




















































































ADD A FOOTER 14



Mood Meter & Charter

ADD A FOOTER 15

Meta-Moment & The Blueprint



https://youtu.be/RfX1NefGeRQ

• The Meta-Moment is a ‘mindful’ process, in 
addition to slowing us down for in the moment, 
helps each of us to build character by invoking 
an image of our Best Self.

• By identifying what “triggers” us, and what we 
are like when we are our Best Selves, we can 
be proactive about developing thought and 
action strategies that align with our values and 
meet our larger goals.
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https://youtu.be/RfX1NefGeRQ




1) What is your ideal 
self?

2) What is your ideal 
reputation?

3) What is the ideal 
outcome?

Take 5 minutes to jot down your 
thoughts.



• Our reflection sheets were 
based off of the Blueprint. 

• Some have adjusted it to 
meet their class needs & 
that is ok!

• The main components are 
that you create a plan to 
respond to the same or 
similar incident that 
considers your emotions, 
other emotions, cause 
behind feelings, plan for 
effective response, & 
reflection
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Based on the 
Blueprint

Includes a section for 
signatures (student,      
parent, & educator) 



Monthly Themes will come with discussion questions, book 
suggestions, big ideas, standards alignment, and affirmations for 

you! 
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For being here today 
and for sharing space 

with us!

You are amazing! 

Email:

dunlappbis@gmail.com
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Seattle Tiered Fidelity Inventory Tier I 

Introduction and Purpose: 

This is a guiding document to support school teams in establishing safe, restorative, supportive and welcoming environments that represent and 

center the voice of students, families and communities, specifically the Black boys and youth we serve.   In order to create equitable 

systems, schools must engage in ongoing trainings that build understanding of institutional racism and examine the impact of current practices on 

students furthest away from educational justice. It is critical for Tier I teams to identify and respond to cultural collisions as an opportunity 

to grow, engage, and foster a welcoming environment and dismantle dominant cultural norms. By intentionally partnering with all stakeholders in 

co-creating schoolwide expectations, the intended outcome is to foster positive relationships, center wellness, acknowledge the brilliance of 

students, and not to police, indoctrinate, or assimilate students to dominant cultural norms.  If we do not collectively and professionally engage 

in this work, we are complicit for the harms resulting from systemic racism. 

 

Feature Practices/Strategies Data Sources Scoring Criteria 

“Nothing about us without us.”  
 

1.1 

Team Composition:  Tier I Teams 

partner with stakeholders and ensure 

voice and broad representation of all 

families and communities, students of 

color, and specifically Black boys and 

youth. Stakeholders include a Tier 1 

team systems facilitator, a school 

administrator, a family member, 

student representation/consultation, 

and individuals able to provide critical 

perspective and information. These 

include: 

(a) knowledge of cultural 

representation of the students and 

community and historical context   

(b) knowledge of behavior as a form of 

communication and a response to 

experiences known and unknown, 

 

 

 

a) Family/student participation is 

valued, and roles are clearly 

outlined and defined.  

b) If team size is a concern, 

consider the use of 

subcommittee structure and 

have families represented on 

subcommittees. 

c) Families influence system 

components (e.g., School-wide 

expectations language, 

celebrations/acknowledgements, 

etc.). 

d) Families assist in reporting team 

meeting discussions and data to 

stakeholders.  

e) Family members, students, and 

community liaisons are 

compensated, including childcare 

 

 

 

• School 

organizational chart  

• Tier 1 team 

meeting minutes 

• Continuous School 

Improvement Plan 

• Budget for Tier 

1linked to CSIP 

 

 

 

0 = Tier 1 team does not 

yet exist or does not 

include all identified 

members.  

 

1 = Tier 1 team exists 

with all identified 

members, but 

participation of these 

members is below 80%.  

 

2 = Tier 1 team exists 

with all identified 

members, and 

participation of all roles is 

at or above 80% (if there 

are 10 meetings 

throughout the year 

every member attends at 



 

2 
 

Feature Practices/Strategies Data Sources Scoring Criteria 

school environment, and adult/staff 

behavior  

(c) coaching and technical assistance,  

(d) knowledge of student strengths and 

school-wide academic and behavior 

patterns,  

(e) knowledge about the operations of 

the school across grade levels and 

programs. 

and/or transportation (gift cards, 

volunteer hours for students, 

access to technology, etc.). 

 

least 8 of the 10 

meetings). 

“Share the power” 
 

1.2 

Team Operating Procedures: 

Team procedures include structures 

and practices that prompt the use of 

data for decision making and 

communication to enable all 

stakeholders to have a voice in the 

process and outcomes.  Teams will use 

historical, quantitative, and qualitative 

data for analysis and examine the 

systems and policies for potential 

changes, rather than placing the 

responsibility for change on students 

and families.  Having a defined set of 

procedures holds the team responsible 

for ensuring equitable implementation 

and assessing student data for equitable 

impact. 

