COMMUNITY UNIT SCHOOL DISTRICT 300

2550 HARNISH DRIVE
ALGONAQUIN, IL 60102
PHONE: 847.551.8300 - Fax: 847.551.8314

FREEDOM OF INFORMATION

March 20, 2024

Rhyen Staley

Parents Defending Education
4532 Lee Highway

Arlington Heights VA 22207

Re: FOIA Request Received February 21, our Record #15-2024

Subject: Requesting copies of any district hiring documents, board documents, or committee
agendas and documents related to teacher hiring found in the list below. If dates are
needed, please search from January 1, 2020, to present. In connection with this
request, please include any documents pertaining to: Application, including all
guestions, Antiracist or Antibias training, Diversity, Equity, and Inclusion (DEI)
guestions, Diversity, Equity, and Inclusion (DEI) hiring subcommittee, Diversity, Equity,
and Inclusion (DEI) rubric, Diversity hiring goals, Diversity statement, Equity audit,
Equity report card, Equity scorecard, hiring committee, Hiring/ Interview training,
Hiring rubric, Interview questions. Please include the following terms in the search:
Affinity/ Affinity groups, Class conscious, Culturally Responsive, Diverse backgrounds,
Equity lens, Equity mindset, Inclusive interview, Race conscious.

Dear Ms. Staley:

| am responding to your February 21, 2024 request(s) under the Freedom of Information Act (5 ILCS
140/1 et seq.), in which you asked for the above referenced information. On February 26, the district
extended the response time for five additional working days, until March 6, as allowed by law. On
March 6, the district requested an additional ten working days, until March 20 to respond. Enclosed
are the requested records. No additional records exist.

Records related to the equity report card, strategic plan and teachers union agreement are available
on the district’s website at the following links:

e lllinois State Board of Education Report Card

e D300 Strategic Plan — Develop & Retain Great Staff — Goal #3

e Local Education Association District 300 (LEAD) Agreement

Thank you.

CPendoan Docdlesn

Everlean Dodson
Legal Coordinator/Paralegal



https://www.illinoisreportcard.com/District.aspx?districtid=31045300026
https://www.d300.org/NewStrategicPlan
https://drive.google.com/file/d/1VcEE9c_YsAiiRNTJ9PGXk11Zx0P9iB-r/view
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TEST PERSON, TEST - AppNo: 46577 Date Submitted: 7/21/2020

Personal Data

Name: TEST TEST PERSON
(First) (Middle Initial) (Last)
Other name(s) under which transcripts, certificates, and former applications may be listed:
Other:
(First) (Middle Initial) (Last)
Email Address: test@test.org
Postal Address
Permanent Address Present Address
Number & Street: 2550 Harnish Drive Number & Street: 2550 Harnish Drive
Apt. Number: Apt. Number:
City: Algonquin City: Algonquin
State/Province: IL State/Province: IL
Zip/Postal Code: 60102 Zip/Postal Code: 60102
Country: United States of America Country: United States of America
Daytime Phone: (847) 551-8330 Phone Number: (847) 551-8490
Home/Cell Phone: 0

Employment Desired

Position Desired: Experience in

Similar Positions
High School Teaching
1. Science - Earth Science -
Student Teacher
1. Student Teacher -

No References Entered
Experience

Please list ALL relevant work experience
beginning with the most recent.

No experience was entered

Student Teaching

No student teaching information was entered.

Education

Please tell us about your educational background beginning with the most recent.

High School Attended:
Graduation Status: H.S. Diploma

Colleges, Universities and Technical Schools Attended:
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TEST PERSON, TEST - AppNo: 46577

Date Submitted: 7/21/2020

Name and location Dates Attended: Major area of study and Minor area of study and Degree Date Conferred or
From-To number of semester hours number of semester hours Expected
08/9999 Hrs: Hrs: 05/9999
05/9999
Under graduate Graduate
Overall GPA 14
Major GPA 14
Highest Degree Attained Number of graduate hoursbeyond your  Grad Program Of Study
highest degree:
BA/BS/etc.
List honors, awards or distinctionsyou have ear ned:
Licensure
Do you hold National Board for Professional Teaching Standards Y esg
certification?
Do you hold or anticipate an Illinois license? Licenseisheld
[llinois Educator Identification Number (IEIN): 111111
Type License Number Expiration Date | Status
Professional Educator License 11111 12/30/2050 Current
Please list any other endorsements and/or verifications documented on your License(s):
Do you hold a current out-of-state license? No
State Type License Number Expiration Date Current?

List your out-of-state certified teaching/administration fields:
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TEST PERSON, TEST - AppNo: 46577 Date Submitted: 7/21/2020

Extracurricular Activities

No activities entered.

Please provide more details regarding your experience or interest in your selected extra curricular activities. For instance, provide
details on any experience as a participant at the high school or college level or as a director, coach, supervisor, or Sponsor.

Highly Qualified Teacher

* Have you previously obtained Highly Qualified status from a school district? Yes
If Yes, what type of school district considered you Highly Qualified? K-12

No information entered on Highly Qualified Teacher Subject(s)/Method(s).

Statement

No questions were answered.

Statement

No questions were answered.

Statement

No questions were answered.

Statement

No questions were answered.

Language Skills

Do you know any language other than English?
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TEST PERSON, TEST - AppNo: 46577 Date Submitted: 7/21/2020

General Information

List any additional information which will help in deter mining your professional qualificationsfor a position.

* Date you would be available for apersona interview:

* Areyou presently under contract? No
If yes, where?
* When would you be available for employment? (mm/yy) asap
* Have you ever failed to be rehired, asked to resign a position, or resigned to avoid No
termination?
If yes, explain:

Referral Source

* How did you hear about employment with CUSD 300?

If District Employeeis selected, what is their name:

Other Referral Source:

Resume

Please upload your cover letter, resume, and any other pertinent documents (ie transcripts, teaching certificate, etc).

Legal Information

Please note: Applicants are not obligated to disclose sealed or expunged records.

* Areyou digible to work in the United States? ‘

* Have you ever been convicted of acriminal offense other than a minor traffic violation? ‘

If yes, explain, giving dates:

Please Note: A conviction will not necessarily bar you from employment. Facts, such as date of occurrence and rehabilitation will be considered. This information will be used only for job-related purposes and only to the
extent permitted by applicable law.

* Have you ever had any indicated finding of child abuse filed in your name?

If yes, explain, giving dates:

* Does your name appear on any Sex Offender Database in any state or country?
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TEST PERSON, TEST - AppNo: 46577 Date Submitted: 7/21/2020

Equal Opportunity Employer

District 300 is an Equal Opportunity Employer. District 300 ensures equal employment opportunities regardless of race, creed, gender,
color, national origin, religion, age, sexual orientation or disability. District 300 has a policy of active recruitment of qualified minority
teachers and non-certified employees. Any individual needing assistance in making application for any opening should contact the
Department of Human Resources.

Applicant’s Acknowledgment and Agreement

By checking the box below, candidate authorizes the school district to conduct an investigation of candidate pursuant to The School
Code to determine whether candidate has been convicted of any criminal or drug offenses as set forth in such statute, and, upon
request, agrees to execute an investigation authorization form as a condition for candidate’ s employment. The School Code aso
stipulates that the School District perform a check on the Statewide Sex Offender Database. Candidate may not be employed unless
such investigations have been initiated.

| certify that the information given by mein this applicationistruein all respects, and | agree that if the information given is found to
befalse in any way, it shall be considered sufficient cause for denial of employment or discharge. | authorize the use of any
information in the application to verify my statement, and | authorize past employers, al references and any other person to answer all
guestions asked concerning my ability, character, reputation, and previous employment record. | release all such persons from any
liability or damages on account of having furnished such information.

I, TEST TEST PERSON, agree to all of the terms above. L1 agree

Electronic Portfolio

Many Universities have Electronic Porfolio’s for Teachers (i.e. LiveText). If you have one, what is the address?

Equal Opportunity Employer

District 300 is an Equal Opportunity Employer. District 300 ensures equal employment opportunities regardless of race, creed, sex, color,
national origin, religion, age, sexual orientation or disability. The District has apolicy of active recruitment of qualified minority
teachers and non-certified employees. Any individual needing assistance in making application for any opening should contact the
district office.

Legal Information
Please note: Applicants are not obligated to disclose sealed or expunged records of conviction or arrest.

Areyou eligible to work in the United States? Yes
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TEST PERSON, TEST - AppNo: 46577 Date Submitted: 7/21/2020

Have you ever been convicted of acriminal offense other than a minor traffic violation? No
If yes, explain,

giving dates:

Have you ever had any indicated finding of child abuse filed in your name? No

If yes, explain, giving dates:
Does your name appear on any Sex Offender Database in any state or country?

Applicant’s Acknowledgement and Agreement.

Section 10-21.19 of The School Code of the State of Illinois stipulates that an applicant for employment with a school district is
required, as a condition of employment, to authorize a fingerprint investigation to ascertain if the applicant has been convicted of
certain criminal offenses. The School Code also stipulates that the School District perform a check on the Statewide Sex Offender
Database. Should | be a candidate for employment with Community Unit School District 300 | agree to authorize both investigations
and will allow myself to be fingerprinted as a part of this investigation. Candidate may not be employed unless such investigation has
been initiated.

| certify that the information given by mein this application istruein all respects, and | agree that if the information given is found
to befalsein any way, it shall be considered sufficient cause for denial of employment or discharge. | authorize the use of any
information in the application to verify my statement, and | authorize past employers, all references and any other person to answer all
guestions asked concerning my ability, character, reputation, and previous employment record. | release all such persons from any
liability or damages on account of having furnished such information.

TEST TEST PERSON
(agreed online)
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Employment Application
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17.
18.
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20.
21,

. Personal Info

. Current Employment Status
. Postal Address

. Wacancy Desired

. Position Desired
References

. Experience

. Student Teaching

. Education

. Education (cont.)

. HS Teaching Areas

. M5 Teaching Areas

. Certifications

. Extracurricular

. Statement [Certified]

. Statement [Student
Services]

Language Skills
General Information
Referral Source
Resume

Legal Information

22

. EEO Form

24

. Electronic Portfolio

. Confirmaticn

Interviews | Forms

Fields preceded by a red asterisk (%) are required.

% EEO Voluntary Data Sheet.

Government agencies require us to collect information and file periodic reports regarding the
gender, race and /or ethnicity of applicants. The data collected enables us to analyze our hiring
processes, and to ensure equal employment opportunity. The information requested below is
voluntary and will not be available to individuals involved in the hiring process. This infermation is
kept separate from your application so that it remains confidential.

Gender:

Omale OFemale OX @1 choose not to respond

Ethnic Group:
) Hispanic or Latino (0 Not Hispanic or Lating
@1 choose not to respond

The abowve part of the question is about ethnicity, not race. No matter what you selected above,
please continue to answer the following by marking one or more boxes to indicate what you
consider your race to be.

Racial Group:
thite;‘Caucasian
[ asian

[ native Hawaiian or Other Pacific Islander [T choose not to respond

O Black/African-American

[J American Indian or Alaska Native

THE INFORMATION PROVIDED ON THIS FORM WILL BE KEPT SEPARATE FROM YOUR
APPLICATION FILE AND WILL NOT BE USED FOR ANY DECISIONS REGARDING THE
TERMS AND/OR CONDITIONS OF YOUR EMPLOYMENT. THANK YOU.
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(1)

DISTRICT 300

Key: 5] Board item

n Strand 1

E Strand 2 B Strand 3 Strand 4 B Strand 5

Hired a director of DEI.

BOARD ITEM

Provided board with an overview of equity work.

BOARD ITEM

Provided board with an update on equity work.

Created Equity Planning Committee to ensure
DEl work is supported at admin level.

JULY 2020

BOARD ITEM

AUGUST 2020

— | Authorized hiring a district director of diversity,
equity, and inclusion (DEI).

SEPTEMBER 2020

OCTOBER 2020

— | Formed a parent DEI Committee to start Equity
Audit.

NOVEMBER 2020

DECEMBER 2020

JANUARY 2021

FEBRUARY 2021

MARCH 2021

BOARD ITEM

Approved equity audit; audit is intended to
frame district equity work.

STRAND 1

Began equity audit.

APRIL 2021 -

MAY 2021

Started making decisions to identify and support
all students using disaggregated student data.

JUNE 2021

Launched district Equity Leadership Team.

JULY 2021

BOARD ITEM

Provided board with update on equity work.

Made available Equity Reporting Tool became
at high schools; tool allows students to report
equity issues.

AUGUST 2021

Cultivated and supported high school student
alliance clubs, providing space for students to be
“authentic selves.”

SEPTEMBER 2021

Launched African-American Parent Advisory
Committee.

BOARD ITEM

Received request to hire inclusion coaches.

OCTOBER 2021

NOVEMBER 2021

Met with HHS parents of color regarding
discrimination concerns involving their students.

BOARD ITEM

Approved hiring three inclusion coaches.

Concluded equity audit.

BOARD ITEM

Approved hiring fourth inclusion coach.

BOARD ITEM

Provided presentation on rights of Gender and
Sexuality Alliances to board.

Launched LGBTQ+ Parent Support group,
providing space to discuss issues and build
community.

Developed system to address racial slurs at
middle schools.

DECEMBER 2021

JANUARY 2022

— | Provided foundational DEI training No. 1 to all
staff.

FEBRUARY 2022

Addressed discrimination concerns brought
forth by HHS parents.

MARCH 2022

APRIL 2022

MAY 2022

JUNE 2022

Prioritized district-wide restorative practices
training.

JULY 2022

Provided Day of Silence presentation to board,;
presentation addressed parent concerns about
day.

AUGUST 2022

SEPTEMBER 2022

BOARD ITEM

Adopted board equity policy.

BOARD ITEM

OCTOBER 2022 -

Adopted equity action plan.

BOARD ITEM

Adopted DEI definitions.

NOVEMBER 2022

DECEMBER 2022

JANUARY 2023

FEBRUARY 2023

Launched LGBTQ+ Learning Space, creating an
affinity space for parents.

MARCH 2023

BOARD ITEM

Provided Day of Silence presentation proactively
to board.

APRIL 2023 -

Administered student belonging survey No. 1.

MAY 2023

Made available Equity Reporting Tool at middle
schools.

BOARD ITEM

Provided board with overview of Goal 1 equity
work (addressing student belonging/cultural
competencies).

Administered student belonging survey No. 2.

JUNE 2023

Reviewed all buildings to ensure compliance with
gender support plans.

JULY 2023

Began meetings with director of DEI and high
school student equity committees.

AUGUST 2023

Provided foundational DEI training No. 2 to all
staff.

SEPTEMBER 2023

Relaunched Bilingual Parent Advisory
Committee.

Developed a plan to respond to student
belonging survey data.

BOARD ITEM

Provided board with overview of Goal 3 equity
work (attracting/retaining diverse staff).

BOARD ITEM

Provided board with overview of Goal 3
equity work (providing staff with professional
development).

OCTOBER 2023 -

Continued cultivation and support of high school
alliance clubs.

Provided admin with professional development
on how to better communicate with Spanish
speakers.

NOVEMBER 2023

BOARD ITEM

DECEMBER 2023 §gm

Provided board with update on equity work.

JANUARY 2024

Relaunched work around Parent Equity
Committee.

Throughout the year, support buildings with
student equity issues.

Reenvisioned and readministered student equity
committees.

FEBRUARY 2024

Began meetings with superintendent and
student equity committees.

Provided foundational DEI training No. 3 to all
staff.

MARCH 2024

APRIL 2024

MAY 2024

JUNE 2024

— | Will increase number of staff trained in
restorative practices.

JULY 2024

AUGUST 2024

Will create a commemorative heritage calendar.

Throughout the year, offer staff optional
DEI professional development training and
literature.




Categories
Assessment
Assessment (Danielson 1f and 3d/Drive 300 Assessment)

Assessment (Danielson 1f and 3d/Drive 300 Assessment)

Assessment (Danielson 1f and 3d/Drive 300 Assessment
Assessment (Danielson 1f and 3d/Drive 300 Assessment
Assessment (Danielson 1f and 3d/Drive 300 Assessment
Assessment (Danielson 1f and 3d/Drive 300 Assessment
Assessment (Danielson 1f and 3d/Drive 300 Assessment

Assessment (Danielson 1f and 3d/Drive 300 Assessment
Assessment (Danielson 1f and 3d/Drive 300 Assessment
Assessment (Danielson 1f and 3d/Drive 300 Assessment
Assessment (Danielson 1f and 3d/Drive 300 Assessment

( )
( )
( )
( )
( )
Assessment (Danielson 1f and 3d/Drive 300 Assessment)
( )
( )
( )
( )
Assessment (Danielson 1f and 3d/Drive 300 Assessment)

Assessment (Danielson 1f and 3d/Drive 300 Assessment)
Assessment (Danielson 1f and 3d/Drive 300 Assessment)

Classroom Environment
Classroom Environment (Danielson 2a and 2b)

Classroom Environment (Danielson 2a and 2b)
Classroom Environment (Danielson 2a and 2b)
(
(
(

Classroom Environment (Danielson 2a and 2b)

Classroom Environment (Danielson 2a and 2b)

Classroom Environment (Danielson 2a and 2b)

Questions

How do you assess student learning? What do you do with the information from that
assessment?

What type of assessment data are you familiar with and how did you use it to drive
instruction?

What methods would you use to evaluate student learning?

What type of formative assessments do you use?

Describe types of feedback you provide for your students?

What does a grade (letter, %, standard) represent?

Would you allow a student to retake an assessment, and if so, under what circumstances?
Which is more important, summative or formative assessment and why?

How do you ensure that students receive the appropriate accommodations in the classroom?
How can a 1:1 device allow you to more authentically assess student learning?

How have you used student data to inform assessment?

How do you measure student performance in your classroom?

What is formative assessment to you and how do you plan to implement it in your
classroom?

What role does an assessment play in a PLC?

What process do you use when developing an assessment to ensure it aligns to your
instruction?

