁ’e discuss it 1téll my students that they haveé provided me’with some %{)%y
~Q’ best ﬂé’as for imprc~ﬁ‘ng my teacW%. Some of t&“‘copics that wg’e for compdsition

assignments came from students and it was their suggestion that resulted in

checklists used for grading \Erojects.
& & o o & & &
N\ N\ N\ N\ N\ N\ N\
8 8 8 8 8 8 8
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ég‘zé\Since my@@o‘?ity is edu&@%ﬁ\g studen%@w’%se discusg?)n\ don't oc&@% \gularly, but v
o . . .
" they do'need to hap Qéﬁ'akmg tlg@ listen to ss nt concer&?
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3.2A Scewavios for Greating Equitable and
Sabfe Leavning Envivouments

Preschool Educator X frequently tracks the behavior of Student A, whodis a Black boy:
She citesithat these behaviors are a pattern for him.Yet, when repeated occurrences of
this behavior are documented, Educator X often omits the names of the other children
involved in the behavior from the.documentation. The otherchildren are white, and she
states that they would not act that way if Student A were notinfluencing thiem.

During a group project, Educator X noticés Student Bpwho has autism, becoming
distressed. Without attempting accommodations or consulting, Educator X isolates
Student B, claiming it is for everyone'’s benefit. The lesson continues without addressing
Student B's needs’or inclusion, Later, EducatorX complains to a colleague.@about the
“disruption” ofthaving students with disabiljties in generaleducation classrooms.

Educator X'is trying to implement collaborative conversations in herfourth-grade
classroom. First, she pairs each student with a partner, and then she moves on to small-
group discussions:After collecting some datg,she notices gifls in the classroom are not
equally voicingideas and responses to dis¢ussion prompts-provided. She'is not sure what
steps, strategies, or changés she can take’to ensure every student in-hier classroonis
comfortable sharing their ideas aloud.

Educator X, a white woman, has'taught Brave New World asan English literature teacher.
ABlack studentapproaches:her, pointing out'the layers of racism within'the text. This

is the first time’this has beenbrought to -her attention. Other students.inthis class,
predominantly white, have not identified these nuanées.

Educator X is surprised that only a few of his students’ parents attended an evening parent
meeting. He spent the eveningawondering why only a fewofthem showedtp. The week
prior, he sentitfiem all a flyeraWritten in English, and he alsé sent an email reminder. Heohas
found it difficult to comménicate with alkthe parents)because they speak several different
home languages.

Response Questions

¢ Who are thtse impacted by the inequity in the scenarios?

v Who has the privilege‘in the scendiic? What is the privilege based on?
v/ What are the unintended consequences within these scenarios?

v 2Where mightthe scenarios fall within this six-circle model?
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3.2B . Questions to ConsiderMhen Creating
Eaquitable Learuing Evvivonments

¢/ Are youusing a variety of ways to communicate information?

¥ What are you doing to build trust and g€t to know the'people with . whom you work;
the students you teach, their familiés, and the intekest holders inlyour community?

v What do“you considér When selecting and creating fesson matekiat?

v/ How areyou bringing students’ livesinto your cugrietla and leagning spaces?

v How is your life experience/culturalbackground infldencing youg learning envigonment?

v/ How areyour studentstlife experiences/cultural background different from yours?
What does that mean for your classroom?

v What part of your day do you useto reflect on your practice and what you experienced
during the day?
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33B Restovative Practices\Grvaphie

O O’ N N

o & AfT ale of Two Schbols & &

Cﬁlos had a heated~rgument with thpg'rents before | mg for school, *he S running latQ
Let’s see the difference that school discipline policies and practices make.

Zero-tolerance — * Restorative practices-based
education system | education system

‘ Teachers and administrators greet him
~yand his fellow students as they enter.

He is greeted by metal detectors
and.a police search.

‘> —

O,

Carles arrives
at'school.

His teacher waits until afterclass to
speak with Carlos to learn more and sets
up a meeting with his school counselor.

His teacher scolds him'in front of
the class. Carlos talks back and is
given a detention.