 

Tier 1 team meets at least monthly* 

(in-person or virtually) and has (a) 

regular meeting format/agenda during a 

time when all stakeholders (family, 

 

 

 

a) Teams focus on changing the 

system rather than the students 

and engage in explicit 

conversations around 

ethnicity/race and the impact of 

practices. 

b) Meeting norms are established 

and co-created with all 

representatives to ensure a 

shared power dynamic. 

c) Facilitator role includes (a) 

creating a safe space for all team 

members (b) ensuring that every 

voice is being heard and 

centering family and community 

voices and (c) using culturally 

inclusive decision-making 

protocols. 

d) Teams have ongoing, timely 

procedures for communicating 

with their school community 

(families, students, and 

 

 

 

• Tier 1 team 

meeting agendas 

and minutes  

• Tier 1 meeting 

roles descriptions  

• Tier 1 action plan 

• Newsletters 

• Website links to 

Tier 1 meeting 

minutes, TFI, 

Action Plan 

 

 

 

0 = Tier 1 team does not 

yet use  a) a regular 

meeting format/agenda, 

b) record minutes, c) 

have defined meeting 

roles and norms that 

ensures equal power and 

voice among 

stakeholders, d) have a 

current action plan, 

and/or meets when family 

members are not able to 

attend. 

 

1= Tier 1 team has at 

least 2 but not all 4 

features.  

 

2 = Tier 1 team has all 

four features including 

centering student and 

family voice.  
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Feature Practices/Strategies Data Sources Scoring Criteria 

students, community members, elders) 

can participate, (b) meeting minutes, 

(c) defined meeting roles and norms 

that ensures equal power and voice 

among stakeholders in the process 

(including a Student/Family/Community 

Liaison), and (d) a current action plan. 

 

*Teams should meet as often as 

needed to prioritize a safe and 

welcoming school environment for 

students and families furthest away 

from educational justice. 

community members) to solicit 

input, communicate questions, 

concerns, or needs to the Tier 

1Team. 

e) Teams ensure that meeting 

minutes, goals, data, and 

decisions are shared with and 

readily accessible to the school 

community. 

 

 

     

“All Means All” 
 

1.3 

(Community/Shared/Agreements) 

School-Wide Expectations:  School 

teams s partner with stakeholders to 

identify 3-4 positively stated school-

wide expectations that are informed by 

and reflective of the cultural values of 

the surrounding community.  Within a 

culturally responsive framework, 

school-wide expectations focus on high 

standards for all staff and students. 

School-wide expectations are taught 

and learned, and representative of the 

students’ cultures. School-wide 

expectations include examples of social 

skills and practices by setting/location 

for both students and staff to promote 

positive relationships and foster 

predictable and safe learning 

 

 

 

a) Teams provide staff, students, 

families and community with fall 

orientation and ongoing 

opportunities to examine and 

give input regarding school-wide 

expectations.  This is to ensure 

that they reflect the values and 

norms of the community, 

particularly from communities of 

color and specifically Black boys 

and youth.  

b) Teams partner with stakeholders 

to examine expectations for 

implicit bias and institutional 

racism, to ensure that 

expectations are truly universal. 

c) Teams create an environment 

where feedback regarding 

implicit bias and institutional 

 

 

 

• TFI Walkthrough 

Tool (team/ 

community 

member, district 

coach, etc.) 

• Staff/Community 

handbook  

• SEL Standards 

• Surveys (if 

applicable) 

• Matrices/Posters 

• Other walk-through 

data (SEL, 

Supportive 

Supervision, etc.)   

 

 

 

0 = Expectations have 

not yet been identified, 

are not reflective of the 

school community, not all 

positive, or are more 

than four in number.  

 

1 = Four or fewer 

expectations exist that 

are reflective of the 

school community, 

positive, posted, and 

identified for specific 

settings/locations (i.e. 

matrix), identified for 

staff or students, but not 

both. 
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Feature Practices/Strategies Data Sources Scoring Criteria 

environments (i.e., school teaching 

matrix). 

 

 

racism is welcome and part of 

the evaluation of safety and social 

climate of the school (i.e. 

expectation matrix names and 

empowers staff and students on 

how to provide feedback, 

especially students and staff of 

color.)       

d) School staff model expectations 

explicitly working to interrupt 

implicit bias and historical harm.  

Staff refer to expectations 

regularly in daily interactions.  

e) School-wide expectations are 

posted with images that honor, 

value, and are representative of 

the community.   

f) School-wide expectations are 

consistent, observable, and 

measurable to reduce subjectivity 

and implicit bias, increasing a 

sense of safety and belonging. 

g) Staff and student expectation 

matrices name SEL 

competencies/standards and 

incorporate feedback from 

stakeholders. 

h) Routines are intended to create 

safety, structure, and 

predictability during school 

day transitions; however, this 

is not mutually exclusive to joy, 

laughter, healthy 

social interaction, and/or noise. 