When working with students with emotional and/ or behavioral needs, describe the various
supports that may be needed for this student to maximize his/her learning experience in
regards to behavior management, accommodation, assistive technology and instruction.

What is your definition of a lifelong learner? How can you promote lifelong learning amongst
your students?

How do you encourage a student who is discouraged?

How do you establish community within your classroom?

What is your process for building classroom community and how do you maintain it?
What are your expectations for student behavior?



Categories
Classroom Environment (Danielson 2a and 2b)
Classroom Management Danielson (2c and 2d)

Classroom Management Danielson (2c and 2d)
Classroom Management Danielson (2¢ and 2d)

Classroom Management Danielson (2c and 2d)

Classroom Management Danielson (2c and 2d)
Classroom Management Danielson (2c and 2d)
Classroom Management Danielson (2c and 2d)
Classroom Management Danielson (2¢ and 2d)

Classroom Management Danielson (2c and 2d)

Classroom Management Danielson (2c and 2d)

Culturally Relevant Teaching

Culturally Relevant Teaching
Culturally Relevant Teaching
Culturally Relevant Teaching

Culturally Relevant Teaching
Culturally Relevant Teaching

Culturally Relevant Teaching

Questions
Share your method of addressing a student who is continually disruptive in class?

Students are in groups working on a lab plan for an upcoming lab. One student is not staying
with his assigned group and keeps walking from group to group talking to other students in
the class and showing students videos on his phone. You ask him to return to his group and
put his phone away, and he yells, “You are always picking on me!” What do you do?

How do you resolve conflict between students?

If there was a student displaying anger and uncontrollable behavior in a classroom, how
would you respond?

Describe class management strategies and techniques you use to maintain a respectful
classroom environment.

You just caught your student cheating on a test. What do you do?
How do you build and maintain rapport with students?
What type of classroom management structure would you implement if you were hired?

A student is asleep in the back row. This is not the first time it's happened. How do you react
and and what do you do?

You are walking your class in the hallway and notice a child from another classroom running
down the hallway. How would you respond?

As an elementary classroom teacher, it is reported to you that one of your students was not
following directions during the lunch period. When you talk to the student about it, the student
states that they did not do anything wrong. How would you handle this situation?

Have you ever taken part in a conversation centered on race in an educational
setting? If yes, describe that conversation and how did it make you feel? If no, how
comfortable would you be talking about race and its impact on education?

What does “Culturally Responsive Teaching” mean to you?
How do you create equity in the classroom?

Discuss how you feel about students’ life and culture. Does it impact your instruction?
How will you show an interest in their activities and successes?

How have you or how will you allow for student voice to change what you teach and
how you teach?

Is there an example of how you have demonstrated a commitment to diversity, equity
and inclusion in a prior situation?

What kinds of experiences have you had in relating with people whose backgrounds
are different than your own?



Categories
Culturally Relevant Teaching

Culturally Relevant Teaching
Culturally Relevant Teaching

Culturally Relevant Teaching

Culturally Relevant Teaching

Culturally Relevant Teaching
Culturally Relevant Teaching

Culturally Relevant Teaching

Culturally Relevant Teaching

Culturally Relevant Teaching

Culturally Relevant Teaching

Personal and Professional Overview
Personal and Professional Overview

Questions

How would you define diversity? How do you encourage people to honor the
unigueness of each individual? How do you challenge stereotypes and promote
sensitivity and inclusion?

How would you address racial tension among students in your classroom?

How do you adapt your teaching to meet the different culture and learning styles of
your students?

Do you find students from different cultural backgrounds have different learning
needs? If yes, how do you address these needs?

Describe your experience or explain how you have been educated to understand the
history of African Americans, Latinos, Asians, Native Americans and other historically
marginalized communities in the USA.

Describe your experience in serving or teaching underrepresented communities.

At (enter school), we are committed to racial and gender equity. How would you
create and maintain an inclusive learning environment for all of your students? In
your response, please speak directly about how you would support your transgender
students.

How do you create a classroom environment where students are comfortable having
their work openly critiqued by peers, regardless of their varied identities? How do you
develop a culture where students that have repeatedly struggled can share their work
with fear?

When was the last time you shared your pronouns? Why do you think it is essential
to share your pronouns?

At (insert school), our White students have exceeded the performance of our
Students of Color in the area of Reading/Math. According to ( ------------ data), our
White students are performing at the --th percentile, and our students of color are
performing at the ---th percentile on average. As a newly hired (insert subject)
teacher, how do you plan to assist us in addressing this problem? How will you help
us to rectify this discrepancy in student performance?

How does race/culture impact your communication process with parents?

In our district, we consider ongoing professional learning to be critically important. Tell us how
you have kept learning and how you plan to continue your professional growth.



Categories
Personal and Professional Overview

Personal and Professional Overview
Personal and Professional Overview

Personal and Professional Overview
Personal and Professional Overview

Personal and Professional Overview
Personal and Professional Overview
Personal and Professional Overview

Personal and Professional Overview
Personal and Professional Overview
Personal and Professional Overview
Personal and Professional Overview
Personal and Professional Overview
Personal and Professional Overview
Personal and Professional Overview
Personal and Professional Overview

Personal and Professional Overview
Personal and Professional Overview

Planning and Preparation
Planning and preparation (Danielson 1c, 1d, 1e)

Planning and preparation (Danielson 1c, 1d, 1e)

Planning and preparation (Danielson 1c, 1d, 1e)
Planning and preparation (Danielson 1c, 1d, 1e)

Questions

Share with me three reasons why | would want to place a child close to me in your
classroom.

Tell us what you know about (OUR SCHOOL NAME). Why do you think you'd be a good fit
here?

During the interview process, we are meeting with many talented candidates such as
yourself. What do you feel you could bring to our school?

What is your greatest strength as a teacher, and what area do you need to grow in?

What professionally are you the most proud of and what has been your biggest professional
disappointment?

What is the toughest situation you have faced as an educator and how have you handled it?
What are you passionate about? How do you showcase your passions in your position?

At the end of the school year, what five words would you hope your students would use to
describe your classroom?

Describe a time when your instruction was deeply influenced by a colleague.

How do you believe children learn best?

What are the three most important parts of your job as a teacher?

Describe the difference between a good teacher and a great teacher.

What is something you have read lately that has impacted you deeply as an educator?
Why do you choose to teach?

Which components of your resume are you most proud of and why?

Tell us about a time that you received feedback and what you did in response to the
feedback.

What is your experience with co-teaching?

What are three words that describe great educators. (pause for a response) Of the three,
which one describes you best?

What are essential components of each lesson in your classroom? Walk us through a
"typical" day.

What would you do between now and the beginning of the year to prepare for your new
position?

How do you prepare for a unit of instruction?
What are the most important characteristics of an effective classroom?



Categories
Planning and preparation (Danielson 1c, 1d, 1e)

Planning and preparation (Danielson 1c, 1d, 1e)
Planning and preparation (Danielson 1c, 1d, 1e)

Planning and preparation (Danielson 1c, 1d, 1e)/Instructional
Technology

Planning and preparation (Danielson 1c, 1d, 1e)/Instructional
Technology

Planning and preparation (Danielson 1c, 1d, 1e)
Planning and preparation (Danielson 1c, 1d, 1e)

Planning and preparation (Danielson 1c, 1d, 1e)
Planning and preparation (Danielson 1c, 1d, 1e)
Planning and preparation (Danielson 1c, 1d, 1e)

Planning and preparation (Danielson 1c, 1d, 1e)

Reflection
Reflection (Danielson 4a)

Reflection (Danielson 4a)
Reflection (Danielson 4a)

Reflection (Danielson 4a)
Reflection (Danielson 4a)

Reflection (Danielson 4a)
Reflection (Danielson 4a)

Questions

You identify that a child is struggling in multiple subjects in your class. What steps do you
take to help the student?

What steps would you take to address students who are not making anticipated progress?

How do you network with educators outside your system?

All D300 students grades 1-12 have a Chromebook. How would you implement them to
support and transform instruction?

How have you used student data to inform planning?
Talk about your experiences collaborating with colleagues.

Discuss what a good Professional Learning Community looks like when planning lessons and
units.

How would you split classroom responsibilities with a co-teacher?
How would you utilize a paraeducator in your classroom?

District 300 does not have a required lesson template. What are the main components that you include
when developing your lesson plans?

Explain the connectedness between daily, weekly, and unit lesson plans and how you utilize
all three.

Tell us about a lesson you've taught recently that did not go well or did not go as planned.
How would you change that lesson in the future?

Tell me about a lesson that failed and what you did in response.

Discuss a time you tried to help a student succeed but failed. Why do you think you were
unsuccessful and how did you reflect on this situation?

A student consistently turns in work late, however, the work is consistently of caliber. How do
you assess this student's work?

What do you believe will be your greatest challenge as a first year teacher in D300? How will
you address these challenges?

Greatness is a moving target. How do you keep moving toward greatness?

Describe a situation that you feel that you mishandled. What would you do differently in the
same situation today.



Categories

Reflection (Danielson 4a)
Reflection (Danielson 4a)
Reflection (Danielson 4a)
Reflection (Danielson 4a)
Reflection (Danielson 4a)
Reflection (Danielson 4a)

Reflection (Danielson 4a)

Reflection (Danielson 4a)

Relationships
Relationships (Danielson 2a and 4d)

Relationships (Danielson 2a and 4d)

Relationships
Relationships

Danielson 2a and 4d)
Danielson 2a and 4d)

Relationships (Danielson 2a and 4d)

o~ o~ o~ o~

Relationships (Danielson 2a and 4d)
Relationships (Danielson 2a and 4d)

Relationships (Danielson 2a and 4d)
Relationships (Danielson 2a and 4d)
Relationships (Danielson 2a and 4d)

Relationships (Danielson 2a and 4d)

Relationships (Danielson 2a and 4d)/Instructional Technology

Relationships (Danielson 2a and 4d)

Questions

Describe a time when you helped someone achieve success.

If you teach a lesson and your students don't seem to be "getting it", what do you do?
Describe what a mentor is to you.

Give an example of a time where you had to deal with conflict. What happened?

As a general education teacher, what do you see as your role on an IEP team?

Describe for us a lesson/unit/part of a lesson you have taught that you're most proud of and
what made this so successful for your students?

You receive a phone call from a parent that is concerned because they feel that their child is
not getting enough homework each night. How would you respond to this parent? How would
you respond to a parent who feels that their child is getting too much homework each night?

If offered a position, what do you anticipate will be the most challenging aspect as you transition?

How would you deal with a situation in which your personal opinion contradicts with what
your colleagues have established as a team goal?

What is your experience working in collaborative teams? How would you contribute to a
collaborative environment?

Describe how you would ensure a successful home/school relationship.
Tell us about a time in which you collaborated with a community partner.
Tell us about your experience in working in professional teams?

A parent is concerned that his/her child isn't being challenged in your classroom. How do
you respond?

Describe how you would work with a difficult parent who is concerned about their child’s
progress?

How do you plan on becoming part of the community at D300 beyond the classroom?
In what ways, and how often, do you communicate with families?

How would you work to build relationships with local businesses and business leaders in our
community?

How would you develop relationships with your colleagues?
How could you use social media to tell the story of your classroom?

How will you motivate parents to become involved in the classroom and in their child's
education?



Categories Questions

Relationships (Danielson 2a and 4d) Do you believe you have the ability to change a student's state? Please explain.
Relationships (Danielson 2a and 4d) You have a difference of opinion with a colleague. How do you handle this situation?
Relationships (Danielson 2a and 4d) Your team makes a decision and you are against it. How do you handle this situation?
Relationships (Danielson 2a and 4d) As a classroom teacher, how would you describe effective communication with parents?

Relationships (Danielson 2a and 4d) What unique qualities will you bring as a member of the instructional team at our school?

Student Engagement and Questioning

Student Engagement and Questioning (Danielson 3b and 3c) How do you differentiate instruction for students with varying needs?
Student Engagement and Questioning (Danielson 3b and 3c) How will you inspire student innovation/creativity in the classroom?

Student Engagement and Questioning (Danielson 3b and 3c) Provide an example of how you differentiated instruction to meet the varied needs of
students in your classroom?

Student Engagement and Questioning (Danielson 3b and 3c) What is your approach to promoting higher order thinking skills in the classroom?
Student Engagement and Questioning (Danielson 3b and 3c) Describe for us a lesson you could sell tickets for someone to see.

Student Engagement and Questioning (Danielson 3b and 3c) You have just walked out of a classroom and said "Wow! That was an amazing learning
experience for students." What did you see?

Student Engagement and Questioning (Danielson 3b and 3c) Please share an example of how you have differentiated a lesson in the past.
Student Engagement and Questioning (Danielson 3b and 3c) Describe a lesson you differentiated to meet the needs of all learners.

Student Engagement and Questioning (Danielson 3b and 3c) In what ways do you incorporate current events into your instruction?
Student Engagement and Questioning (Danielson 3b and 3c) How do you differentiate instruction to meet a wide variety of learning styles?

Student Engagement and Questioning (Danielson 3b and 3c) You have a student in your class who does "nothing" during class or outside of class. She
does not ask for help or actively participate in class. What's your first step?

Student Engagement and Questioning (Danielson 3b and
3c)/Instructional Technology Describe ways that you utilize technology to engage students in learning.

How will you meet the needs of the students in your class who may be advanced or say
Student Engagement and Questioning (Danielson 3b and 3c) they're "bored"?

What is your approach to encourage students to engage in higher level conversations with
Student Engagement and Questioning (Danielson 3b and 3c) their classmates?

Student Engagement and Questioning (Danielson 3b and 3c) What are some methods you use to motivate students to maximize their learning potential?

Content Area Questions



Categories

Content - Literacy
Content - Literacy
Content - Literacy

Content - Literacy
Content - Literacy
Content - Literacy
Content - Literacy
Content - Literacy
Content - Literacy
Content - Literacy

Content - Literacy
Content - Literacy
Content - Literacy
Content - Literacy

Content - Literacy
Content - Literacy

Content - Math

Content - Math
Content - Math
Content - Math
Content - Math
Content - Math
Content - Math
Content - Math

Content - Math

Questions

If | walked into your classroom during your literacy block, please describe what | might see.
How do you ensure that IEP and/or 504 accommodations are met within your classroom?
Describe where you start in your planning of lessons?

Our students struggle with on mastering language. What instructional practices would you
incorporate to help your students?

When selecting text for your students to read, what do you consider?
Describe a balanced literacy lesson

How do you ensure students are reading, writing and speaking daily?

How to you support all your students reading levels during core instruction?
What are the key literacy developmental goals for this grade level?

How do you embed the writing process throughout a unit of instruction?

How do you design literacy instruction to be culturally and linguistically responsive to your
students?

What data points do you use in your teaching and how do you use them?
How and what do the students at this grade read and write?
What are the literacy challenges of this grade level and how would you overcome them?

In a digital learning environment, please provide how you would utilize online discussions to
support reading and writing?

How would you utilize digital tools in the ELA classroom to support research?

If | walked into your classroom during a math lesson, please describe what | might see.

How would you define math fluency, and what instructional strategies are critical for teaching
math fluency.

What are the key components of an elementary math block?

What does mathematical modeling look like in a math class?

How would you differentiate math instruction in the classroom?

How do you build a culture of growth mindset in math in your classroom?

Math discourse is key to student success. How do you get students to talk about math?
How do you ensure that IEP and/or 504 accommodations are met within your classroom?

Reflection is a key component of discourse. How would you utilize digital tools to allow
students to reflect on their Math discourse?



Categories

Content - Math

Content - Social Studies
Content - Social Studies

Content - Social Studies
Content - Social Studies

Content - Social Studies
Content - Social Studies
Content - Social Studies
Content - Social Studies

Content - Social Studies

Content - Science

Content - Science

Content - Science

Content - Science

Content - Science

Content - Science

Questions

What instructional strategies have you found to be effective when teaching students who
struggle in math?

How do you develop number sense in young mathematicians?

What do you believe is the purpose of social studies instruction?
Please provide your vision of the ideal social studies classroom.

What is your knowledge of the C3 Framework for social studies? How would you used this
framework to deepen student learning?

How will you initiate and facilitate in-depth classroom discussions?

Provide examples of how you support differentiated instruction within the social studies
classroom.

How do you integrate 21st century learning skills within the social studies classroom?
How do you ensure that IEP and/or 504 accommodations are met within your classroom?
How would you utilize digital tools in the ELA classroom to support research?

How would you utilize digital tools to allow students to see diverse culture and ideas while
still honor privacy concerns?

District 300 uses the 5E instructional model. What is your experience with the 5E model?
Which area would you consider a strength? Which area would you like to strengthen?

Provide an overview of your understanding of the Next Generation Science Standards. Give
an example of how you have used the Science and Engineering Practices in your instruction
to strengthen the student experience?

Share an example of an inquiry-based lesson that you implemented in your classroom. What
was the best part of the lesson and what would you do differently if you could re-teach it to
the same students?

How do you support differentiated instruction in the science classroom? Share specific
examples from that you implemented in your classroom.

When students engage in scientific inquiry, feedback is a key component to support their
exploration and keep them on track. What strategies do you use to provide feedback to
students? What types of feedback do you typically provide? Share specific examples from
your practice.

Science can be a challenging subject for some students. How do you make the topic
understandable, engaging, and valued by the students?



Categories
Content - Science
Content - Science

Content - PE/Health
Content - PE/Health

Content - PE/Health
Content - PE/Health
Content - PE/Health

Content - PE/Health
Content - PE/Health
Content - PE/Health
Content - PE/Health

Content - Fine Arts All

Content - Fine Arts Itinerant

Content - Visual Arts
Content - Visual Arts

Content - Visual Arts

Content - Visual Arts
Content - Visual Arts

Questions
How do you ensure that IEP and/or 504 accommodations are met within your classroom?
How would you incorporate digital simulations into your instruction?

(All 9-12) What coaching experiences do you have at the high school level and what
extracurricular activities are you interested in getting involved with?

(PE K-12) If you had no equipment and only a 10X10 space what exercise would you teach
your students and why?