AaBbCc

Carlos:is late to
first.perjad class.

A school police officer detainsand >y ‘ Student pggr mediators and support
arrests both students staff intervene, have the students sit
’ I down together, and de-escalate the
situation.
5
"I

Carlos gets.into a minor
altercation.in the cafeteria.

Carlos is heldinajuvenile detentipn
facility all afternoon, missing school.
He now has an arrest record and is
facing suspension.

Carlos and the'other student agree to
help clean the cafeteria during;a free
period./Carlos meets with his counselor
and parents after school to help resolve
the conflict at home.

Later that
afternoon...

Graphic pulled from Restorative Practices: A Guide for Educators (page 5). Retrieved from
neaedjustice.org/wp-content/uploads/2017/09/restorative-practices-guide.pdf.
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3.6 Connecting EAucator Vaice to
Eauity Scewawvio

East Dakota

Characters:

v’ “Mara (mother)
¢ Dinara (daughter, 3 years old)
v/ Tasha (daughter, 15 years old)

Key findings from research studies show that children from disadvantaged backgrounds
who.are more likely to start schoel behind and’stay behind are also the leastlikely to
attend high-quafity preschool.*Access to qudlity early childhood education helps children
reach theirdfulfest potentialcThe State of East Dakota—with a population-of approximately
10 million'people—servesionly half ofeligible 3- and4¢year-old children. East Dakota
contains 20 school districts; District 1, the largest school district, spans across San Lanta
and.Minnecago, two medium-sized cities located approximately 45 minutes.apart.

Minnecago early childhoodeducation providers are funded using federat, state, and

local monies’ The providers are located near public transportation poutes and closedto
elementary schools throughout the city so that parents with children of various ages

do not have to go out of their way to get their children to different schools across town.
Minnecago educators are traingd and licensedkin early childhood educatiop and complete
educator preparation programs aligned withthe K-3 NAEYC professionat standards:

San Lantalearly childhooéeducation préviders are funded using fedefal’and state ménies;
however, the school district does not provide funding to ensure access to high-quality PreK for
all.3- and 4-year-old children. San Lanta providers are located on the edge of town, away from
local hospitals. and community @rganizations that might otherwise be deployed to promote

a coordinatedf@pproach to.aceessible healthtand wellness services. Thereare no public
transportation routes that,Circulate neanearly childhood &ducation previders.

San Lanta resident Mara and her daughters, Dinara and Tasha, recently moved from
StPetersburg, Russia. Dinara is'3 years old, and Tasha is 15years old. There is a large
Russian population in San Lanta, including Mara’s older brother Borya.and his children
who are enrolled in San Lanta public schools. Mara works full-time as'@®manager at Borya's
restaurant] which is logated downtownjand opens at4 p.m. every.day except Meondays.
Mara is a brilliant accountant and a proficient reader of English but her listening and
speaking skills are more limited.

The closestpréschool with'space for Dinargris 10 milescaway from Mara’s residence and
is only oped’for part of the’day, with dismissal occurging at 1 p.m. Mara has to beatthe
restaurant during the day to receive deliveries and conduct inventory. Mara makes a
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fgv’? income maa\agmg Borya" Qféstaurant btgy/%\he does no’ghave a lot of f@mblllty in herov
q,oschedule l“@counts on T a beinga eﬁo get homeifbm schoolgw@me to watc‘é’
Dinara and'provide herwith dinner before bed.

Tasha is enrolled at the public high school in San Lanta, which has been struggllng to

m,@@ state-mandéated long ter[g%oals for |mR~(=bvement in &@lsh languagé arts and ,\\O

dﬁaathematlcs &ﬁhough Mar@fgould have e&?ased the option to excuse‘5qva\sha from ta&%g
~Q’ 10th- grad“fﬁandatory sﬁf’ewde assessrfrents, she w~s“not mforme‘% this oppo‘.ﬁ‘mty

during Tasha’s registration meeting with the new assistant principal at San Lanta High

School As a result Tasha will sit for the tests in the spring.

3 >
Irﬂgussm Tasha‘técelved f|veé@\ars of mstruc@on in Enghshv{%nguage Shg&vas not é\o
@
o‘browded wutob*)an opportur%d%/ to particip Yin an Engli b‘broﬂuenc essment up
reglstratlch and she wa*as&gned a sc’edule that includes WorldHistory for Eng*h

Learners, a class of 37 students. Out of the total students in the class, 30 speak Haitian
Cregle and none gfthe other st%dents in the clgss speak Russian. The classv(_\oom teacher N
o
an‘8 the educat@ﬂ support pr@)@ssmnals in 1@8 class do no‘&‘?peak Russmgb&ther S
@
Q,o If San Lans:ﬂlgh Schoo Es not |mp & to meet s é’reqwreme‘t@%y the endyofthis
year, the school will close and students ill be bussed'to Minnecago High School. There is
a town hall scheduled next Wednesday at 7 p.m. for family members and other community

mts%est holders tgéattend and %e|gh in on deyeloping the school's family aéaﬁ commur;tax)e

@ﬁgagement an and schoqlﬁnprovemeng@an There wd)ﬂ)e no recorgvfhg, no live fe
Q,O and no triéﬁatlon servi @%vaﬂable T, Q,Qesults of t e@eetmg wﬂkn@: be memo‘Qﬁzed
or circulated for publicinspection and comment.
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4.2A Equity Andit IuFroduction amd
Background

Ethics and equityand the principles of justiceo not changewith the
calendar.

—D. H. Lawrence

There is currently a large natiofal focus on ¢losing school achievement.gaps, but practical
information for school leaders to actually yse in their efforts to close these gaps is inshort
supply. That is the purpese of this boeksto provide sueh practical-information inthe form
of an expanded discussion of equity audits, a school leadership tool presented previously
as.a.single chapter.in Leadership for Equity and.Excellence: Creating High-Achievement
Classrooms, Schools, and Districts, our 2003 Corwin book.

Equity audits are a systematic way for seffool leadersaprincipals, supérintendents)
curriculum directors, teacher leaders—to assess the degree of equity or inequity present
in three key areas of their schools or districts: programs, teacher quality, and achievement.
These equity audits are designed to put streamlined, practical strategiesimthe hands of
t€adership practitioners atatime when suchtools are sorely needed. Indeeping with ‘olr
goal of previding a useful book, we thinkrreaders willfind it useful ifiwe make cleag right at
the beginning of this book what we mean by the word equity. Understanding how we use
the term is central to understanding our discussion of equity audits in the rest of the book.
By-equity, we mean explicitly edecational equity, an excellentdefinition of which is found
on the Wisconsin Department of Public Instruction’s Welsite:

Education equitygthe educatiofal policies, practices and programs necessary to (a)
eliminate educational barriers based on gender, race/ethnicity, national origin, color,
disability,-age, or other protected group status; and (b) provide equal educational
opporturiities and ensufe that historicélly under-servéd or underregresented
populations meet the“same rigorous'standards for-academic performance expécted
offalf children an@ youth. Educdtional equity khowledge andypractices in pablic
schools have evolved over time and require a comprehensive approach. Equity
strategies are planned, systemic, and focus on the core of the teaching and learning
process (curriculum, instruction, and school environment/culture). Educational
equity‘activities promote the real possibility of equality of educational resultsfor
each'student and between diverse groups ofstudents.

This definition of education equity highlights the complexity of the conditions required to
achieve it and alse emphasizes that its realization is dependent on addressing inequities in
access, programs, and results~themes that we highlight:consistently in'the chapters ahead.