(PE/Health K-12)How do you motivate your students to understand and care for their own
individual health and wellness?

(PE K-12) What experience do you have with fithessgram testing protocol?
(PE K-12) How does physical education contribute to educating the whole child?

(Health) How do you create an environment where students feel comfortable discussing
about sensitive topics?

How do you ensure that IEP and/or 504 accommodations are met within your classroom?
How would you utilize digital tools to allow students to process sensitive topics within Health?
How would you utilize digital tools in the PE environment?

How do you ensure that IEP and/or 504 accommodations are met within your classroom?

As an itinerant teacher with limited time in each building, how do you plan to connect with
staff in each of your buildings?

What are the key components of an art lesson and how do you structure your class to include
each component?

How do you evaluate student artwork to determine if a student understands the learning
target?

How do you introduce a new concept or skill?

Since each student creates art at a different pace, how do you ensure students who finish
early are still engaged in meaningful tasks in the art class, and what do you do when a
student is unable to finish their project before the end of the unit?

Besides art projects, what are other ways to assess learning in an art class?



Categories Questions
How does learning music support student learning in other content areas and why is music

Content - General Music an essential part of the elementary curricula?

Describe a typical music class: what would students learn about, what activities might they
Content - General Music participate in and what does the structure of a normal class look like?
Content - General Music How do you assess student learning progress in the music class?
Content - General Music What strategies do you use to incorporate movement in music class?

What vocal techniques do you use to develop young singers' tone, technique, and
Content - General Music understanding of pitch?
Content - Performance Music How do you motivate a student who is reluctant to practice his/her instrument/vocal part?

What skills would a student need to have mastered on their instrument/voice by the end of
5th/8th/12th (as appropriate) grade, and how do you know if students have mastered those

Content - Performance Music skills?

How do you differentiate your instruction to teach multiple different parts/instruments to
Content - Performance Music students of varying levels of skill?

Band/orchestra/chorus classes are very large. What strategies do you use to manage your
Content - Performance Music classroom and ensure all students are engaged in learning?

What are some strategies you have used/would use to recruit and retain students to the
Content - Performance Music music program?
Content - Social Emotional Learning What is your familiarity with PBIS and/or Second Step?

Our district places a high priority on inclusiveness and social justice issues. How comfortable
Content - Social Emotional Learning are you having these conversations in a diverse environment?
Content - Social Emotional Learning How do you go about building positive relationships with students?
Content - Social Emotional Learning What is your experience in working with students in poverty? ACES?
Content - Social Emotional Learning How do you support the SEL needs of your students?

What are some warning signs that a student is struggling socially and emotionally or with
Content - Social Emotional Learning their mental health?
Content - Social Emotional Learning What have you done or will do to engage parents about students SEL needs?
Content - Social Emotional Learning What experience do you have with crisis prevention programs?
Content - Social Emotional Learning How do you incorporate the SEL learning standards into your lesson plans?

Education can at times be stressful, what do you do to help take care of your
Content - Social Emotional Learning social/emotional needs?



Categories
Content - Social Emotional Learning
Content - Social Emotional Learning

Content-English Learners
Content-English Learners
Content-English Learners
Content-English Learners
Content-English Learners
Content-English Learners

Content - CTE
Content - CTE

Content - CTE
Content - CTE
Content - CTE

Content - CTE
Content - CTE

Content - CTE
Content - CTE

Content - CTE
Content - CTE

Content - CTE

Questions

What is your experience with restorative practices/restorative justice?

Share an effective method you have used to teach socially acceptable behavior.

How do you ensure that IEP and/or 504 accommodations are met within your classroom?

What is your experience in working with English Learners?

What does language acquisition mean to you?

How do you differentiate your lesson to support language acquisition?

What is a strategy you use to support language acquisition and why?

What is your knowledge on the WIDA standards?

How would you incorporate google translate into your instruction if you would incorporate it?

Please share your experience with industry and/or community connections in the field?

Please share an example of how your instruction links to real world and/or industry standards
and extends beyond the classroom.

Share a field trip and how it links to your content area. What were student outcomes? What
were your pre/post trip lessons?

How do you ensure that IEP and/or 504 accommodations are met within your classroom?
Please share your experience of co-teaching in a CTE classroom.

Tell me how you go about building relationships with your students. What specific steps do
you take when you are working with a student that you feel you just can't reach?

Tell us about the experience you have working in a Professional Learning Team. What do you
find to be the most important?

Please share about hobbies that you enjoy doing and can integrate with your professional
curriculum.

What would you say is your biggest strength in the classroom? Why?

If you had to choose one area of Business/Industrial/FACS, what area would you say is your
strongest? Please give an example of when you were successful teaching this subject?

Given a specific Business/Industrial/FACS subject, how do you incorporate literacy and math
into your lessons?

A large part of CTE instruction is preparing for the non-educational workforce. How would you
leverage digital tools to give students explore to the non-educational workforce?



Categories Questions
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2020-2021

Training Modules

Annual Trainings

2021-2022

Bloodborne Pathogens for
2020-2021 School Year

Training Modules

2022-2023

Child Abuse Reporting and
Identification 2020-2021
School Year

Bloodborne Pathogens for
2020-2021 School Year

Training Modules

2023-2024

Ethics for Educators
2020-2021 School Year

Child Abuse Reporting and
Identification 2020-2021
School Year

Bloodborne Pathogens for
2020-2021 School Year

Training Modules

Student Physical Restraint?
CPI takes care of this

Ethics for Educators
2020-2021 School Year

Child Abuse Reporting and
Identification 2020-2021
School Year

Bloodborne Pathogens for
2020-2021 School Year

Title IX Sexual Harassment &
Discrimination, but let's look at
GCN

Title IX Sexual Harassment &
Discrimination

Ethics for Educators
2020-2021 School Year

Child Abuse Reporting and
Identification 2020-2021
School Year

Diabetes (All school
employees)

Diabetes (All school
employees)

Title IX

Ethics for Educators
2020-2021 School Year

Mental Health Issues/Suicide

Expecting/Parenting Youth,
Domestic and Sexual
Violence (MUST BE IN
PERSON)

Sexual Harrasment

Title IX

Expecting/Parenting Youth,
Domestic and Sexual Violence
(MUST BE IN PERSON)

Americans with Diasabilities
Act- 2019-2020 School Year

Faith's Law Grooming and
Sexual Misconduct

Sexual Harrasment

Seizure Smart School Act

Understanding and Instructing
the ADD/ADHS Students
2019-2020 School Year

Diabetes (All school
employees)

Faith's Law Grooming and
Sexual Misconduct

Food Allergy/Anaphylactic
Shock

Teen Dating- ONLY
SECONDARY

Seizure Smart School Act

ADD/ADHD

Bullying Prevention

D300 Asthma Training
2019-2020 School Year

Bullying Prevention

AIDS

SS# (FERPA) Kriha Video
March 2021

Suicide Prevention

Asthma

Food Allergy/Anaphylactic
Shock

ADA

FERPA

Diabetes (All school
employees)

Identity Protection Act

Seizure Smart School Act

Teen Dating- ONLY
SECONDARY

Bullying Prevention

Suicide Prevention

FERPA

Identity Protection Act

Teen Dating- ONLY
SECONDARY




GENERAL PERSONNEL

5:10 Equal Employment Opportunity and Minority Recruitment

The School District shall provide equal employment opportunities to all persons regardless of their
race, color, religion, creed, national origin, sex, sexual orientation, age, ancestry, marital status, arrest
record, military status order of protection status, unfavorable military discharge, citizenship status
provided the individual is authorized to work in the United States, work authorization status; use of
lawful products while not at work; being a victim of domestic violence, sexual violence, gender
violence, or any other crime of violence; genetic information; physical or mental handicap or disability,
if otherwise able to perform the essential functions of the job with reasonable accommodation;
pregnancy, childbirth, or related medical conditions; credit history, unless a satisfactory credit history
is an established bona fide occupational requirement of a particular position; conviction record, unless
authorized by law; or other legally protected categories. No one will be penalized solely for his or her
status as a registered qualifying patient or a registered designated caregiver for purposes of the
Compassionate Use of Medical Cannabis Program Act, 410 ILCS 130/.

Persons who believe they have not received equal employment opportunities should report their
claims to the Nondiscrimination Coordinator and/or a Complaint Manager for the Uniform Grievance
Procedure. These individuals are listed below. No employee or applicant will be discriminated or
retaliated against because he or she: (1) requested, attempted to request, used, or attempted to use a
reasonable accommodation as allowed by the lllinois Human Rights Act, or (2) initiated a complaint,
was a witness, supplied information, or otherwise participated in an investigation or proceeding
involving an alleged violation of this policy or State or federal laws, rules or regulations, provided the
employee or applicant did not make a knowingly false accusation nor provide knowingly false
information.

Administrative Implementation

The Superintendent shall appoint a Nondiscrimination Coordinator for personnel who shall be
responsible for coordinating the District's nondiscrimination efforts. The Nondiscrimination
Coordinator may be the Superintendent or a Complaint Manager for the Uniform Grievance
Procedure. The Nondiscrimination Coordinator also serves as the District’s Title X Coordinator.

The Superintendent shall insert into this policy the names, office addresses, email addresses, and
telephone numbers of the District’s current Nondiscrimination Coordinator and Complaint Managers.

Nondiscrimination Coordinator:
Colleen O’'Keefe, Chief Legal Counsel
2550 Harnish Dr., Algonquin, IL 60102
TitleIX@D300.0rg
847-551-8321

Complaint Managers:
Eberto Mora, Assistant Superintendent of Human Resources
2550 Harnish Dr., Algonquin, IL 60102
Eberto.Mora@D300.org

847-551-8300
5:10
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Everlean Dodson, Legal Coordinator

2550 Harnish Dr., Algonquin, IL 60102

TitleIX@D300.0rg

847-551-8321

The Superintendent shall also use reasonable measures to inform staff members and applicants that
the District is an equal opportunity employer, such as by posting required notices and including this
policy in the appropriate handbooks.

Minority Recruitment

The District will attempt to recruit and hire minority employees. The implementation of this policy may
include advertising openings in minority publications, participating in minority job fairs, and recruiting
at colleges and universities with significant minority enrollments. This policy, however, does not
require or permit the District to give preferential treatment or special rights based on a protected
status without evidence of past discrimination.

LEGAL REF.:

8 U.S.C. §1324a et seq., Immigration Reform and Control Act.

20U.S.C.

29 US.C.

§1681 et seq., Title IX of the Education Amendments of 1972; 34 C.F.R. Part 106.

§206(d), Equal Pay Act.

29 U.S.C.

§621 et seq., Age Discrimination in Employment Act.

29 US.C.

§701 et seq., Rehabilitation Act of 1973.

38 U.S.C.

§4301 et seq., Uniformed Services Employment and Reemployment Rights Act (1994).

42 U.S.C.

§1981 et seq., Civil Rights Act of 1991.

42 US.C.

§2000e et seq., Title VIl of the Civil Rights Act of 1964; 29 C.F.R. Part 1601.

42 U.S.C.

42 US.C.

§2000ff et seq., Genetic Information Nondiscrimination Act of 2008.

§2000d et seq., Title VI of the Civil Rights Act of 1964.

42 U.S.C.

§2000e(k), Pregnancy Discrimination Act.

42US.C.

§12111 et seq., Americans with Disabilities Act, Title I.

ll. Constitution, Art. |, §§17, 18, and 19.

105 ILCS 5/10-20.7, 5/10-20.7a, 5/10-21.1, 5/10-22.4, 5/10-23.5, 5/22-19, 5/24-4, 5/24-4.1, and 5/24-

7.

410 ILCS 130/40, Compassionate Use of Medical Cannabis Program Act.

410 ILCS 513/25, Genetic Information Privacy Act.

5:10

2 of3


mailto:TitleIX@D300.org
http://redirector.microscribepub.com/?cat=usc&loc=us&id=8&spec=1324a
http://redirector.microscribepub.com/?cat=usc&loc=us&id=20-1681&
http://redirector.microscribepub.com/?cat=cfr&loc=us&id=34&spec=106
http://redirector.microscribepub.com/?cat=usc&loc=us&id=29-206&
http://redirector.microscribepub.com/?cat=usc&loc=us&id=29-621&
http://redirector.microscribepub.com/?cat=usc&loc=us&id=29-701&
http://redirector.microscribepub.com/?cat=usc&loc=us&id=38-4301&
http://redirector.microscribepub.com/?cat=usc&loc=us&id=42-1981&
http://redirector.microscribepub.com/?cat=usc&loc=us&id=42-2000e&
http://redirector.microscribepub.com/?cat=cfr&loc=us&id=29&spec=1601
http://redirector.microscribepub.com/?cat=usc&loc=us&id=42-2000ff&
http://redirector.microscribepub.com/?cat=usc&loc=us&id=42-2000d&
http://redirector.microscribepub.com/?cat=usc&loc=us&id=42-2000e&
http://redirector.microscribepub.com/?cat=usc&loc=us&id=42-12111&
http://redirector.microscribepub.com/?cat=const&loc=il&id=arti&
http://redirector.microscribepub.com/?cat=stat&loc=il&id=105&spec=5-10
http://redirector.microscribepub.com/?cat=stat&loc=il&id=105&spec=5-10
http://redirector.microscribepub.com/?cat=stat&loc=il&id=105&spec=5-10
http://redirector.microscribepub.com/?cat=stat&loc=il&id=105&spec=5-10
http://redirector.microscribepub.com/?cat=stat&loc=il&id=105&spec=5-10
http://redirector.microscribepub.com/?cat=stat&loc=il&id=105&spec=5-22
http://redirector.microscribepub.com/?cat=stat&loc=il&id=105&spec=5-24
http://redirector.microscribepub.com/?cat=stat&loc=il&id=105&spec=5-24
http://redirector.microscribepub.com/?cat=stat&loc=il&id=105&spec=5-24
http://redirector.microscribepub.com/?cat=stat&loc=il&id=410&spec=130
http://redirector.microscribepub.com/?cat=stat&loc=il&id=410&spec=513

740 ILCS 174/, ll. Whistleblower Act.

775 ILCS 5/1-103, 5/2-101, 5/2-102, 5/2-103, 5/2-103.1, 5/2-104(D) and 5/6-101, ll. Human Rights
Act.

775 ILCS 35/, Religious Freedom Restoration Act.

820 ILCS 55/10, Right to Privacy in the Workplace Act.

820 ILCS 70/, Employee Credit Privacy Act.
820 ILCS 75/, Job Opportunities for Qualified Applicants Act.

820 ILCS 112/, ll. Equal Pay Act of 2003.

820 ILCS 180/30, Victims’ Economic Security and Safety Act.

820 ILCS 260/, Nursing Mothers in the Workplace Act.

CROSS REF.: 2:260 (Uniform Grievance Procedure), 2:265 (Title IX Sexual Harassment Grievance
Procedure), 5:20 (Workplace Harassment Prohibited), 5:30 (Hiring Process and Criteria), 5:40
(Communicable and Chronic Infectious Disease), 5:50 (Drug- and Alcohol-Free Workplace; E-
Cigarette, Tobacco, and Cannabis Prohibition), 5:70 (Religious Holidays), 5:180 (Temporary liness or
Temporary Incapacity), 5:200 (Terms and Conditions of Employment and Dismissal), 5:250 (Leaves
of Absence), 5:270 (Employment, At-Will, Compensation, and Assignment), 5:300 (Schedules and
Employment Year), 5:330 (Sick Days, Vacation, Holidays, and Leaves), 7:10 (Equal Educational
Opportunities), 7:180 (Prevention of and Response to Bullying, Intimidation, and Harassment), 8:70
(Accommodating Individuals with Disabilities)

ADOPTED: February 10, 2003

REVISED: November 28, 2005, January 14, 2008, October 16, 2008, May 24, 2010, August 8, 2011;
March 12, 2012; May 12, 2014; August 11, 2015; February 28, 2017; July 7, 2020; August 25, 2020;
October 26, 2021; February 22, 2022

Community Unit School District 300
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GENERAL PERSONNEL

5:30 Hiring Process and Criteria

The District hires the most qualified personnel consistent with budget and staffing requirements and in
compliance with Board of Education policy on equal employment opportunity and minority recruitment.
The Superintendent is responsible for recruiting personnel and making hiring recommendations to the
Board. If the Superintendent’'s recommendation is rejected, the Superintendent must submit another.
The Superintendent may select personnel on a short-term basis for a specific project or emergency
condition before the Board of Education's approval. No individual will be employed who has been
convicted of a criminal offense listed in 105 ILCS 5/21B-80(c).

All'applicants must complete a District application form in order to be considered for employment.

Job Descriptions

The Board maintains the Superintendent’s job description and directs, through policy, the
Superintendent, in his or her charge of the District’'s administration.

Please refer to the current agreements with recognized representatives of employees who
may be affected by policy in this area.

For employees not covered by any bargaining agreement or by an agreement that does not
address this area:

The Superintendent shall develop and maintain a current, comprehensive job description for each
position; however, a provision in a collective bargaining agreement or individual contract will control in
the event of a conflict.

Investigations

The Superintendent or designee shall ensure that a fingerprint-based criminal history records check
and a check of the Statewide Sex Offender Database and Violent Offender Against Youth Database
is performed on each applicant as required by State law. When the applicant is a successful
superintendent candidate who has been offered employment by the Board, the Board President shall
ensure that these checks are completed. The Superintendent or designee, or if the applicantis a
successful superintendent candidate, then the Board President shall notify an applicant if the applicant
is identified in either database. The School Code requires the Board President to keep a conviction
record confidential and share it only with the Superintendent, Regional Superintendent, State
Superintendent, State Educator Preparation and Licensure Board, any other person necessary to the
hiring decision, the lll. State Police and/or Statewide Sex Offender Database for purposes of clarifying
the information, and/or the Teachers' Retirement System of the State of lllinois when required by

law. The Board reserves its right to authorize additional background inquiries beyond a fingerprint-
based criminal history records check when it deems it appropriate to do so, in accordance with
applicable laws.

Each newly hired employee must complete a U.S. Citizenship and Immigration Services Form as
required by federal law.

The District retains the right to discharge any employee whose criminal background investigation
reveals a conviction for committing or attempting to commit any of the offenses outlined in 105 ILCS
5/21B-80 or who falsifies, or omits facts from, his or her employment application or other employment
documents. If an indicated finding of abuse or neglect of a child has been issued by the lll. Department
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of Children and Family Services or by a child welfare agency of another jurisdiction for any applicant
for student teaching, applicant for employment, or any District employee, then the Board must consider
that person’s status as a condition of employment.

The Superintendent shall ensure that the District does not engage in any investigation or inquiry
prohibited by law, including without limitation, investigation into or inquiry concerning: (1) credit history
or report unless a satisfactory credit history is an established bona fide occupational requirement of a
particular position; (2) The District does not screen applicants based on their current or prior wages or
salary histories, including benefits or other compensation, by requiring that the wage or salary history
satisfy minimum or maximum criteria; (3) The District does not request or require a wage or salary
history as a condition of being considered for employment, being interviewed, continuing to be
considered for an offer of employment, an offer of employment, or an offer of compensation; (4) The
District does not request or require an applicant to disclose wage or salary history as a condition of
employment; (5) The District does not ask an applicant or applicant’s current or previous employers
about wage or salary history, including benefits or other compensation; (6) claim(s) made or benefit(s)
received under Workers' Compensation Act; and (7) access to an employee's or applicant's personal
online account, such as social networking website, including a request for passwords to such
accounts.

Sexual Misconduct Related Employment History Review (EHR)

Prior to hiring an applicant for a position involving direct contact with children or students, the
Superintendent shall ensure that an EHR is performed as required by State law. When the applicant is
a superintendent candidate, the Board President shall ensure that the EHR is initiated before a
successful superintendent candidate is offered employment by the Board.

Physical Examinations

Please refer to the current agreements with recognized representatives of employees who
may be affected by policy in this area.

For employees not covered by any bargaining agreement or by an agreement that does not
address this area:

Each new employee must furnish evidence of physical fithess to perform assigned duties and freedom
from communicable disease. The physical fitness examination must be performed by a physician
licensed in lllinois, or any other state, to practice medicine and surgery in any of its branches, a
licensed advanced practice registered nurse, or a licensed physician assistant who has been
delegated the authority by his or her supervising physician to perform health examinations. The
employee must have the physical examination performed no more than 90 days before submitting
evidence of it to the District.

The cost of the examination shall rest with the employee. Termination of employment may result for
failure to supply medical proof that the employee is free from tuberculosis or for failure to present
evidence of physical examination.

The Board may, from time to time, require an examination of any employee by a physician who is
licensed in lllinois, or any other state, to practice medicine and surgery in any of its branches, a
licensed advanced practice registered nurse, or a licensed physician assistant who has been
delegated the authority by his or her supervising physician to perform health examinations, as a basis
for sick leave pay or for other job related reasons as determined by the Board. The Board of
Education shall assume the expenses for such examinations.

Orientation Program
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The District's staff may provide an orientation program for new employees to acquaint them with the
District's policies and procedures, the school's rules and regulations, and the responsibilities of their
position. Before beginning employment, each employee must sign the Acknowedgement of
Mandated Reporter Status form as provided in policy 5:90, Abused and Neglected Child Reporting.

Employee Responsibility for Observance of Rules and Reqgulations

All employees are expected to know and shall be responsible for observing all provisions of the law, alll
rules and regulations of the Board pertinent to their activities as employees of the District, observance
of instructions and directions from the Board or administration, and all administrative regulations of the
District. The rules and regulations of the Board are written to be consistent with the provision of state
statutes.

LEGAL REF.:

42 U.S.C. §12112, Americans with Disabilities Act; 29 C.F.R. Part 1630.

15 U.S.C. § 1681 et seq., Fair Credit Reporting Act.

8 U.S.C. §1324a et seq., Immigration Reform and Control Act.

105 ILCS 5/10-16.7, 5/10-20.7, 5/10-21.4, 5/10-21.9, 5/10-22.34, 5/10-22.34b, 5/21B-10, 5/21B-80,
5/21B-85, 5/22-6.5, 5/22-94, and 5/24-5.

20 ILCS 2630/3.3, Criminal Identification Act.

820 ILCS 55/, Right to Privacy in the Workplace Act.
820 ILCS 70/, Employee Credit Privacy Act.

Duldulao v. St. Mary of Nazareth Hospital, 136 lll. App. 3d 763 (1st Dist. 1985), affd in part and
remanded 115 Ill.2d 482 (lll. 1987).

Kaiser v. Dixon, 127 ll. App. 3d 251 (2nd Dist. 1984).
Molitor v. Chicago Title & Trust Co., 325 ll. App. 124 (1st Dist. 1945).

CROSS REF.: 2:260 (Uniform Grievance Procedure), 3:50 (Administrative Personnel Other Than the
Superintendent), 4:60 (Purchases and Contracts), 4:175 (Convicted Child Sex Offender; Screening;
Notifications), 5:10 (Equal Employment Opportunity and Minority Recruitment), 5:40 (Communicable
and Chronic Infectious Disease), 5:90 (Abused and Neglected Child Reporting), 5:120 (Employee
Ethics; Code of Professional Conduct; and Conflict of Interest), 5:125 (Personal Technology and
Social Media; Usage and Conduct), 5:220 (Substitute Teachers), 5:280 (Teacher Aides, Coaches,
and Bus Drivers)

ADOPTED: February 10, 2003

REVISED: November 28, 2005; February 26, 2007; November 23, 2009; August 8, 2011; March 12,
2012; November 12, 2012; May 12, 2014; August 11, 2015; May 28, 2019; January 28, 2020;
February 22, 2022; May 23, 2023
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EXECUTIVE SUMMARY

This executive summary is a brief synopsis of the Equity Audit findings. All findings are
categorized using an accountability framework — Five Strands of Systemic Equity © - which
serves as a roadmap to organizational transformation. The full Equity Audit report that follows
this executive summary provides comprehensive information about the purpose of an equity
audit, as well as its features, process, and quantitative and qualitative analysis®. The full
equity audit report includes findings, and considerations for next steps informed with current

research.

SYSTEMS

To ensure a systemic and continuous development toward advancing equity within all
policies, processes, procedures, initiatives, decision-making and fiscal responsibility.

1.1 Develop common language around equity, and effectively communicate it with all
stakeholders.

1.2 Produce a Board policy, a Board statement and/or district statement on equity.
1.3 Implement intentional, measurable, accountable and transparent equity goals.

1.4 Increase strategic practices to attract and retain highly qualified diverse teachers and
administrators.

TEACHING AND LEARNING

To intentionally embed equity-driven pedagogy in the curriculum, resources, instructional
approaches, use and consideration of assessments and academic programming for the
purpose of advancing equity for each student.

2.1 Embed culturally responsive curriculum and resources in each content and grade.
2.2 Analyze the racial disparities in academic benchmarks and standardized assessments.

2.3 Ensure disaggregated data opportunities occur during collaborative professional
learning communities.

1 Analysis and findings are customized to the district data, input and information ascertained.
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STUDENT VOICE, CLIMATE AND CULTURE
To consistently seek students’ feedback and experiences and nurture a positive, authentic,
and meaningful organizational culture and climate.

3.1 Interrogate the root causes of disproportionate discipline outcomes among students
based on race/ethnicity and students that qualify for free/reduced lunch.

3.2 Leverage socio-emotional practices embedded in daily experiences for all students and
Universalize restorative practices to confront issues of discipline.

33 Expand access to extracurricular opportunities and interests.

34 Establish a student equity advisory committee.

PROFESSIONAL LEARNING
To provide a continuum of professional learning and growth opportunities for all staff in
pursuit of fully understanding and embracing educational equity.

4.1 Train all staff on educational equity.

FAMILY AND COMMUNITY AS AGENCY
To partner with families and the community for authentic opportunities to serve the
students, the school and district.

5.1 Actively collaborate with a community equity advisory committee.
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Section 1
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INTRODUCTION

During school year 2021-22, Community Unit School District 300 engaged in an equity
audit. An equity audit is an initiative-taking opportunity to critically examine areas of strength
and needed improvement with particular attention to historically marginalized groups or
identities? (Skrla et al, 2009; Smith et al, 2017).

What is equity?

There are numerous definitions of equity, and each district decidedly adopt or create
one that adheres to their values. The consistent language in educational equity definitions
include fairness in access and opportunity for all students. This becomes especially salient
among historically marginalized groups due to historical stratifications. Educational equity
embraces a transformative approach to directly address issues of oppression and biases
experienced by stated identities in pursuit of a fair and just society (Scheurich & Skrla, 2003;
Shields, 2018; Creswell & Creswell, 2018; Gorski, 2018; Blankstein et al, 2016; Aguilar, 2020;
Chardin & Novak, 2021). According to the Midwest and Plains Equity Assistance Center, which is
funded by the U.S. Department of Education, Office of Civil Rights, educational equity is defined
as:

Educational policies, practices, interactions, and resources, representative

of, constructed by, and responsive to all people such that each individual has access to,
can meaningfully participate in, and make progress in high-quality learning experiences
that empowers them towards self-determination and reduced disparities in outcomes
regardless of individual characteristics and cultural identities.

The American Institute for Research recognizes a similar definition as it states,
“Educational equity is achieved when all students receive the resources, opportunities, skills
and knowledge they need to succeed in our democratic society.” Leading organizations in
education and equity advocate for the disruption of biases, exclusion and oppression in schools.
Professional entities such as the Association of Supervision and Curriculum Development

(ASCD), Learning for Justice, Learning Forward, Rethinking Schools, Teaching for Change,

2 |dentities include but are not limited to, Black, Indigenous, and People of Color (BIPOC), gender, gender identity,
sexuality, socio-economic level, differently abled individuals, citizenship status, English Language Learners
(ELL)/Emergent Bilinguals (EB), and minoritized religions.
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TeachPlus, The Education Trust and Zinn Project advocate that equity aids to mitigate
underpinnings of systemic racism, classism, sexism, ableism, homophobia, transphobia,
xenophobia, and other forms of identity hate. In 2021, the National School Board Association
(NSBA) declared the following:

We affirm in our actions that each student can, will, and shall learn. We recognize that
based on factors including but not limited to disability, race, ethnicity, and socio-
economic status, students are deprived of equitable educational opportunities.
Educational equity is the intentional allocation of resources, instruction, and
opportunities according to need, requiring that discriminatory practices, prejudices, and
beliefs be identified and eradicated.

The NSBA delved deeper on issues of equity in schools by developing the Dismantling
Institutional Racism in Education Initiative (DIRE)® which urges school systems to recognize how
systemic racism shows up in educational institutions and structures. The acknowledgment of
identity disparities is expressed by national professional associations as well: National
Association of Elementary School Principals (NAESP), National Association of Secondary School
Principals (NASSP), National Education Association (NEA) and The School Superintendents
Association (AASA).

In lllinois, several professional associations also recognize the importance of equity

among students such as:

e |llinois Arts Education Association (IAEA)

e |llinois Association for Career and Technical Education (IACTE)
e llinois Association for Gifted Children (IAGC)

e lllinois Association of Multilingual Multicultural Education (IAMME)
e |llinois Association of School Boards (IASB)

¢ lllinois Association of Teachers of English (IATE)

e |llinois Athletic Directions Association (IADA)

e |llinois Education Association (IEA)

e |llinois Elementary School Association (IESA)

e lllinois High School Association (IHSA)

e |llinois Music Education Association (ILMEA)

e |llinois Principals Association (IPA)

e |llinois School Counselor Association (ISCA)

e lllinois Science Teaching Association (ISTA)

e lllinois State Board of Education (ISBE)

3 Retrievable at nsba.org
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RESEARCH

To understand equity, one must understand inequalities and how public goods and
structured sectors — criminal justice, education, employment, finance, health care, housing,
security, etc., - have been unfairly designed (Healey et al, 2019; McGhee, 2022). These systems
were not created to benefit all members of society. Current efforts to improve the deep and
historical inequalities are insufficient. To aim solely for equality functions under the premise of
same access and opportunity for all, which would be ideal if all people experienced the same
resources and treatment (Darling-Hammond, 2010; Tatum, 1997; Valenzuela, 1999; Lewis &
Diamond, 2015). Equality is deficient of facts. It assumes sameness despite differences. It may
be ideal, but equality falls short of reality. Equity, on the other hand, accelerates access and
opportunity based on positionality or differences. It addresses unique circumstances with
innovative solutions (Chardin & Novak, 2021; Kim, 2020; Muhammad & Cruz, 2019; Peters,
2019). Educational equity mandates committed, systemic transformations at all levels to
mitigate the inequalities while leveraging equitable access and opportunity for each student
(Kincheloe, 2008; Gorski, 2018; Aguilar, 2020). For example, consider a new Kindergarten class
of students in which one group had access to early childhood education and another did not.
The students advantaged by an early childhood education may have mastered multiple sight
words, can count to 100 and state their ABC’s. The other Kindergarten group of students that
did not have exposure to early childhood education may be absent of these skills. A strict
equality approach would not allow a Kindergarten teacher to personalize learning for students.
Whether it is opportunity to rigorous curriculum or providing supports for academic growth,
neither would exist because equality disallows personalization. This outcome would be harmful
to all students and demeans the purpose of schooling. Equity in schools, however, protects the
integrity of educating the whole child.

For decades, school districts across the country have increased their knowledge, skills,
and commitment to educational equity. The growing attention is welcomed, and yet
increasingly requires understanding. First, educational equity cannot be perceived as an
initiative or trend. It is not new. The pursuit of equity has existed for a long time as evidence

through in legal landmark decisions of the Civil Rights Act of 1964 to rulings of inclusion and
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support for in students with an Individualized Education Plan (IEP) and English Language
Learners (ELL) (Kim, 2020). Acknowledging that educational equity does not end with legal
rulings is the next consideration to fully comprehend it. Equity in education is a transformative
shift that encapsulates the ways schools should operate. It places the human aspect to care for
the whole child and their learning (Noddings, 2013). It reminds us that the premise of schools is
to cultivate future generations as contributing members of a greater society. Principles of
human development emerge, and incapsulate such knowledge frameworks as socioeconomics
and democracy (Freire, 1970; Howard, 2010; Diem & Welton, 2021). Finally, equity demands
reckoning with the uncomfortable history of oppression experienced by marginalized groups.
Unfortunately, the consequences of history is not exclusive to the past. Biased attitudes,
beliefs, behavior and mindsets about people continue to permeate today (Rothstein, 2017;
McGhee, 2022; Gorski, 2018; Bocala & Holman, 2021). Although we have made national
progress to dismantle systemic oppression, the unequal distribution of access and opportunity
remains flanked by the distribution of power (McGhee, 2022; Rothstein, 2017). People in
positions of power must be deliberate in their decision-making to seek out knowledge and
awareness that is unorthodox to their norm (Roegman et al, 2020). Since we all have biases and
tend to make decisions based on our narrow views and experiences, it is critically important for
those in power to check their biases and how it may impact systems and perpetuate -isms
(Terry, 1996; Desmond & Emirbayer, 2020). As schools are formalized institutions designated to
cultivate core knowledge, skills and critical thinking on new and old content, it is imperative for
schools to be responsive to the country’s growing diversity and global connectiveness.

The increasing popularity
around equity has led to several
visualizations of it. A quick
internet search yields many

images including this* popular one

(Lynch et al, 2020). The image in

the far-left column represents the reality that not all people are afforded the same advantages,

4 Creator, Craig Froehle, Ph.D., University of Cincinnati
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and that some individuals may have greater advantages than others thus creating unequal
opportunities. While the second image to the left points out that when equal resources are
provided, it does not lead to equality as some individuals still maintain their advantages and
disadvantages. The third column image or the one with the word equity underneath indicates
that we advance toward fairness and justice when individuals are given what they need to be
successful. The fourth and final image in the last column exclaims that liberation is when the
fence is removed. Metaphorically, the fence represents the systems that perpetuate
inequitable outcomes, because it serves as a barrier to equity (Lynch et al, 2020).

For districts to determine their positionality in advancing systemic equity, those in
power must practice self-reflection, vulnerably and growth mindsets (Dweck, 2007). They must
consider the context of how dominant identities have been centered. This is the most
important and challenging shift in the educational equity journey because it is personal, and
calls into question one’s principles (Tatum, 1997; Valenzuela, 1999; Aguilar, 2020; Smith et al,
2017; Singleton & Linton, 2006; Simmons, 2021). The self-awareness and collaborative
discussions among colleagues should lead to a continual examination and improvement in
schools (Freire, 1970; Kincheloe, 2008; Gorski, 2018). Although, equity does focus on historically
marginalized identities, it does not leave out dominant groups. Educational equity is beneficial
to all students for its humane and just goals (Boykin & Noguera, 2011; Shields, 2018; Smith et
al, 2017; Gorski, 2018). This is important to point out as equity can be misconstrued as taking
from one to give to another. Authentic equity does not and never has been about removing
advantages from one person or group to give to another or disadvantaged group, but to disrupt
the notion of automatic or assumed fairness of all.

Although an equity audit is not exhaustive, it is a prime opportunity to examine
positionality in systemic equity. By analyzing various forms of disaggregated data such as
race/ethnicity, gender and special populations (e.g., EL, IEP and Free/Reduced Lunch [FRL]) as
required by each state’s education agency, it can identify objective evidence of gaps and trends
(Hammond, 2015; Chenoweth & Theokas, 2012; Edley et al, 2019; Mickelson, 2020). Qualitative
data in the form of focus groups and/or surveys are also critical as they often contribute

profound insights, views and experiences. Although an equity audit can provide a
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comprehensive analysis, it cannot fully capture an organization’s strengths and weaknesses. For
example, in one school, there could be educators that cultivate a sense of belonging and ensure
each student thrives academically while there are other classrooms that fail in supporting the
whole child and are solely interested in subjective demonstration of content learning.