We also-wish to emphasize here thatour discussion of educationalequity in genéral and
equity audits specifically is intended primarily for educational leaders at the campus and
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district levels. That is because educational leaders are on‘the front lines‘ipithe ongoing
battle to achigve educatiorgequity in U.S:public schoaqls:

Though substantial educational achievement gaps have existed throughout the history of
U.Si’schooling, the national focus.on closing them has never been more intense. The No
Child Left Behind*Act of 2001-(NCLB) was signed into law onJanuary 8, 2002, and could
be described as the most sweeping reformof U.S. federaleducation pglicy since the
1960s. Altheugh changesiand modifications have beeh made to the'law, and otherslikely
will continue in the future, at its center remains a potentially revolutionary idea—an explicit
statement by the federal government that achievement gapsbetween white and middle-
and’upper-incomé children, on:éne hand, and‘children of calor and childref from low-
ifcome homes;’on the other,are unacceptable and must.beé eliminated.

This is an important policy statement from the national government; however, its success
in achieving the aim of closing achievement gaps ultimately will depend on the law’s
implementation by hundreds of thousands of educators around the countrysThis is where
s¢hool leadersglay an extremgly importantdole. They act@s policy medigtors or street-
level bureaucrats (Lipsky, 1980; Rorrer & Skrla, 2005), indiltering and shaping the ways
policies (such as NCLB) are implemented in local schools. In other words, school leaders
such as principals can block the policies, ignore them, use them in negative ways, or use
them in positive ways. We want to maximize leaders’ ability tosuse accountability policy
(including NCLB) that is intended to eliminate achievementrgaps in the most positive .and
productive ways possible:

For such positive use of accountability policy to actually happen, however, school leaders
need to be assisted in understanding how theforce of these‘polices can be applied to
help them achieve the goals-they have for their schools, including reducing’and eventuatly
eliminating aghievement gaps. One of thesprime ways.acecountability atthe national; state,
and locallevels can be oficoncrete assistance to schoelleaders is utilizing the dataythese
systems provide to assess the current state of the school or district and to track progress.

Althiough many state accountaloility systems, and increasingly the federal system,

have been producing this typé of data for the past fifteencér twenty years, the simple
existencejofithe data doeschot automatically lead to school improvenyent or to dimifished
achievement gaps. The data must be analyzed, and school decision making must be
linked to the data. This sounds like a straightforward process, but it is considerably more
comiplicated in-agtual practice, particularly when the data show wide gapsdin achievement
Between and-among student'groups basedron race, ethnigity, family income, and
language,pesficiency.

We have found in our work over the past two decades as researchers and as teachers

whoe work with aspiring and pragticing school‘administrators that people if:schools
averwhelmingly'do not have &clear, accurate; or useful understanding ofthe degree of
inequity present in their own schools and;school districts. Furthermore; in typical school
settings; teachers and.administratorsfrequently aveid the topic of race completely as a
possible factor in discussions about achievement gaps (Pollock, 2001). In addition, it is also
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common that g\tb;én questiongﬂ‘about Whyoqtvﬂdren of colgp;énd childregcﬁ‘\om |ow-incggn
é’%omes do netdo well in school, educag@almost always give reasonsexternal to schiools
~ as the cause, such as the children’s parents, their neighborhoods, and even their genetics
(Haycock, 2001).
> > > > > > >
Tg»l?s, educators‘,_rohool Ieade(;s‘s?n particular,‘@%ed assistanvcé)in learning @Orecognize ‘;\\O
o\ﬂ’\at there ar%hg’rge and per@bgtent patterr@%f inequity. irgéorna/ to schogb.gf—patterns t@?
< 2 < . . K2 < . A
& 7 are embedded in the mdhy assumptlor~,(‘be||efs, pradtices, proceddies, and policies of
schools themselves. In fact, as one of our reviewers pointed out, such patterns of inequity
not gnly result in differential expgriences for stl;Ldents who differ along race; social class,
gefder, and disability lines, the'systemic ineg@ty presentin:schools may actually create®
v v P 5 25a
<>\:s":fn‘ferenc:es arnong students{see also McDérmott, 1997).Fherefore, m&é’sponse to.t
~<" need for #‘f’stance in idvqfifying and N‘dressing int@%l patterns Q?hequity, eqﬁ?
audits are intended to provide such assistance in a very concrete way. In other words,
these audits are designed to provide insight into, discussion of, and practical responses
to«@}/\stemic patterns of inequitydh schools and’school districts. Our discus\@%n of equity«\o‘\
e

“aldits continoqég in more d%y‘ﬁ and detail if'the next eleven chap’cers.&o‘> S
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4.2B Sevew Steps obithe Equity Audit

Bring together a committee of interestholders.

v ltissimportant to identify individuals who arerespected by the’groups they.
represent andiwho are also people of goodwill who would be open to dialogue
and work focused on equity. (p. 25)

Present.and graph the data.

v Actually 'drawing®the percentages on graphs;gives peoplea@much better.
sense of the differences thatineed to be addressed. (p..26)

Open discussion of equity gaps as they emerge.

v Expefts could be bfought in to.offer analysis and advice. Educators from
othver districts that have had success in reduging teacher quality, programy
or achievement gaps could Be brought infor this step. Whoever is brought
in to the discussion for this step needs to be a skillful facilitator. (p. 26)

Discuss-and move toward potential'solutions.

v/, The pointis to-.come up with'some positive solutions; to talk about the
strengths, weaknesses, and costs of each; and then to decide to commit to one
or more of these solutions. (p. 26)

Implemegnt the solution(s).

v/, lplementation’at the districtfevel is recomimended. (p,26)

Monitor and evaluate results.

v/ Monitor the results and then report'back to the.committee. (p. 26)

Celebrate successr return to,step three or four.

v’ Ifthe solutions are successful, celebrate; if the solutions are not successful,
return,to either step.three or four and work forward again. (p. 26)

Adapted from Using Equity Audits to Create Equitable and Excellent Schools by Linda Skrla, Kathryn Bell McKenzie, and
James Joseph Scheurich, pp. 25-27.
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ean, unbrokerflcoring Y Y
Ample and appropriate Iearninggaces (Cafeterias; &ns,

auditoriums, playgrounds, libraries, and computer labs with
enough computers for all students)
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Q < Q < Q Q
a8 a8 a8 a8 a8 a8 a8
00 N 00 N 00 N
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4.2D NEA opportunity Checklist (English)
X C o > > > > >
Yo b\“f Schoof Checklist <° <° <° <° <°
(@ C (é a8 a8 a8 a8 a8
N 00 00 00 00 00 00 00
2 < < < < < < <
so students and €ducators at youﬁchool have eveﬁthing they neeo’This is your opp’r’tunity to speak‘p. ~
Use the checklist below to think through what your school needs.
Take a look at the lists below and check off the items your school still needs.
O\; OS O% S O\; (§ O\; O\; O\;
S S S S 3 S X X
Community " KM 7 School Climate KM KM KM
< 4 24 24 < < < 24
~t’s important tha~our school is ope~ ~ It's impo~mt that students’el safe and respe&d ~
to the community it serves. in their classrooms and in their school.
O A welcoming front office O Students have a safe, reliable, and,secure way
O Acti\ko%ommunity invol\\e%ent (Parent supﬁt groups «\o‘; to getto SChO%\; O\; ) \é)\; «\O\;
apgta community liGisgn, for example) <. v 3 8An enviropm@nt that welcomgs:and celebrates divgrsity 3
@Qaterials availab@?w the Ianguages&‘é school serves 00 A policy {\féstoratwg pragy (s’tg ;reate an 50T nmgnt 00
< of reste'(«: and colIectweQ onsibility (Sche olicy with ~Q/
""""""""" alternatives to suspensionsand expulsion)
Hea|thy Students in Modern Schools O Use of early warning systems to keep students on track
) . O A community free from bullying and harassment
Students need their essentialshuman needs mets > - _— R >
and. to&bg in a healthy Ieakﬁng environment wgt «\O . «\O «\O O «\O
is‘clédn and in good.wofking order. OOV OOV Quality Igdhcators OOV oc? oc?
*50 Healthy mea|*@o ~Q’o ~Q’o It's impi&gt that all educ‘ﬁ‘?are prepared ~Q’o ~Q’o
O school nurse and excited to help students’excel.
Q School counselor (O Educators who have high expectations for every student in
QO Aroéfthatis free of leak N the school _-“s N N N
O Healehy indoor air qual®y (Free of mold;piéper ventilation, .00 Teachers téaching in their crederfflaled subject 0O R
\?W proper temper%wYe control) OQV oov Teachersg’ffully prepared §@Yeach students i&q‘ﬂeir oov
| school ed a residency prggram where

achers have com@

theyWere mentored by. t teachers)
Librarians
Paraeducators and other education support professionals