Equity goals are best reached when plans are made, and school districts that develop an
equity-driven plan and position themselves for long-term success (Scheurich & Skrla, 2003;
Skrla et al, 2009). Research has shown that equity goals or action plans must be customized for
the organization as it varies widely. Thus, there is no one size fits all or pre-packaged program
to guarantee equity for all students in all school districts. Strategies that suggest “best”
practices to meet the needs of all students should be approached with caution. Such
suggestions perpetuate singular attitudes that all students will be successful by utilizing one or
a few approaches. Kim Anderson, Executive Director for the National Education Association
(NEA), stated that the most important challenge facing public education today is equity (Peters,
2019). As the school district considers its next steps, it may be beneficial to point out that
whole system transformations include the following:

1. Foster deep commitment to the moral imperative.
Small number of ambitious goals relentlessly pursued.
Establish a developmental culture and investment in capacity building.
Build leadership at all levels.
Cultivate district wide engagement.
Learn from the work.
Use transparent data to improve practice for innovation and improvement.
(Fullan, 2015).

NouswnN

All the recommendations in this equity audit report are firmly grounded in current and

relevant research as well as the unique positionality of Community Unit School District 300.
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National Student Demographics

The increasing demand by federal and local governments call for state boards of
education and school districts to address the academic and opportunity gaps among
minoritized demographics, which is the fastest-growing population in the United States. These
demographic shifts mirror the global, racial, ethnic, and cultural diversity. Schools must become
the epicenter of modeling a deep understanding of the sociopolitical context and affirm the
welcoming benefits of racial and ethnic diverse communities (Wells et al, 2016). According to
the U.S. Department of Education, National Center for Education Statistics (NCES), there are
approximately 56.4 million students enrolled in PreK-12 education. With a majority attending

public schools — approximately 50.7 million students. NCES reports the following:

Table 1.1: Historical, current, and projected enrollment in U.S. K-12 public
schools by race/ethnicity

Race/Ethnicity 1995 2021 2029
American Indian/Alaska Native <1% <1% <1%
Asian/Pacific Islander® 4% 6% 7%
Black 17% 15% 15%
Hispanic/Latinx® 14% 28% 28%
Two or More Races NA 5% 6%
White 65% 46% 44%

NA = not available

5 Pacific Islander was combined with Asian until 2007. Since 2008, Pacific Islander was its own racial/ethnic
category, and from that time rounds to zero.

6 Hispanic is a limiting term as it refers to people whose origin are from Spain. For the purpose of this report,
Hispanic/Latinx will be used as an all-encompassing category for Hispanic/Latina/Latino.

10
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lllinois Student Demographics

In lllinois, there are approximately 1.9 million students enrolled in PreK-12 schools.
According to the 2020-21 lllinois Report Card, the chart below represents the student

demographics of 2016 and 2000.

Table 1.2: Five-year difference of racial/ethnic diversity of students enrolled in
lllinois PreK-12 public schools

Race/Ethnicity 2016 2021
Asian 4.7% 5.4%
Black/African American 17.3% 16.6%
Hispanic/Latinx 25.5% 27%
Two or More Races 3.2% 3.9%
White 48.8% 46.7%

Attention and resources are also necessary for special populations — ELL, FRL and IEP.

According to the 2019-20 lllinois Report Card, the following is reported:

Table 1.3: Five-year difference of special populations enrolled in lllinois PreK-12
public schools

Special populations 2016 2021
English Language Learner (ELL) 11% 13%
Low Income/Free-Reduced Lunch (FRL) 50% 48%
Individualized Education Plan (IEP) 14% 15%

11
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HISTORICAL EFFORTS TO ADDRESS EQUITY AT
COMMUNITY UNIT SCHOOL DISTRICT 300

As part of the equity audit, the district was advised to submit a brief synopsis of its

equity efforts in the last three to five years. The list below, while non-exhaustive, provides

highlights of their work and when it was initiated. Most of the work is ongoing from its

inception.

From SY 2000-01 to SY 2015-16

Advocate for gender equality in CTE programming.

Book study on poverty and impacts on low SES students.

Parent University to provide information about parents’ legal rights to various topics
such as IEP and 504 Plans.

Shared information about neurodiversity to all staff.

Various PD to staff such as ACES training, restorative practices, trauma and disabilities.
Disproportionality study and training for special education staff.

SY 2016-17

Accelerated Placement: Accelerated opportunities targeted toward EL students.
Staff trained in providing supports and services for students in foster care system.
Back to school events that provides resources for low income families.

Alternative Learning Opportunities Program for students academically deficient, non
traditional and/or behaviorally challenged.

SY 2017-18

Cultural Diversity Panel: Students sharing their cultures.

Gay Straight Alliance: LGBTQ+ students and ally club.

Regular Gender Group meetings for nonbinary and genderqueer students.

Eagle’s Wings: Provide low SES families with resources (e.g., food, clothing, household
products).

Dual Credit Placement: Dual credit opportunities targeted toward FRL students.
Increase representation of special populations in honors and AP courses.

STEM Curriculum Materials: Expose students to STEM concepts

Special Olympics: High school students compete in athletics.

AVID Excel: AVID college readiness program and supports targeted toward EL students
at Carpentersville Middle School.

D300 Adapted PE Track and Field Meet: Expose students to track meet experiences.
Pyramid Model: Training and implementation of sustainable SEL community supports
Ongoing restorative practice and de-escalation techniques

12




Community Unit School District 300 | Equity Audit Report | Spring 2022

Sensory rooms and pathways purchased for all schools.

In-person registration nights for families.

Mobile vaccination clinics.

Grant for diverse texts.

Waive summer sports camp fees.

Implementation of activity busses.

Black History Month, Hispanic Heritage Month and Asian American Pacific Islander
recognitions and celebrations.

Spanish-speaking parents engagement groups and meetings.

Translation services for families, primarily in Spanish.

Black Girls Rock to provide a safe and brave space for students to be supported and
affirmed.

Outreach to families to provide resources and connect such as Summer Home Visits, Fox
Valley Days, Carpentersville Night Out.

After-school tutoring offered to students.

In-person parent/teacher conferences translated in multiple languages with sign-up.
Leadership conference for students of color.

Adelante, school club targeted toward Latinx students

Early Childhood Center partnerships to provide adult language classes and additional
resources of talent search for first generation college goers.

ESL Newcomer Community Coffee Cart to visit staff offices and classrooms to distribute
beverages to build relationships.

SY 2018-19

Black Youth Alliance: Students of color and ally club.

Hispanic Youth Alliance: Hispanic students and ally club.

Aguilas Unidas: Spanish-speaking parent club.

Focus on Minority Hiring: Recruitment and hiring efforts of qualified, staff of color.
Development of initiatives to support students: Black Youth Alliance, Hispanic Youth
Alliance and Aguilas Unidas.

A focus on minority hiring to through interviewing event and outreach to identify
minoritized candidates.

Expanding enroliment for dual credit students.

Zones of Regulation Training to assist with alertness to support students.
Expansion of high school personnel development course to support needs in SEL,
executive functioning and transitioning to high school.

Introduction of an integrated curriculum for EL students called Intervenciones
Tempranas de le Lectura.

13
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SY 2019-20

Expanding opportunities in preschool: Target student most at risk with preschool
opportunities

Staff EDI (Equity, Diversity, Inclusion) Committee: Staff group designed to support
underrepresented students.

Dress code enforcement change: Remove cultural biases in dress code.

Discipline training for administration.

Administration Academy on equity.

Dual credit parent outreach.

Specialized staff hired to work with students with disabilities to support behavior
impacts.

Post-secondary surveys that target special education students for college readiness.
Voluntary monthly meetings for conversations about racism.

ESL Newcomer and GSA partnership to practice a Day of Silence.

AP and Honors committee to consider areas of enrollment that does not reflect overall
demographic.

Showcase student diversity through such partnership programs with Black students, and
LGBTQ+ students.

Implicit Bias Training to all PreK staff.

SY 2020-21

Muslim Student Association: Muslim students and ally club.

Asian American Pacific Islander(AAPI) Association: AAPI students and ally club.
Inclusion, Culture and Equity (ICU) Pillar: Teacher and administrator teams develop
equity-focused actions in their building via School Improvement Plan.

Eagle Best Buddies: Partnership between EL students and Native English speakers during
event (e.g., crafts) to build relationships.

Implementation of various student groups such as Muslim Student Association and
Eagle Best Buddies.

Include Inclusion, Culture and Equity (ICU) Pillar as driver to school improvement plans.
Conduct parents of students of color forum.

Delivered instructional materials to low income families during remote learning.

SY 2021-22

Autism Acceptance Month: April recognized as Autism Acceptance Month

JHS Black Youth Alliance Club Read Aloud: JHS students celebrate Black History Month
Monthly videos on various cultures distributed during heritage months

Parents of Students of Color Forum: Listening session from parents of students of color
Implicit Bias Training: All PreK staff participate in Implicit Bias training

Passed out 150 rainbow lanyards to staff in support of LGBTQ+ population.

Monitor discipline data in school district dashboard.

Provide guide to all administrators on code of conduct against discrimination.
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Update discipline flowchart for incidents involving discrimination.

Develop guideless for bilingual students in need for speech supports.

Leadership book study on Culturally Responsive School Leadership

Define and establish importance as it relates to special education and rights of students.
Train staff on gender support plan as aligned with ISBE guidance.

Bi-monthly meetings to plan for celebrations and learning lessons for students through
Cultural Committee, Bilingual Parent Advisory Council and Willow Creek Food Truck.

ESL Newcomer and Teaching Pathways Partnerships for connection and supports
between aspiring teachers and newcomer students.

Host monthly meetings on gender identity and sexual orientation to develop capacity.
ESL Newcomer and SEL meetings to support EL student and their social, emotional
needs.

Develop a DEI digital library for use by teachers to aid in their instruction and students
could access for reading.

Two DEI staff trainings to gain a better understanding of self-awareness, safe spaces and
valuing diversity.
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EQUITY AUDIT PROCESS

The Five Phases of an Equity Audit® is a fact-finding quantitative and qualitative process
that aids in identifying areas of growth, and specifically recommended areas of needed
improvement to advance educational equity. This process, often referred to as mixed methods,
is an evidence-based approach to collect and analyze data to eliminate biases and weaknesses
(Creswell & Creswell, 2018). The added process of a needs assessment to an equity audit lends
towards the triangulation of data aimed to synthesize an understanding of the organization.

The Equity Audit timeline is nine months to one year.

lllustration 1.1: Visual Representation of Five-Phases of an Equity Audit®

Phase 2

Analyze data
and fdentify
common
themes.

Conduct focus
groups with
stakeholders.

Ascertain wide
range of

disaggregated
data,

Conduct needs
assessment.
Phase 2 and 3,
determined.

ldentify findings
and make
[ECOMIMEendations.

Pre-Phase 1

District forms a District Equity Leadership Team (DELT). Guidance is provided to district
leadership by the auditor into forming a team of 25-30 staff members.
Phase 1

DELT meets with the auditor and conducts a District/School Assessment on Systemic
Equity® to discuss and rate areas of strengths and needed improvement in its organization. The
results of that assessment are a data point in this report (see pages 20-29). During Phase |,
DELT is provided with the Data with an Equity Lens© document to identify the quantitative
data the district will collect and submit to the auditor to analyze. DELT is also provided a bank
of sample questions for stakeholder focus groups - staff, students, and
parents/guardians/caretakers. For ease of reference, the stakeholder group,

parents/guardians/caretakers will be notated as families.
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Phase 2

Three to four months are allocated to gather the agreed-upon data.

Phase 3
In alignment with applied social research methods, all focus groups are voluntary and

confidential (Stewart & Shamdasani, 2014). Focus group occur by stakeholder role, and there is
no intermingling of stakeholders in focus groups (Stewart & Shamdasani, 2014). In other words,
students participate with students, staff participate with staff members and so on. Names and
identifying information of focus group participants are not used in this report and kept
confidential. It should be noted that audits must have finite number of focus groups, and there
is no standard number of focus group participants (Stewart & Shamdasani, 2014). When
possible, affinity-specific focus groups have shown to foster culturally responsive approaches to
gualitative inquiry (Hall, 2020). A transformative worldview is considered the best for equity
audits, as it lends in narrative design, and open-ended inquiries (Creswell & Creswell, 2018).
Most importantly, the transformative approach in qualitative research is designed to examine
issues related to oppression for underrepresented populations in pursuit of better, and just,
society (Mertens, 2012; Creswell, & Creswell, 2018). It is important, however, for the district to
regularly obtain feedback from its stakeholders and surveys (Johnson & Morgan, 2016).

Quotes from all focus groups were coded and themes identified. Extracted quotes were
based on frequency, indicated areas of strength, and needed improvement across the
organization while maintaining the authenticity of educational equity through transformative
approach (Mertens, 2009; Mertens 2012). The district is responsible for coordinating all focus
groups. The number of focus groups is determined within the consultant service package
selected by the organization. The structure of dividing the number of focus groups by
stakeholders is determined by DELT as they know their community best. Due to time limits, it is
critical that all individuals that agree to participate in a focus group show up, as there are no
make-ups. This is communicated to potential participants. The table below indicates the actual
number of focus groups and participants. All focus groups are confidential and any assertion to
identify focus group participants is based on assumption. Any indication of identity during focus

groups is withheld in the extracted quotes from Section 3 of this report.
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Table 1.4: Focus Groups and Participants

Focus Groups | Total Number of Focus Groups | Total Number of Participants
students 12 79
staff 11 56
families 3 7
TOTAL 26 142
Students
1. When you hear equity, what comes to your mind?
2. What do you like most about your school? What do you wish were different about your
school?
3. In what ways have you connected positively with adults in the school?
4. How have you felt welcomed and included in your school? How have you not felt
welcomed and included in your school?
5. In what ways has your unique identity and experiences been acknowledged, affirmed
and valued by your school?
6. In what ways, if any, have you not experienced a meaningful connection with the adults
in your school?
7. In what ways, if any, have the adults in the school asked for your input, voice and
experience in your education experience?
8. In what ways, do you see yourself in the curriculum? How does representation in the
curriculum shape your learning?
9. Is there anything else you'd like to add or share?
Staff
1. When you hear equity, what comes to your mind?
2. What are the greatest challenges your school or district face when it comes to equity?
3. In what ways has your district or the community engage in conversations about
identities (e.g., race, gender/gender identity, sexual orientation, abilities, language,
socio-economic status, etc.)? If your district, has not, what would be some of the
challenges in such learning? If your district has, what has been some of the positive and
not-so-positive outcomes of it?
4. How does your background (e.g., race, gender/gender identity, sexual orientation,

abilities, language, socio-economic status, etc.) differ from students and families? In
what ways, does this impact your role?
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5. How has equity impacted your instruction and relationship with students?
6. Is there anything else you'd like to add or share?
Families

1. When you hear equity, what comes to your mind?

2. What do you like most about your child(ren) school? What do you wish were different
about their school?

3. Does your child(ren) school feel welcoming to all? Why or why not?

4. Do you feel your child and family are represented in the curriculum? If so, how? If not,
why not?

5. Besides academics, what else do you believe schools should teach, value, affirm or
provide for students?

6. Have you or your child experienced situations that were inequitable or unfair? Please
describe.

7. What do you think the school or district needs to do to advance systemic equity?

8. Do you feel there is an opportunity for your child to can connect at school (e.g., sports,
clubs)?

9. Is there anything else you'd like to add or share?

In addition to the focus groups, anonymous stakeholder surveys were distributed. The

results of those surveys are also captured in Section 3 of this report. The following table

indicates the number of surveys completed. Survey inquiries are captured in Section 3.

Table 1.5: Number of Completed Stakeholder Surveys
Stakeholder Total Number of Completed Surveys
students 6,821

staff 1,594

families 366

TOTAL 8,781
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Phase 4 & Phase 5

During these phases, an extensive analysis is conducted of all quantitative and
gualitative data. A draft report is submitted to the district Superintendent for review. The
purpose of the draft is to allow the Superintendent and/or designees to ensure accuracy, while
no edits of findings are allowed. After the review, a final report is submitted. This report serves

as the definitive equity audit report.
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NEEDS ASSESSMENT

As part of Phase | of the Equity Audit, DELT completed a District/School Assessment on
Systemic Equity®to provide context, deeper discussion and understanding about equity. Prior
to completing this assessment, DELT members were grouped to complete the needs
assessment. The needs assessment provided an opportunity for self-reflection on ten
components of equity against the given rubric. For each component, groups were tasked to
provide a rating and rationale as well as suggestions for next steps. An “X” was marked in the
needs assessment to designate the group ratings, and the bullet-point list is indicative of group

responses. The needs assessment rubric was as followed:

e Robust: Systemic and committed throughout the district and all schools, widely
communicated to all stakeholders.

e Strong, but structure needed: Developing stages across the district and schools,
but clear expectations and directions are needed.

¢ In Progress: We're working on it, but not yet what we’d call strong.

e Developing: We're just getting started on this work
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Component Developing In Progress Strong, but Robust

structure
needed

1. COMMON UNDERSTANDING,
CONSISTENT LANGUAGE - Our district
has clearly defined equity, diversity, XXXXX
and inclusion. We have
communicated these meanings in a
consistent language to our staff and
community.

Rationale for Rating

Developing e This is our initial meeting. We are beginning the process. There may be pockets in
some buildings but is not districtwide.

e There is not yet a clear definition of each of the words among staff. There is also no PD
for this at this time.

e At the building level, we see in progress as staff are implementing second step, PBIS
and more inclusivity within the classroom. On the other hand, it is very difficult to find
Spanish interpreted Second Step information. This school year, there has been
diversity and inclusion information in our weekly updates for staff. At the district level,
there has been no development of equity language in our policies and procedures.

e Hard to begin action due to Covid. Bringing on a new DEI staff member.

e Thereis a lack of consistent messaging. There also has not been the creation of a
consistent message and definition throughout the district. The framework has been
created over the past few months.

Suggestions for Next Steps

Developing e  Utilize the information from the equity audit. Emphasis on “clearly defined”.

e The next steps are developing formal definitions for each term and developing PD.
Communicate the language to the staff and the community as a whole.

e Asystem to find materials that are readily available to staff. This could potentially start
at induction academy and then is re-visited throughout the year. Develop progressive
lessons for grades K-12 including appropriate language. Consistent language and
approach for determining class placements for High School students.

e Consistent definition and understanding of restorative practice. D300 needs to define
what the three words mean to the community and district level. Process to allow
schools to define what it looks like at the school level. Communicate it out to the
stakeholders in a meaningful manner. How to accurately, reflectively, and
meaningfully share so that it is heard and understood. Professional Development
Forefront of what we are doing. Must stay a focus. PD, discussion, out in the open,
opportunities for the various stakeholders to engage in the process and conversation.
Try to prevent siloing of issues and focuses — show the interconnectedness of the work
(restoratives, SEL, PLC, etc.) Honor and use restorative practices for their intended
purpose (who we are, not what we do. Do not connect with a consequence). Be clear
on mindset — purpose, goal, why, consistent, steadfast (dates, outcome, etc.).Work on
adult mindsets.
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Component Developing In Progress Strong, but Robust

structure
needed

2: MISSION, VISION AND/OR
STRATEGIC ALIGNMENT - Our district
has a clear mission and vision for X XXXX
equity as evidenced in our Board
policies, district goals, strategic plan
and/or value statements.

Rationale for Rating
Developing e Going into new strategic plan. Is not fully present in the current strategic plan.

In Progress e  Equity will be woven into each goal, incoming (at the strategic plan level).

e At the top end of the organization, the district has hired a director of diversity, equity,
and inclusion, we have placed an emphasis on diversity, equity, and inclusion in our
strategic plan, and our Board is supportive of this initiative as evidenced by the equity
audit. However, this information is mainly at the top end of the organization at this
time and has not trickled down vertically.

e |t will be proposed in the new strategic plan to be delivered to the Board in August.

e We do have this in our strategic plan. Started with BOE policies and student/parent
handbook. We are ranking as developing/in progress. It is not something that people
can define in their daily work - we may have it in some language, but not in our culture
or thought processes.

Suggestions for Next Steps

Developing e Write new strategic plan with it being rooted in equity. Connect various aspects of the
strategic plan to equity, Ex: "We seek for all students to...." Marginalized groups
should be at the front and center of the creation of the plan — actionable. All kids can
succeed/all kids are our kids - mindset built into strategic plan. PD to provide
opportunities to use quantitative and qualitative information to show that focusing on
the marginalized groups will help all students find success. Intentional focus on
marginalized groups in order to help all students. PD focus on exploring until we find
what works, mindset switch, flexibility in methodology by looking at students
individually - use data to support seeing students in marginalized groups as both a
collective and as individuals (intentional, and purposeful usage of data). PD on how to
intentionally look at data effectively to create change and support growth of students.
PD to provide strategies to help staff learn how to use data and student information to
get to know individual students in lowest tier of bend. How many gravitate to a certain
support? What are we not systemically doing to support the individuals? Starting point
in which to add the context to provide the accurate support.

In Progress e Review our board policies, roll it out.

e  Formulating a process to communicate these areas with staff in the schools and with
our community.

e Board policies may need to be altered based upon this strategic plan. Aligning strategic
plans to school improvement plans. Ensuring staff are aware of key pieces that are
delivered at board meetings and changes that are being made.

e Some have mentioned they have not seen handbook. What about all stakeholders?
Update staff on what the community is being informed of.
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Component Developing In Progress Strong, but Robust

structure

3: EQUITY GOALS - Our district has a

plan that includes equity-driven goals

and measurable objectives to hold us XXXXX
accountable for advancing systemic

needed

equity.
Rationale for Rating
Developing e Thereis not any actual plan at this point. We need to build the capacity district-wide
(Getting teacher buy-in, community buy-in). There are beginnings of a plan, it needs to
be shared/implemented.

e We do not believe we have measurable objectives in place.

e We arein phase 1 of the equity effort.

e We may be a little below developing on this. We do not have evidence to support this
goal. Our DEI administrator is working on equity streaming throughout the strategic
plan. We presently have goals and initiatives within the strategic plan but no action
items yet.

e DEl leadership has provided actionable goals to superintendent. It’s a starting point.
Have talked about purpose but have not put something measurable and with
objectives in action across the district until this point. Surface level implementation of
groups, supports for students, but they do not have actionable outcomes.

Suggestions for Next Steps
Developing e  Still need to build.

e To develop measurable goals based on the audit findings and work on the strategic
plan items related to this topic.

e We are currently in the process with the DELT committee, and it will be a yearlong
process, so continuing the work we are doing with this will help.

e Continue our strategic plan action items and develop monitoring systems and
measurable outcomes for our equity goals.

e Usage of a team to create metrics to measure quantitative data to support the
collection of qualitative data. Usage of data from focus groups to create additional
actionable goals. Encourage/require principals and central admin to create equity
driven actionable goals for departments and buildings. Encourage and require
principals to discuss bends and their wonderings, questions, etc. of how to meet the
needs of marginalized groups. District provide supports to help support principals in
turning wonderings and questions into actionable goals. Purposeful scheduling of
electives, exploratory classes, etc. to encourage and promote the enroliment of
marginalized groups, especially classes that students gravitate towards, especially for
students who can be limited in their access by scheduling them into more supported
areas (more of one is not necessarily better or actually meeting the needs of students).
Purposeful creation of classes and opportunities for students based on needs and
interests.

24




Community Unit School District 300 | Equity Audit Report | Spring 2022

Component Developing In Progress Strong, but Robust

structure
needed

4: TEACHING AND LEARNING - In
each grade and within each content,
we have curriculum and resources
aligned with equitable pedagogical XXX XX
beliefs and culturally responsive
instructional practices that promote
elimination of implicit biases and
affirmation of student self-identities.

Rationale for Rating

Developing e We do have programs that have been intentionally diverse/inclusive, but sometimes
focus is superficial, too quick. There are changes in the right direction, but the world
keeps changing. There are pockets of schools that are doing well with this, but
inconsistent across the board.

e ELA and Social Studies — IDEA laws. In each grade and within each content? Not yet —
we represent different cultures but representing different cultures and addressing
perspectives are very different. Agreeing on how it’s developed on a PLC level.
Instructional approach with end result being elimination of implicit bias.

e Building awareness of bias, writing new classes, but still a traditional view and
coverage of diversity and culture.

In Progress e  We have been vetting curriculum under this lens for some time, but it we are unaware
if this applies to all curriculum across the district at this time. We have text at the
secondary curriculum that is diverse, but teachers may not be selecting to teach them.
We want teachers to have choice, but if each teacher doesn’t choose to use that
curriculum, then the students are not exposed to diverse curriculum.

e Some teachers are in progress of doing this and are aware of biases, however, there
are some teachers that are still learning this.

Suggestions for Next Steps

Developing e Consistency across all schools. Read-alouds and picture books to reach out to all of the
different types of kids. Make them feel included in the process. Baseline professional
development across content areas. Growing the comfort/awareness of these
conversations. Be clear/laser-focused on this being a priority throughout yearlong PD.

e Some of these areas are in our strategic plan, but this sheds light on some areas we
missed. Pedagogical belief and culturally responsiveness— we aren’t fully there yet.
This should all be in goal one of our strategic plan. Need PD as well — people don’t
know they are missing it until they know about it to begin with. Add an action item to
goal. Needs to be job embedded PD; ongoing process to get every grade in every
content area.

e PD - implicit bias and explicit bias for what is currently being taught. PD -
methodologies and exploration of content and resources that reach the skills needed,
but also connect to students' interests - increase relevancy. PD - empower teachers to
make more informed decisions using their PLCs.

In Progress e Expanding our understanding of culturally responsive teaching standards and
strengthening our review of new instructional materials and resources and providing
PD to staff to utilize existing diverse materials.

o After we complete all the phases of this, we can develop instructional lessons that are
appropriate for grades K-12. Also providing resources and professional development
for staff.
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Component Developing In Progress Strong, but Robust

structure
needed

5: ACADEMIC PROGRAMMING -
Across the district, we have and
continue to take a critical lens to our
academic programming (e.g., ESL, XX XXX
SPED, Gifted/Honors/AP, etc.) to
analyze student representation by
socially constructed identities.

Rationale for Rating
Developing e There may be some schools recognizing this data, but not doing something about it.

e  While this may be occurring in specific buildings and areas, we don’t have a systemic
approach district wide at this time.

In Progress e We believe we are between “Strong, but Structured Needed” and “In Progress.” We
do this really well with our AVID program (such as analyze the data of demographics).
However, the fact that we are just talking about one program that does this
effectively, means that our organization may not have the structure to do this
consistently.

e SPED view - we have taken that critical lens. We were disproportionate with SPED. Do
they meet the criteria for AP/Honors. Biliteracy certifications. Dual Language Program.
We have examined our subgroups. EL and SPED have come further than AP/Honors
part, but we are in progress with it. AVID work as well. In progress because it hasn't
been a district wide focus, right now it is site based.

e Retooling English & Social Studies classes at high school level. Equity review data
reports to analyze, some PD around desegregating data, growth of dual language
programs, better job of creating systemic programs, and AVID program is built into
middle school & high school levels. AVID and non-AVID students are performing at
same levels.

Suggestions for Next Steps

Developing e Setting the expectation that buildings are using this data. SIPs have this data. How are
we going to use this data?

e Develop a protocol for school teams and teams within schools.

In Progress e We want to be looking at the building and district level (we want to analyze our
student enrollment in these programs), including socioeconomic-status, ethnicity, etc.
This may require a parent communication piece in being aware of AP and honors
programs and how to advocate for their students to take them early on. Culturally,
some parents may think it’s inappropriate to push students into accelerated and
honors programs.

e Continue building on the structures that we have based on data. Expanding our
intentionality and monitoring practices to regularly include the evaluation of these
data points in these subgroups.

e  Growth of AVID program Continue to build success of students moving (5 -6 & 8 - 9)
Continue to build tracks for success for students to move up Add in more transitions
than at 5 - 6 & 8 -9. Vertical conversations need to take place. Move based off of needs
not which track currently in Intervention system. Students do not remain in
intervention system. Exit/Adjustment opportunities. Need to create points in which to
determine when to change or exit.
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Component Developing In Progress Strong, but Robust

structure
needed

6: DISCIPLINE/BEHAVIOR/STUDENT
SUPPORTS - Our district regularly
analyzes student discipline data and
disaggregates said data by race and
special population categories, as well
as intersectionality of known social XX XX X
constructs. We have proactive
practices in place (e.g., restorative
justice, trauma-informed resources,
SEL approaches, etc.) to support all
students, especially historically
marginalized populations.

Rationale for Rating

Developing e We do actively analyze district data- Some schools have implemented restorative
justice, trauma-informed resources, etc. BUT Covid has set schools back in their
progress.

In Progress e Some of our buildings are addressing this, however, some buildings are not. Some

buildings do implement restorative justice.

e We pull data of how many disciplines by race, ethnicity, IEP, 504, etc. Look at trends.
There is still over identification of severe discipline and expulsion data for
minority/African American students. Since we started restoratives, etc. — the reduction
is due to the amount of proactive measures we have created. We have implemented
this very similarly in all of our buildings. We are close to the ranking Strong, but
Structure Needed.

Strong, but e We do look at analyzing our discipline data, but we don’t know if teachers feel
structure confident about it. We do implement restorative practices and SEL practices (such as
needed DREAM Academy), and SEL approaches.

Suggestions for Next Steps
Developing e Make it more of a district-wide initiative. More professional development.
In Progress e Have the reports of student behavior and be able to compare.

e Development of staff to be culturally aware. Work to do with classroom teachers,
paras to build a better understanding. Continue PD in restorative practices, trauma
informed, love and logic CPI.

Strong, but e Increase the regularity of student discipline data. Have the Central Office practices (for

structure restorative practices) flow down to school level (teachers should be able to proactively

needed implement SEL approaches, instead of having the district recommend a SEL approach
reactively).
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Component Developing In Progress Strong, but Robust

structure
needed

7: STUDENT VOICE, CULTURE AND
CLIMATE - We consistently seek out
ways to solicit students' feedback
and experiences. We adjust our XXX XX
organizational culture and climate
based on needs (e.g., extracurricular,
activities, athletics, clubs, LGBTQ+

accommodations).

Rationale for Rating

Developing

We are not currently in a nation-wide culture to have these conversations and
opportunity for these experiences for students. There is difficulty for many to have
understanding of change.

We have been surveying students for the last two years to set a goal set with coaches.
We have started infinite campus surveys with high school students for student
feedback. We do ask students what clubs that would like to use and we do use that
data to start the clubs.

Could be one below developing. Some of this is in progress —the work Adrian has done
at the HS level, the groups he has put together. Day of Silence, flags, etc. It is more
advanced at the HS level — our student voice is becoming more and more at this level.
MS are doing clubs beginning next year. We have had pockets of advancement in the
past 12 months, but the district as a whole we are not there yet. We have made
progress this year at the HS level, but when you think about how many groups and
how many marginalized, we have work to do.

In Progress

This is happening at certain buildings. A survey was created by students are certain
schools for an interest level. Implemented more systematic surveys for students.
Student survey created/in pipeline. Creation of staff & parent in the works. Student
built survey for staff.

Suggestions for Next Steps

Developing

Figuring out how to be united, non-controversial. Bringing the community together.
Creating a "safe-place". Finding the value across staff, admin, families. Finding a
common goal that everyone can circle around. Ultimately, meeting everyone where
they are, without judgement.

Action Step: Implementing the strategies we use in high schools down into middle
schools and elementary schools.

Develop action items within the strategic plan. Continue to build on the HS groups and
then bring it down to the other grade levels.

In Progress

It will be a part of the student focus groups so they can tell us where to go with this.
Encouraging principals to capture student voices and encourage two-way
communication with students.

Will build from student survey for other groups Implementation of more surveys
Access to data by students Make data more accessible and visible.
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Robust

Developing

Component Strong, but
structure

needed

In Progress

8: EMPLOYMENT & RETAINMENT -
We have implemented practices to
attract and retain highly qualified,
diverse teachers and administrators
at our district.

XX XX

Rationale for Rating
We need to develop culturally responsive interviewing process. There needs to be
more deliberate practices in bringing on staff that is more diverse.
e Staffing does not mirror our student population. We do have recruiting for DL —in
Spain, Puerto Rico.
Human Resources is trying to work with principals to look at student/staff
demographics and compare.
e Actively going after staff, creating action plans to support staff

Developing .

In Progress °

Strong, but e  While we would like to have our staff closely represent our student population, we

structure find it cumbersome to do so due to the number of quality candidates. We have been

needed going to job fairs with intentionality to recruit a more diverse workforce.
Suggestions for Next Steps

Developing e Develop hiring practices and professional development for recruitment and hiring of a

more diverse workforce.
e  Attracting African American teachers. Need to identify this practice. How do we look
within and incentivize them to go back to school as well? Students who want to get
into Education. Title Il dollars? Train our own! Recruitment ideas are needed. Use
Pathways program to move ahead in that area.
Recruitment strategies and recruitment fairs. The interview process has item banks of
questions for candidates to get a pulse of cultural responsiveness and inclusion,
however, this needs to expand on all staff instead of just teachers.
e (Create safe spaces for our staff Focus on putting a system in place to support & retain
staff Change reputation - want people to want to come to D300, not hear the name
and go no way or talk others out of considering D300.
Continue to encourage our diverse student population into our education pathways,
we need to grow our own (not only teaching, but other areas), targeting more job
fairs. And providing the structure and supports needed to be successful.
Component Developing In Progress Strong, but
structure

In Progress °

Strong, but °
structure
needed

Robust

needed

9. PROFESSIONAL DEVELOPMENT -
Our district has demonstrated its
commitment to equity by offering a
continuum of professional
development and growth to all staff.

XXX XX

Rationale for Rating

Developing e This is not offered to all staff as a structured process. It can/has been optional in
certain situations but does not reach all employee groups.
e  Weekly updates about diversity and inclusion. There has been no specific training for

this.
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e  This will come based on actions we currently have in our strategic plan. We have
pockets that we can build on — DREAM program, cultural competency. Need to
recognize that staff sat in a training about diversity — that’s not effective, it needs to be
interwoven in practice. Harness the different components and make it a daily
conversation so we can deliver — ongoing is key. Inclusion and exclusion criteria — force
the conversation.

In Progress e  We hit the ground running but are still working on putting pieces in place.

e We offered opportunities for book studies & implicit training, hiring of director of
equity.

Suggestions for Next Steps

Developing e Astructured professional development process, comprehensive professional
development plan for all employees/groups in the district community.

e Have early release or staff meeting time to do a 10-minute check in to take a pulse of
the staff to be more mindful of our purpose.

e Noted above.

In Progress e Continue to provide foundational training to staff in the area of equity and diversity,
include offerings through D300 University for staff who want to move quickly.

e Equity Committee. Board committee to build own work. Equity Audit. PD opportunities
focused on equity (District, building, teacher/staff). Shrink and focus on Supt. Harkins
three goals and make goals go hand in hand Provide time for the learning and
reflection.

Component Developing In Progress Strong, but Robust

structure
needed

10: FAMILY AND COMMUNITY AS
AGENCY - We have a structure in
place to actively seek out and/or
sustain communication and XXXXX
engagement with
parents/guardians/caretakers on
issues of equity.