All staff trained in positive behavioral supports and.bullying N

o Clajf\a‘suzes that allowzééne-on-one attizé{sn O"  prevention (é( aff includes teacliers, paraeducatori\o her 0
¥ v ¥ ¥ educatiofisypport professioalsyand specializedinstructional (8
Well-Rounded Curriculumy’ X supporfgersonnel (SISP)) < > X
~ Ol sﬂ&)l staff contribuing to a culturally~§i§onswe ~
All students need access to the right courses learning environment
to prepare them for life after graduation. QO staff that has time to collaborate
C ; QO Relevant, timely professional development
O Fulliday kindergarten.“s N 4 O{L S 3 3
O FIQ@arts (Music, art; a(@ theater, for exanm@e) N ) 2\ 2\ RN RN
vanced courses{Science and mathdb?example) OOV am.e. S OOV o’v oov
© A pathway for‘advancement for €vgdy student &S Email Ad@s: 2%9) 259) %%
~ (A path fromigeneral education c&rses to college pre’ Home A Code: ~ Statezg— ~
honors, AP, and/or IB) School District:
QO Regular physical education classes (150 minutes in .
- == - School Name:
efeipentary school, 225 giinutes in middlexgad high school) = ) o o o~ o
@) Fg?eign language cog?Ses é\ é\ Iam a(n): A™ ;§ ;} é\
Q)(Career and technisal education K% K% v ¥ X N
By submiftj \%his form, you witbg@opted in to receive, QO
< < L L y e  you wiltgoopted i < &
~ ~ ~ ~ commuia ions from the Na’nnal Education Asso’tlon (NEA) and ~
its affiliatés. By providing yourmobile number, youare opting in
to receive occasional SMS alerts from the NEA and its affiliates. Msg &
data rates may apply. SMS terms at nea,org/terms-use.
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4.2E NEA Opportumity Checklist (Spawis) =~
Y a lista de verificdtion de$u escueld” N N N

¢Los estudiantes y educadores de su escuela tienen todo lo-que necesitan? Esta es su oportunviglad para hablar.eUse

la siguj\eg%e lista de verig@}cién para considerar lo que su eScuela necesitaK\O NG NG ,\\o‘;
Analice las siguientes'listas y marque'los articulos qué su escuela todavia necesita. c” v v
S gulentes y marque &) S S S
@0~@0~é)~é) ............................ Y N 2 Y NS ~Q/Q .................... ~@0
omunidad Ambiente en la escuela
Es importante que su escuela esté abierta a la comunidad que Es importante que los estudiantes se sientan seguros y respetados
atiende. N N en sus aulas y su escuela. N N
OuUna Q&lna principal acog@lora «\0 «\(6 Los estudiante&ﬁ’enen una manera\@gura y conﬁable,@@ﬁ\egar «\0
OoP Ycipacién activadéa comunidad (Gru % de apoyo de ooV ala escuelaoc,V ooV ooV ooV
Padres y un enlace£on la comunidag, p8r ejemplo) Y Quna biefite que reconozgayeelebre la diversidatd Y
Materiales disp&bles en los idiomas/que atiende la esctela QOuUna p%tica de practicas r&taurativas para cr}r un entorno ~
................................................................................................................. de respeto y responsabilidad colectiva (Politica escolar con
Estudiant lud | alternativas a la suspension y la expulsién)
stuai es saludailies en escueias ;