Rationale for Rating

Developing e Covid and political climate has created great difficulties with having these
conversations with families. There is not currently open communication and
productive conversations happening.

e We believe it’s been happening, but it's been segmented.

e There has been nothing sent out to parents on this. There is a d300 diversity and
equity committee that includes parents that meets on a monthly basis. It would be
good to hear what that committee says in comparison to the DELT committee.

e  Grants perspective — BPAC — it could be much more robust. SPED Parent Network — we
hold PD. We've expanded so it’s not just SPED, but gen ed too. We gather information
from parents in these. Community leadership team was started just before Covid.
Town halls for development of the strategic plan — not huge turnout. We have pieces,
let’s make it a solid structure. Are we picking up the community engagement again?
Covid put a stop to those.

e During pandemic saw disconnect between district & parents/guardians/caretakers.
Many steps have to be taken to get parent engagement.
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Suggestions for Next Steps

Developing e Teachers/staff learning how to have these critical/difficult conversations. Allow
everyone to be heard, but respectfully. Go into conversations as learning
opportunities. Being Proactive.

e  We would like to include all languages into BPAC, not just those who speak Spanish. As
it currently is.

e Having a parent focus group will help to drive this. Looking at specific communities, it
may be hard to engage families, so being mindful of that.

e Parent University, community engagement —we used to do these things and should
continue to work toward again. We had a multi-cultural fair back in the day. We have
had a couple starts and stops. It needs to be systemic.

e Needs assessment in regard to what parents need from us in regard to communication
Effectively communicate Band parents/families based off of their best form of
communication Know our families - quantitative & qualitative data

Other Comments or Suggestions

e We have a lot of work to do. This is work that has to come from every role, across the district.

e  Ed Services in our district is further ahead in many of these areas. Hispanics and African Americans are
over identified in this district.
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QUANTITATIVE DATA

All submitted data has been analyzed with an equity approach. A table and/or chart of
all data is included in this report. Quantitative data that revealed inequities contributed to the
audit findings. It must be noted that data from SY 2017-18 to SY 2018-19 may be drastically
unique to SY 2019-20 and SY 2020-21, because during this time, there was [is] a global
pandemic due to Covid-19. This pandemic impacted school operations throughout the country,
affecting curriculum, instruction, resources, and relationship with students. Most data were
disaggregated by race/ethnicity’ special populations® and intersectionality®.:

Index of Quantitative Data

Table/Chart 2.1-2.3

Student demographic

Table/Chart 2.4-2.9

Student discipline

Table/Chart 2.10-2.14

Student participation in gifted programming

Table/Chart 2.15-2.16

Student Tier 2 and Tier 3 supports

Table/Chart 2.17-2.20

Student (dis)ability

Table/Chart 2.21-2.24

Student Career Technical Education (CTE) enrollment

Table/Chart 2.25-2.32

Student performance on benchmark assessments

Table/Chart 2.33-2.36

Final grade instances

Table/Chart 2.37-2.39

Student extracurricular participation

Table/Chart 2.40-2.42

Student retention

Table/Chart 2.43-2.45

Student promotion

Table/Chart 2.46-2.50

Student home attendance

Table/Chart 2.51-2.52

Student dropout rate

Table/Chart 2.53-2.54

Student outplacement rate

Table/Chart 2.55

Student absenteeism

Table/Chart 2.56

Student tardiness

Table/Chart 2.57

Student truancy

Table/Chart 2.58

Student transfers

Table/Chart 2.59-2.61

Student graduation rate

Table/Chart 2.62

Teacher and administrator demographic

Table/Chart 2.63-2.64

Nationally Board-Certified staff

Table/Chart 2.65-2.66

BOE demographic

Table/Chart 2.67

ELL Languages Identified (not including English)

7 Race/ethnicity includes students that identify as Asian, African American, or Black, Hispanic, Latino/a/x, Pacific
Islander, Two or More races, White or Caucasian. For the purpose of this report and/or in alignment with Illinois
State Board of Education (ISBE), the following racial categories were used; Asian for Asian or Pacific Islander, Black
for African American or Black, Hispanic Hispanic/Latino/a/x and White for White/Caucasian.

8 Special population refers to specialized populations of English Language Learners (ELL), Free/Reduced Lunch (FRL)
and Students with Individualized Education Plan (IEP).

9 Special population refers to specialized populations of English Language Learners (ELL), Free/
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The quantitative data that did not reveal an immediate inequity is listed below. This does
not translate to mean that there are no issues of inequity. It does mean that based on the
offered data, it either revealed no glaring indications of inequities, or additional information
beyond the scope of this audit is needed.

Table/Chart 2.1-2.3
Table/Chart 2.6-2.9
Table/Chart 2.12-2.14
Table/Chart 2.15-2.16
Table/Chart 2.17-2.20
Table/Chart 2.21-2.24
Table/Chart 2.39
Table/Chart 2.40-2.42
Table/Chart 2.46-2.50
Table/Chart 2.51-2.52
Table/Chart 2.53-2.54
Table/Chart 2.55
Table/Chart 2.56
Table/Chart 2.57
Table/Chart 2.58
Table/Chart 2.59-2.61
Table/Chart 2.63-2.64
Table/Chart 2.66
Table/Chart 2.67

Student demographics

Student discipline by gender and intersectionality
Student participation in gifted programming
Student tiered supports

Student disability categories

Student participation in CTE

Student extracurricular participation
Student retention rate

Student home attendance

Student dropout rate

Student outplacement rate

Student absenteeism rate

Student tardiness

Student truancy

Student transfer

Student graduation rate

Nationally Board-Certified staff

BOE demographics by gender

ELL Languages Identified
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Table 2.1: Student demographic count by race/ethnicity
Black/African| Hispanic/ | Two or Grand
Year Asian American Latinx More White Total Total®
2017-18 1,270 1,299 8,499 728 10,320 22,116 22,195
2018-19 1,247 1,284 8,555 745 10,087 21,918 21,990
2019-20 1,172 1,278 8,614 737 9,847 21,648 21,727
2020-21 1,149 1,228 8,569 733 9,412 21,091 21,174
Chart 2.1: Student demographic percent by race/ethnicity
47% 46%

Asian Black/African Hispanic/Latinx ~ Two or More
American

N 2017-18 m™2018-19 2019-20 2020-21

White

10 Grand total reflects entire student demographic. Other racial identity group is less than 1%.

45% 45%
41%
0, 40%
38% 39%
6% 6% 5% 5% 6% 6% 6% 6%
I I I I 3%3%3% 3%
H B
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Table 2.2: Student demographic count by special populations

ELL FRL IEP
Year Yes No Yes No Yes No
2017-18 3,024 19,171 9,889 12,306 3,927 18,268
2018-19 3,260 18,730 9,624 12,366 3,981 18,009
2019-20 3,513 18,214 9,519 12,209 3,945 17,782
2020-21 3,716 17,458 9,217 11,959 3,854 17,320

Chart 2.2: Student demographic percent by special populations

45% 44% 44% 44%

18% 18% 18% 18%
T ] o | | | ] o o o

IEP

m2017-18 m2018-19 m2019-20 2020-21
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Table/Chart 2.3: Student demographic count by the intersectionality of race/ethnicity and

special population

ELL

Asian

m2017-18 146
2018-19 165
2019-20 168
2020-21 195

[ |
FRL

278
260
260
246

IEP

115
115
114
122

ELL FRL IEP
Black/African
American
32 977 258
33 969 259
29 962 274
34 918 265

‘ il
IEP  EL

ELL FRL L
Hispanic/Latinx

2,671 6,203 1,449 710
2,872 6,099 1,494 726
3,070 5,996 1,469 713
3,216 5,822 1,483 710

|
FRL

270
274
280
279

IEP

Two or More

112
108
99

103

ELL

143
160
209
233

FRL IEP

White

2,124 1,482
1,987 1,462
1,988 1,383
1,917 1,302
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Table 2.4: Student discipline count!! by race/ethnicity
Year Asian  |Black/African| Hispanic/ Two or White Total Grand
American Latinx More Total®?
2017-18 13 177 260 25 215 690 693
2018-19 6 162 295 23 194 680 682
2019-20 9 131 270 28 185 623 624
2020-21 5 23 44 11 53 136 136
Chart 2.4: Student discipline percent by race/ethnicity
43% 43%
389 39%
32% 31% 309
8%
26%
24%
21%
17%
8%
4% 4% 20, 4%
2%1%1% 3%
- [
Asian Black/African  Hispanic/Latinx ~ Two or More White
American
m2017-18 m2018-19 2019-20 2020-21

11 Qut-of-school-suspension (0SS) that represents the number of students with at least one day of OSS.
12 Grand total reflects all race/ethnicity groups. Other racial identity group is less than 1%.
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Table 2.5: Student discipline count!? by special populations

ELL FRL IEP
Year Yes No Yes No Yes No
2017-18 91 602 472 221 240 453
2018-19 100 582 482 200 204 478
2019-20 117 507 425 199 207 417
2020-21 18 118 82 54 47 89

Chart 2.5: Student discipline percent by special populations

71%
6% 63%
60%
19%
0,
139 15% I 13%
ELL FRL

W 2017-18 m®2018-19 m2019-20

35%
30%

33% 32%

IEP

2020-21

13 Out-of-school-suspension (OSS) that represents the number of students with at least one day of OSS.
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Table 2.6: Student discipline count'* by gender

Year Female Male Total
2017-18 186 507 693
2018-19 171 511 682
2019-20 149 475 624
2020-21 26 110 136

Chart 2.6: Student discipline percent by gender

81%
75%  76%

73%

21%  25% a0
19%

Females Males

m2017-18 ®m2018-19 =2019-20 2020-21

14 Out-of-school-suspension (0SS) that represents the number of students with at least one day of OSS.
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Table/Chart 2.7: Student discipline count® by the intersectionality of race/ethnicity and

special populations

ELL FRL I[EP ELL FRL
o S
m2017-18 2 1 1 0 162 50
2018-19 1 2 2 3 145 44
2019-20 4 1 1 3 114 43
2020-21 1 1 0 0O 23 3

[EP ELL FRL

IEP ELL FRL

Hispanic/Latinx Two or More

8 217 8 0 19 7
91 238 70 0 13 7
99 212 73 2 18 9
13 25 17 0 6 2

A O BN

White

71
82
79
27

IEP ELL FRL

IEP

74
56
58
22

Table/Chart 2.8: Student discipline count'® by the intersectionality of race/ethnicity, special

populations and FEMALE

ELL ;RL IEP ELL FRL IIEP ELL FRL IEP ELL FRL IEP ELL FRL

Asian BI:(;:{E/;\ifcr;cnan Hispanic/Latinx Two or More White

m2017-18 0 1 O O 53 7 17 59 16 O 3 1 1 20
201819 0 O 1 O 5 16 18 64 8 O 1 2 o0 13
2019-20 1 0 1 1 41 11 21 53 14 1 1 2 0 16
202022 0 1 O O 7 O 1 3 3 0 2 1 0 8

15 Out-of-school-suspension (0SS) that represents the number of students with at least one day of OSS.
16 Qut-of-school-suspension (0SS) that represents the number of students with at least one day of OSS.

IEP

16
11
8
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Table/Chart 2.9: Student discipline count!’ by the intersectionality of race/ethnicity, special
populations and MALE

_ELL FRL ]EP ELL FRL IEP ELL FRL IEP ELL !:RL .IEP ]ELL FRL IEP

Asian BIZ;L({;\;::nan Hispanic/Latinx Two or More White
m2017-18 2 0 1 0O 109 43 69 158 72 0 16 6 1 51 658
2018-19 1 2 1 3 90 28 73 174 62 0 12 5 4 69 45
2019-20 3 1 0 2 73 32 78 159 59 1 17 7 9 63 50
2020-21 1 0O 0O O 16 3 12 22 14 0 4 1 4 19 18

17 Out-of-school-suspension (0SS) that represents the number of students with at least one day of OSS.
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Table 2.10: Student participation count in gifted programming' by race/ethnicity

Year Asian  |Black/African| Hispanic/ Two or White Total Grand
American Latinx More Total??

2017-18 349 107 1,125 140 2,445 4,166 4,173
2018-19 372 111 1,172 155 2,457 4,267 4,277
2019-20 372 129 1,225 142 2,459 4,327 4,336
2020-21 370 125 1,205 136 2,352 4,188 4,202

Chart 2.10: Student participation percent in gifted programming by race/ethnicity

59%
7%56%56%
27%27% 28%° "
8% 8% 9% 9%
l 3% 39% 3%3% 3%4%3%3%
[ | [ |
Asian Black/African Hispanic/Latinx ~ Two or More White

American

W 2017-18 2018-19 2019-20 2020-21

18 Gifted reflects high school students that are in Honors or AP courses.
1% Grand total reflects all race/ethnicity groups. Other racial identity group is less than 1%.
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Table 2.11: Student participation count in gifted programming?® by special populations

ELL FRL IEP
Year Yes No Yes No Yes No
2017-18 28 4,145 1,219 2,954 65 4,015
2018-19 36 4,241 1,234 3,043 70 4,197
2019-20 42 4,294 1,284 3,052 61 4,242
2020-21 60 4,142 1,208 2,994 78 4,065

Chart 2.11: Student participation percent in gifted programming by special populations

(o)
29% 29% 39% 299

1% 1% 1% 1% 2% 2% 2%

1%

ELL FRL IEP

W 2017-18 2018-19 2019-20 2020-21

20 Gifted reflects high school students that are in Honors or AP courses.
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Table/Chart 2.12: Student participation count in gifted programming?! by the intersectionality
of race/ethnicity and special populations

m2017-18
2018-19
2019-20
2020-21

0o N B~ b

- | .
ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP

Asian

a7
56
53
62

o ~ 1N

Black/African

American
2 60 4
2 61 3
1 75 3
3 72 4

Hispanic/Latinx Two or More

20
26
37
45

770
784
792
721

21
23
17
30

o O O -

43
41
27
35

1
4
1
1

ELL FRL

A N B~

White

296
288
332
315

|
IEP

37
35
36
43

Table/Chart 2.13: Student participation count in gifted programming?? by the intersectionality

of race/ethnicity, special populations and FEMALE

W 2017-18
2018-19
2019-20
2020-21

N P, N W

ELL FRL

Asian

24
32
27
37

IEP

O NN NN O

|
ELL FRL

Black/African
American

1 39
1 38
1 47
2 41

N W - -

Hispanic/Latinx Two or More

14
13
15
28

[EP ELL FRL

474
491
500
463

14
12
7
12

21 Gifted reflects high school students that are in Honors or AP courses.
22 Gifted reflects high school students that are in Honors or AP courses.

O O O -

IEP ELL FRL

22
16
13
18

IEP

0
1
1
1

ELL FRL IEP

A N N O

White

166
166
200
173

14
17
22
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Table/Chart 2.14: Student participation court in gifted programming?3 by the intersectionality

of race/ethnicity, special populations and MALE

ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP

Black/African

Asian American Hispanic/Latinx Two or More

m2017-18 1 23 2 1 21 3 6 296 7 0 21 1
2018-19 2 24 3 1 23 2 13 293 11 O 25 3
2019-20 1 26 2 0O 28 0 22 292 10 O 14 O
2020-21 6 25 O 1 31 2 17 258 18 0 17 O

23 Gifted reflects high school students that are in Honors or AP courses.

o O N -

White

130
122
132
142

28
21
19
21
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Table/Chart 2.15: Student TIER 2 supports by the intersectionality of race/ethnicity and
special populations

_ - | _ 1 - _ _ I ]
ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP

Black/African

Asian American Hispanic/Latinx Two or More White
m2017-18 8 13 4 1 61 7 306 695 48 0 5 6 8 111 44
201819 8 8 4 5 50 7 393623 8 1 17 3 8 113 54
2019-20 10 10 1 5 74 10 399 636 78 2 18 4 10 102 43
2020-21 13 9 2 3 8 3 349624 19 2 21 1 10 95 37

Table/Chart 2.16: Student TIER 3 supports by the intersectionality of race/ethnicity and
special populations

ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP

Black/African
American

80 24 365 49 131 1 23 8 19 172 129
147 18 455 724 115 1 24 6 26 147 83
146 20 559 671 94 2 28 5 32 170 103
153 28 650 783 112 5 39 14 33 197 107

Asian Hispanic/Latinx Two or More White

m2017-18 14 15
2018-19 14 16
2019-20 17 11
2020-21 22 15

o U1 N U
v A NN W
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Table/Chart 2.17: SY 2017-18, Student disability count?* by the intersectionality of
race/ethnicity and special populations

ELL FRL IEP ELL _FRL IEP

Black/African
American

W Autism 3
DD 12
OHI 1
SLD 7
Speech 8

Asian

9
8
0
9
7

21
23
4
19
23

= N O =, W

7
44
28
82
15

12 23 35 50
51 219 237 316
37 51 97 129

102 306 462 579 20

21 103 125 188

2
3
0

1

2
13
9
13
9

Hispanic/Latinx Two or More

7
27
14
25
24

White
4 36
10 78
1 70
20 20
8 74

Table/Chart 2.18: SY 2018-19, Student disability count by the intersectionality of
race/ethnicity and special populations

ELL FRL IEP ELL _FRL IEP

Black/African
American

W Autism 4
DD 8
OHI 1
SLD 6
Speech 11

23
17
4
19
28

24 DD = developmental delay; OHI = other health impairment; SLD = specific learning disability

P , O O W

7
34
29
91
14

13 28 37 62
39 166 193 256
41 53 095 134

109 355 483 628 21

18 132 152 219

1
1
0

1

4
13
4
17
7

Hispanic/Latinx Two or More

7
24
14
29
20

White

21

44
51
72
21
53

ELL FRL IEP ELL FRL _IEP 7ELL FRL IEP

149
229
241
380
293

ELL FRL IEP ELL FRL _IEP ELL FRL IEP

167
203
236
396
293
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Table/Chart 2.19: SY 2019-20, Student disability count?® by the intersectionality of
race/ethnicity and special populations

- - [ ] - - | | I - - |
ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP

Black/African

Asian American Hispanic/Latinx Two or More White
m Autism 5 10 21 1 7 13 30 43 71 1 5 8 3 38 158
DD 7 6 21 0 30 37 146 190 255 1 7 19 7 50 196
OHI 1 0 3 0 32 41 54 99 141 1 8 16 4 72 215
SLD 7 4 17 3 94 115 369 471 606 25 16 25 25 25 373
Speech 13 6 32 1 18 24 119 138 207 2 8 22 9 50 277

Table/Chart 2.20: SY 2020-21, Student disability count by the intersectionality of
race/ethnicity and special populations