d %n \gl \O§ % © Uso dg sstemas& alerta tempraniabra mantener a 10\83 \O\;
mo e‘ nas v‘.\ v‘.\ ) estudiantes<epcaminados V"\ W V"\
Losﬁ:diantes necesitafrque se cumplad’sys necesidades g i intitdacio o o

e q P esla \? O Una cony ad sin acoso e |n5 dacion 00 00
N e i o o oy Eeprendizcje SURGIE ... INC— [NC— [ a— N
u impio y. i ien.
O Comidas saludables Educadores de calidad
O Enfermera de la escuela Es importante que todos los educadores estén preparados.y
O Corié e@;ro de la escuela O\; O\; entusiasmados parecayudar a los estu(d)émtes a sobresalir.o\k O\;
@) U@é\cho sin goteras é\ é\ é\ O Educadores q@?tengan grandes @ectativas para to@s\s los é\
“ “ oc’ estudiantasien la escuela oc’ “ oc’
lidad saludablé @@)aire del interiof @)moho, con ventiQ/o e i i &? i %%
lacién y un contfel de la temperatuf@adecuados) O Maes que impartan I@ eria parala qu n calificados
O Pisos limpios e intactos O Maestros que estan totalmente preparados para ensefarles a
. o ) , los estudiantes en su escuela (Los maestros han completado un
O Espacios de aprendizaje amplios y adecuados (Cafeterias, . .
: : o 7 o programa de residentes en el que tayvieron como mentares a
gimnasios, auditorios, patigs de recreo, bibliotecas y excelentes maasfros) >
lab orios de computadoras con suficient@?computadoras «\O o N «\O «\O «\O
todos los estud\is(m?es). K ooV O Bibliotecafigs™ ooV ?Ov' ooV
@'amaﬁos dela clé%s que permita aé’ncién personalj ad? O Paraedueﬁ?ores y otros p of%ﬁonales auxiliares Q/@ a ensefianza Q/O
~ ‘ ‘ O Tod0~ personal esta fermado en apoyo condUctual positivo y
............ ’ prevencion del acoso (Todo el personal incluye a los maestros,
Curriculo completo araeducadores, otros profesionales auxiliares de la educacion,
p p
Todos los:estudiantes necesitan acceso a las clases adecuadas o Y personal especializado de apoyo:para la instruccion (SISP)) N
quefospreparen para ldvida después de lagtaduacion. <COTodo el persoral de la escuela coni‘?lbuye aun entoy%e <©
@) in de infantes«dedfa completo (¢ (@) aprendizajelque tiene en cuentéias diferencias cul\g ales C:V
Q . 00 00 ; ; ) Q 00
~@ Bellas artes (Misi€a, arte y cine, poefemplo) ~Q, O Persi)eﬂrgue tiene tiempg para colaborar ~Q/ ~Q/
O Clases avanzadas (Ciencia y matematica, por ejemplo) O Desarfollo profesional releévante y oportuno
O Un camino al progreso para todos los estudiantes
(Un gamino desde las clases de Educacion general a
Préparacion para la unjversidad, de honorg locacién \Oﬁ\lombre: «\o‘; «\o‘; «\o‘; «\o‘;
2 zada y/o Bachif 0 internaciong$ Ov' Ov' Correo electrsﬁfbc" o personal: \Ov' \Ov' OOV
lases regulares %S)«Qiducacién fisica (&@jminutos enla e?ogla Q Q” Q,OV Q/()
primaria, y 22~|nutos enla escu~ intermediay sec~ aria) Cédigo ~s<{’al de su casa Es~18': * ~
O Clases de idiomas extranjeros Distri .
istrito escolar:
O Educacién para carreras técnicas
> > > \;Nombre dela escu@a: AN AN >
@) @) @) @) @) (@) (@) @)
N\ N\ N\ N\ N\ N\ N\ N\
v v v v Soy: A 72 'e 72 'e v
(@) (@) (@) (@) g g g (@)
O O O O N N) N) O
Q,o Q,o Q,o Q,o Al enviar, es@ormulario, uste ac@&a recibir comunicaciones de la Q,o
~ ~ ~ ~ Asociaci~ Nacional de Educa% (NEA) y sus fiIiaIes.~ ~
Al proporcionar su nimero de teléfono mévil, usted acepta recibir alertas
O‘EPORTUNITY&ACTION FOR ocasionales por mensajes de texto de la NEA y sus filiales. Pordran aplicarse
RSobAATION \:=—=k EVERY STUDENT tarifas por mensajes,de texto y datos. Consulte los términos de log
I | jhyschoolmyvoice.nearorg S =mensajes de texto ea.org/terms-use, > =
N\ «\O «\O «\O «;83" «\O «\O «\O
v v v 2 v v v
(@) (@) (@) (@) (@) (@)
O O O O O O
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4.3 Becoming am Equity-Oviented
Choawmge Agent