_ELL -FRL .IEP ELL _FRL -IEP .ELL IFRL IIEP ELL FRL -IEP ELL IFRL IEP

Asian BIZ?Q;E’;% Hispanic/Latinx Two or More White
W Autism 7 10 24 1 7 14 34 48 85 2 3 9 3 41 161
DD 8 7 28 0 28 37 125 174 254 O 6 17 7 53 182
OHI 1 0 3 O 26 37 58 9 140 1 7 17 4 57 204
SLD 8 4 17 3 89 101 390 452 611 26 18 29 26 26 359
Speech 13 9 31 2 21 25 114 145 209 1 4 17 5 45 245

25 DD = developmental delay; OHI = other health impairment; SLD = specific learning disability
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Table 2.21: Student CTE enrollment count by race/ethnicity
Black/African| Hispanic/ Two or

Year Asian American Latinx More White Total
2017-18 194 178 1,457 108 1,902 3,839
2018-19 197 201 1,553 139 2,014 4,104
2019-20 212 195 1,640 142 1,943 4,132
2020-21 212 188 1,667 129 1,908 4,104

CTE = Career Technical Education

Chart 2.21: Student CTE enrollment percent by race/ethnicity

5% 5% 5% 5%

Asian

5%5% 5% 5%

Black/African

American

m2017-18

38% 38‘740%41%
(o] (o]

Hispanic/Latinx

2018-19

50% 49%

3%3%3%3%

Two

2019-20

or More

2020-21

47%46%

White
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Table/Chart 2.22: Student CTE enrollment count by the intersectionality of race/ethnicity and

special populations

m2017-18
2018-19
2019-20
2020-21

ELL FRL
Asian

4 29

10 36

7 26

5 34

IEP

19
16
19
18

ELL FRL

IEP

Black/African
American

w N b~ U,

83
83
81
101

31
36
40
46

[ |
ELL FRL IEP ELL FRL

IEP

Hispanic/Latinx Two or More

151 650 130
142 622 136
170 629 148
212 648 173

= O O Bk

33
26
22
20

14
15

ELL FRL IEP

N B

White

241 158
203 170
214 144
232 154
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Table 2.23: Student CTE enroliment count by the intersectionality of special populations and
FEMALE

ELL FRL IEP
Year Yes No Yes No Yes No
2017-18 103 80 750 579 169 145
2018-19 122 84 787 570 172 142
2019-20 145 93 804 594 151 160
2020-21 153 120 764 619 161 161

Chart 2.23: Student CTE enroliment percent by the intersectionality of special populations
and FEMALE

61%
59%
569 58% 58% .o cxe-55%

56% 56%
III III II49%50%

m2017-18 m2018-19 ™ 2019-20 2020-21
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Table 2.24: Student CTE enrollment count by the intersectionality of special populations and

MALE

ELL FRL IEP
Year Yes No Yes No Yes No
2017-18 168 89 953 459 322 209
2018-19 196 76 996 402 342 232
2019-20 225 92 990 382 368 200
2020-21 240 111 958 422 346 241

Chart 2.24: Student CTE enrollment percent by the intersectionality of special populations

and MALE

72% 71%

68%

65%

ELL

m2017-18

71% 72%

67%

FRL

69%

m2018-19 m 2019-20

65%

61% 60% 599%

IEP
2020-21

53




Community Unit School District 300 | Equity Audit Report | Spring 2022

Table 2.25: Student POSITIVE GROWTH count on I-Ready?® benchmark assessment in MATH
by race/ethnicity

Black/African| Hispanic/ Two or
Year Asian American Latinx More White Total
2017-18 522 582 4,216 357 4,930 10,607
2018-19 476 581 4,169 346 4,752 10,324
2019-20 452 504 3,889 296 4,516 9,657
2020-21 385 338 2,944 241 3,508 7,416

Chart 2.25: Student POSITIVE GROWTH percent on I-Ready benchmark assessment in MATH
by race/ethnicity

0,
46% a6 7% A7%
40% 40% 40% 40%
0, 0, [0) 0, 0, 6% 0, 0,
5%5%5%5% 5%°7°5%5% 39% 3% 3% 3%
[] L] O
Asian Black/African  Hispanic/Latinx ~ Two or More White

American

W 2017-18 2018-19 2019-20 2020-21

26 |-.Ready = Online program to monitor progress in reading and/or mathematics.
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Black/African| Hispanic/ Two or
Year Asian American Latinx More White Total
2017-18 458 500 3,821 311 4,472 9593
2018-19 453 526 3,829 292 4,414 9,544
2019-20 423 481 3,577 314 4,328 9,152
2020-21 382 347 2,860 244 3,419 7,283

Chart 2.25A: Student POSITIVE GROWTH count on I-Ready benchmark assessment in ELA by

race/ethnicity
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27 |-Ready = Online program to monitor progress in reading and/or mathematics.
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Table 2.26: Student NEGATIVE PERFORMANCE count on I-Ready?® benchmark assessment in
MATH by race/ethnicity

Black/African| Hispanic/ Two or
Year Asian American Latinx More White Total
2017-18 99 107 791 62 1,021 2,080
2018-19 123 123 895 56 1,079 2,276
2019-20 115 140 1,062 114 1,193 2,624
2020-21 165 260 1,781 160 1,748 4,114

Chart 2.26: Student NEGATIVE PERFORMANCE percent on I-Ready benchmark assessment in
MATH by race/ethnicity
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28 |-.Ready = Online program to monitor progress in reading and/or mathematics.
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Table 2.26A: Student NEGATIVE PERFORMANCE count on I-Ready?® benchmark assessment in

ELA by race/ethnicity

Black/African| Hispanic/ Two or
Year Asian American Latinx More White Total
2017-18 165 188 1,184 107 1,470 3,119
2018-19 147 176 1,232 110 1,418 3,094
2019-20 145 161 1,358 97 1,404 3,178
2020-21 173 241 1,854 156 1,829 4,265

Chart 2.26: Student NEGATIVE PERFORMANCE count on I-Ready benchmark assessment in

ELA by race/ethnicity
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29 |-Ready = Online program to monitor progress in reading and/or mathematics.
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Table 2.27: Number of Students Tested in Standardized Assessment3? in READING by
race/ethnicity

Black/African| Hispanic/ Two or
Year Asian American Latinx More White Total
2017-18 884 831 6,188 529 7,584 16,016
2018-19 895 842 6,333 544 7,676 16,290
2019-20 765 734 5,757 488 6,797 14,541
2020-21 668 640 5,221 438 5,948 12,915

Chart 2.27: Percent of Students Tested in Standardized Assessment in READING by
race/ethnicity
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47% 47% 46%
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30 Assessment reflects students performance on lllinois Assessment of Readiness (IAR) for students in grades 3-8.
The Dynamic Learning Maps (DLM) for students with significant cognitive disabilities in grades 3-11 and Scholasti
Aptitude Test (SAT) for students in grades 9.12.

C
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Table 2.28: Number of Students Who Met Proficiency in Standardized Assessment3! in
READING by race/ethnicity

Black/African| Hispanic/ Two or
Year Asian American Latinx More White Total
2017-18 621 233 2,083 305 4,592 7,834
2018-19 631 228 2,105 313 4,650 7,927
2019-20 548 215 2,004 282 4,218 7,267
2020-21 483 196 1,844 253 3,726 6,502

Chart 2.28: Percent of Students Who Met Proficiency in Standardized Assessment in READING
by race/ethnicity
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31 Assessment reflects students performance on (IAR) for students in grades 3-8. The DLM for students with
significant cognitive disabilities in grades 3-11 and SAT for students in grades 9.12.
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Table 2.29: Number of Students Tested in Standardized Assessment3? in READING by special
populations (Yes = students who met proficiency; No = students who did not meet
proficiency)

ELL FRL IEP
Year Yes No Yes No Yes No
2017-18 117 1,989 2,343 5,955 518 2,134
2018-19 125 2,089 2,282 5,941 465 2,236
2019-20 126 2,039 2,129 5,271 406 2,039
2020-21 122 1,979 1,897 4,674 328 1,845

Chart 2.29: Percent of Students Who Met Proficiency in Standardized Assessment in READING
by special populations
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32 Assessment reflects students performance on (IAR) for students in grades 3-8. The DLM for students with
significant cognitive disabilities in grades 3-11 and SAT for students in grades 9.12.
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Table 2.30: Number of Students Tested in Standardized Assessment3? in MATH by
race/ethnicity

Black/African| Hispanic/ Two or
Year Asian American Latinx More White Total
2017-18 885 826 6,181 527 7,579 15,998
2018-19 894 838 6,321 542 7,671 16,266
2019-20 764 727 5,774 486 6,789 14,540
2020-21 667 633 5,203 436 5,938 12,877

Chart 2.30: Percent of Students Tested in Standardized Assessment in MATH by race/ethnicity
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33 Assessment reflects students performance on (IAR) for students in grades 3-8. The DLM for students with
significant cognitive disabilities in grades 3-11 and SAT for students in grades 9.12.
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Table 2.31: Number of Students Who Met Proficiency in Standardized Assessment3* in MATH
by race/ethnicity

Black/African| Hispanic/ Two or
Year Asian American Latinx More White Total
2017-18 614 173 1,695 257 4,062 6,801
2018-19 617 175 1,722 269 4,113 6,896
2019-20 526 160 1,601 238 3,735 6,260
2020-21 455 144 1,450 211 3,277 5,537

Chart 2.31: Percent of Students Who Met Proficiency in Standardized Assessment in MATH by
race/ethnicity
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34 Assessment reflects students performance on (IAR) for students in grades 3-8. The DLM for students with
significant cognitive disabilities in grades 3-11 and SAT for students in grades 9.12.
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Table 2.32: Number of Students Tested in Standardized Assessment>® in MATH by special
populations
(Yes = students who met proficiency; No = students who did not meet proficiency)

ELL FRL IEP
Year Yes No Yes No Yes No
2017-18 116 1,978 1,921 6,064 397 2,147
2018-19 123 2,069 1,883 6,031 362 2,244
2019-20 119 2,022 1,726 5,369 313 2,047
2020-21 121 1,955 1,549 4,764 251 1,858

Chart 2.32: Percent of Students Tested in Standardized Assessment in MATH by special
populations
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35 Assessment reflects students performance on (IAR) for students in grades 3-8. The DLM for students with
significant cognitive disabilities in grades 3-11 and SAT for students in grades 9.12.
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Table/Chart 2.33: SY 2017-18, Final grade INSTANCES (not students) by race/ethnicity

Black/African

Asian American Hispanic/Latinx Two or More White

EA 11,103 4,068 39,393 4,152 56,035
mB 5,721 5,289 42,369 3,573 33,342
C 2,319 4,530 32,796 2,055 27,945

D 858 3,024 19,638 1,011 11,451
mF 303 1,716 10,791 423 4,677

Table/Chart 2.34: SY 2018-19, Final grade INSTANCES (not students) by race/ethnicity

Black/African

Asian American Hispanic/Latinx Two or More White

EA 11,730 4,566 42,336 4,515 53,203
mB 5,403 5,349 46,065 3,813 31,633
C 2,154 4,512 33,807 3,195 14,700

D 849 2,919 20,238 1,119 5,428

mF 315 1,791 11,973 498 5,064
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Table/Chart 2.35: SY 2019-20, Final grade INSTANCES (not students) by race/ethnicity

Black/African

Asian American Hispanic/Latinx Two or More White

EA 11,505 5,346 51,870 5,400 87,933
=B 4,599 5,196 44,757 3,756 50,442
C 1,848 4,311 30,993 2,118 23,817

D 705 2,748 18,405 1,104 9,612
mF 174 1,299 8,349 372 3,180

Table/Chart 2.36: SY 2020-21, Final grade INSTANCES (not students) by race/ethnicity

Black/African

Asian American Hispanic/Latinx Two or More White
EA 16,239 6,978 68,958 6,261 108,525
EB 5,430 6,381 54,459 4,530 58,875
C 2,661 5,418 43,185 3,156 35,205

D 1,224 3,189 24,096 1,779 15,339

mF 963 3,246 22,143 1,458 10,719
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Table 2.37: Student extracurricular participation count by race/ethnicity

Black/African| Hispanic/ Two or
Year Asian American Latinx More White Total3®
2017-18 256 98 595 116 2,216 3,290
2018-19 217 90 521 100 1,893 2,828
2019-20 189 85 457 81 1,514 2,334
2020-21 158 71 386 73 1,190 1,886

Chart 2.37: Student extracurricular participation percent by race/ethnicity
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36 Total does not include all racial groups.
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Table 2.38: Student extracurricular participation count by special populations

ELL FRL IEP
Year Yes No Yes No Yes No
2017-18 31 3,259 807 2,483 218 3,074
2018-19 34 2,794 665 2,163 178 2,653
2019-20 33 2,301 560 1,774 138 2,197
2020-21 28 1,858 451 1,435 103 1,783

Chart 2.38: Student extracurricular participation percent by special populations
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Table/Chart 2.39: Student extracurricular participation count by the intersectionality of
race/ethnicity and special populations

ELL FRL I[EP ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP
Black/African

Asian American Hispanic/Latinx Two or More White
m2017-18 2 43 3 1 59 16 23 332 63 0 27 8 5 345 128
201819 2 38 4 1 55 14 27 279 52 0 21 9 4 272 98
2019-20 2 30 2 1 48 13 26 242 46 0 15 5 4 223 72
2020-21 2 26 1 1 47 9 22 191 38 0 12 4 3 174 51
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Table 2.40: Student retention3” count by race/ethnicity
Black/African| Hispanic/ Two or
Year Asian American Latinx More White Total3®
2017-18 42 60 416 30 308 862
2018-19 46 79 391 23 266 812
2019-20 35 56 332 22 185 635
2020-21 33 71 489 24 237 860
Chart 2.40: Student retention percent by race/ethnicity
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37 Student retention is a reflection of students that are not in the grade level that correlates with their age range.

2018-19

2019-20

2020-21

The data set reflects students in high school who are not earned enough credits to be promoted to the next grade

level.

38 Total does not include all racial groups.
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Table 2.41: Student retention3® count by special populations

ELL FRL IEP
Year Yes No Yes No Yes No
2017-18 223 639 488 374 340 523
2018-19 147 665 492 320 304 218
2019-20 61 574 383 252 243 392
2020-21 128 732 533 327 269 592
Chart 2.41: Student retention percent by special populations
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39 Student retention is a reflection of students that are not in the grade level that correlates with their age range.
The data set reflects students in high school who are not earned enough credits to be promoted to the next grade

level.
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Table/Chart 2.42: Student retention®® count by the intersectionality of race/ethnicity and
special populations

[ | [ | | - I I - [ | | ]
ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL IEP
Asian BIack//-\.frlcan Hispanic/Latinx Two or More White
American

m2017-18 16 13 14 3 50 26 187 311 131 5 13 13 10 97 153
2018-19 9 15 14 1 62 30 129 303 106 O 16 11 5 92 141
2019-20 1 13 15 O 44 26 57 249 9% 0 13 5 2 61 99
2020-21 0 12 12 O 64 24 126 355 131 O 14 6 1 84 94

40 student retention is a reflection of students that are not in the grade level that correlates with their age range.
The data set reflects students in high school who are not earned enough credits to be promoted to the next grade
level.
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Table 2.43: Student promotion*! count by race/ethnicity
Black/African| Hispanic/ Two or

Year Asian American Latinx More White Total*?
2017-18 1,103 1,058 7,339 642 9,048 19,254
2018-19 1,067 1,039 7,384 654 8,820 19,017
2019-20 1,025 1,043 7,469 633 8,670 18,936
2020-21 974 991 7,271 636 8,099 18,038
Chart 2.43: Student promotion percent by race/ethnicity
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41 student promotion is a reflection of students that are in the grade level that correlates with their age range.

42 Total does not include all racial groups.
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Table 2.44: Student promotion*® count by special populations

ELL FRL IEP
Year Yes No Yes No Yes No
2017-18 2,587 16,667 8,467 10,787 2,879 16,384
2018-19 2,882 16,135 8,188 10,829 2,883 16,144
2019-20 3,219 15,717 8,191 10,746 2,854 16,085
2020-21 3,389 14,649 7,776 10,264 2,650 15,391

Chart 2.44: Student promotion percent by special populations
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43 Student promotion is a reflection of students that are in the grade level that correlates with their age range.
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Table/Chart 2.45: Student promotion* count by the intersectionality of race/ethnicity and
special populations

ELL FRL IEP ELL FRL IEP ELL FRL IEP ELL FRL |IEP ELL FRL IEP

Black/African

Asian .
American

Hispanic/Latinx Two or More White

m2017-18 116 234 93 27 792 198 2,294 5,364 1,235 14 226 96 124 1,823 1,249
2018-19 135 214 92 29 776 206 2,5455,228 1,274 18 236 89 148 1,708 1,214
2019-20 158 226 95 27 779 214 2,813 5,208 1,275 21 233 87 188 1,719 1,174
2020-21 187 210 90 28 737 210 2,917 4,921 1,189 23 241 84 222 1,6391,071

4 student promotion is a reflection of students that are in the grade level that correlates with their age range.
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Table 2.46: Student home attendance count by race/ethnicity
Black/African| Hispanic/ Two or
Year Asian American Latinx More White Total3?
2017-18 1,255 1,212 8,343 713 10,197 21,796
2018-19 1,240 1,225 8,450 736 9,981 21,703
2019-20 1,165 1,226 8,503 731 9,737 21,440
2020-21 1,137 1,182 8,431 722 9,256 20,809
Chart 2.46: Student home attendance percent by race/ethnicity
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39 Total does not include all racial groups.
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Table 2.47: Student home attendance count by race/ethnicity
ELL FRL IEP
Year Yes No Yes No Yes No

2017-18 2,963 18,833 9,643 12,153 3,163 18,677
2018-19 3,219 18,484 9,462 12,241 3,219 18,558
2019-20 3,484 17,956 9,357 12,084 3,096 18,370
2020-21 3,686 17,123 9,035 11,776 2,978 17,887