Characteristics of an Equity-Oriented:Change Agent (EOCA):

v EOCA has an equity attitude. An equity attitude means you must treat everyone
with respect, appreciation, and care. It also.means addressing difficult personalities,
attitudes, assumptions, prejudices, and biases in ways that’show respect; appreciation
and care.

v EOCA avoids demonizations. Demonization is when we reduce a'person downto
one negative characteristic and make it all of who they are. When we do this, difficult
conversations can become impossible.

v’ EOCA initiates courageous conversations. Courageous Conversations About
Race:AField Guidefor Achieving Equity in Schoels explains these conversations
are characterized by engagement, as well as by sustaining and deepening the
conversation. There are alsofour commitments that musttbe made when.engaging in
difficult conversations: stayengaged; speak your truth; experience discomfort; and
expect andbaccept nonclosure. Based on'these first steps, it is important to know that
these.conversations.ate not easy and will require hard work.

v/ EOCA demonstrates persistence. Inequities that exist did not come to be overnight
and removingdhese embedded inequitieswill demand fatus, persistence, and
long-term planning and-effort.

v/ EOCA remains committed but patient. When bringing changeto a school or'system,
itis important to be mindful of others, pay attention to what is being expressed, and
take steps todearn from the work you are doing. If the change being implemented
is done too_guickly, it can Igad to pushback and resistafnce. Patience and long-term
commitment will helpbuild lasting sugport.

v EOCA maintains an assets attitude. When working to create a more equitable and just
school, start by identifying all of the assetsthat are present. This includes identifying
the assets that everyone passesses includirg yourself, .your space, those you work with,
and the students you serve. Understanding and identifying the valueof all peopleis
essentialto becominlg an equity-orierited changelagent.

v/ EOCA maintains a coherent focus. In order to help move your system from its current
State to a more equitable state, it is importaht to make sure you adhereto a strong
and cohereft focus and bé prepared tocadapt to the needs of your system as they
emergeover time.
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lé,vmg the prorq:pﬁs below, ref[gr'&t on where&g@% arein the\?y/bcess of becgﬁnng o4
~¢<,<>an equity- %r@nted chan%eq@gent ~q,<> ~Q§> ~Q’o

Mirrors:
v. ©Ofthe factoré\d%ted which z\e§onate with X\oﬁ'? &\o"\ «\o"\ «\o"\
\57 Which fac(pﬁ‘rs will be grg&?/th areas forécé’u? & & &

N N N N N N

Windows:
v @f the factorsolgsted which d@ you think yoLgr leadership tQ:am possesse$ >
N\
g‘\ Which fact@?s will be growfh areas for. y@br Ieadershlpd}eam'? OOV 009
~‘</°V Do yo t‘hlnk your Ieﬁ@rsmp team “&uld answer‘fese queshor‘?%e same w%qfo
about themselves?
v/ -How do you think your leadership team would answer these questions about ou?
y y P q y
o o o o o o o
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8 8 8 8 8 8 8
> > > > > > >
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> > > > > > >
~Q/ < ~Q/ ~Q/ < < <
Adapted from Using Equity Audits to Create Equitable and Excellent Schools, edited by Linda Skrla, Kathryn Bell
McKenzie, and James Joseph Scheurich.
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