2 = Four or fewer 

expectations exist that 

are reflective of the 

school community, 

positive, posted, and 

identified in the school 

matrix by 

setting/location,  

identified for both staff 

and students, verified by 

interviews and walk-

through data (i.e. 

majority of staff are able 

name and describe the 

staff and student school-

wide expectations).   
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Feature Practices/Strategies Data Sources Scoring Criteria 

i) Links to examples (visual cues: 

matrices, videos) 

“If the students feel safe, then 

the entire school is safe.” 
 

1.4 

Teaching School-wide 

Expectations:  School-wide 

expectations are not intended to 

police, indoctrinate, or assimilate 

students to dominant cultural norms.  

In addition, expectations are fluid, 

representative, and re-evaluated by the 

community at least annually.  The 

purpose of teaching school-wide 

expectations is to include all 

stakeholders in establishing a 

welcoming and positive climate and 

culture for all students and the school 

community.  The Tier 1Team provides 

multiple opportunities to orient staff, 

students, and school community to the 

school-wide expectations.  The Tier 1 

Team uses the school-wide matrix, 

lesson plans, and school-wide events to 

teach school-wide expectations in 

different settings and locations.  Teams 

have a procedure and schedule to 

teach the skills and promote practices 

that foster positive relationships.     

 

  

 

 

 

 

a) Teams and school staff 

incorporate real life experiences 

and the values of students into 

expectation lessons. 

b) Teams work with stakeholders 

to examine the teaching of 

expectations for implicit bias and 

racism, to ensure that the 

teaching practices are inclusive.  

Staff create an environment 

where students are empowered 

to provide feedback regarding 

implicit bias, racism, and ensure 

safety for Black boys and youth 

and students of color and 

furthest from educational justice.  

(i.e. when teaching expectations, 

staff empowers students to 

provide feedback, especially 

students of color.)        

c) Staff interactively teach and 

provide opportunities to learn 

the expectations in the setting 

where they occur.  Examples: 

Teaching expectations for the 

cafeteria in the cafeteria, with 

cafeteria staff, in multiple 

languages.  

 

 

 

 

• TFI Walkthrough 

Tool (team/ 

community 

member, district 

coach, etc.) 

• Professional 

development 

calendar  

• Lesson plans  

• Informal 

walkthroughs 

• Calendar of 

teaching schedule 

and events  

 

 

 

 

 

0 = School-wide 

expectations are not yet 

taught  

1 = School-wide 

expectations are taught 

informally or 

inconsistently and/or 

don’t apply to all 

stakeholders  

2 = Formal system that 

actively involves all 

stakeholders and includes 

written schedule is used 

to teach school-wide 

expectations across 

classroom and campus 

settings, verified by 

interviews and walk-

through data (i.e. 

majority of students are 

able to name and 

describe the school-wide 

expectations).   



 

6 
 

Feature Practices/Strategies Data Sources Scoring Criteria 

d) Teams seek feedback on lesson 

plans from school staff, students, 

families, and community 

members. 

e) Teams include family and 

community members as teachers 

of expectations. 

 

“Culture overrides practice.” 
 

1.5 

Feedback and Acknowledgement:  

Feedback and acknowledgement are 

grounded in developing positive and 

authentic day to day interactions that 

build relationships with students, 

families, and community, as well as 

contribute to the positive climate and 

culture of the school. Teams develop 

and use acknowledgment systems that 

are co-created with stakeholders and 

are meaningful and authentic.  

Recognition systems reflect the voice 

and values of the community.  They 

should honor individual and community 

brilliance, effort, strengths, gifts, 

talents, growth, resilience, and 

contributions to community wellness. 

Seeing and acknowledging the brilliance 

of students contributes to community 

and culture and supports the 

development of students’ identities as 

scholars.   
 
 

 

 

 

a) An acknowledgment and 

feedback system can be a vehicle 

to foster positive relationships 

and school climate across all 

community stakeholders (human 

to human, upholding humanity). 

Staff are responsible to provide 

consistent positive interactions 

(greetings at the door, 

thresholding, smiling, nodding, 

thumb’s up, fist bumps, etc.)  

b) 5:1 – The 5 to 1 ratio, also 

known as the “magic ratio” is a 

practice in which educators 

increase the number of positive 

interactions with students as 

compared to corrective 

interactions. – insert link 

c) Teams actively communicate and 

seek feedback from students, 

families, and the community 

about preferences for 

acknowledgement and 

perceptions of the current 

 

 

 

• *TFI Walkthrough 

Tool (used by at 

least 90% of staff, 

received by at least 

50% of students) 

• Staff/Community 

Handbook  

• Climate survey 

• *School walk-

through data (e.g. 

5:1 in classroom 

and common areas) 

• Focus Groups with 

Black boys and 

youth (data on 

adult behavior, 

common area, and 

classroom data 

collection)   
 

 

 

 

 

0 = Formal system for 

acknowledging students is 

not yet in place and/or 

data indicates that 

specific groups, especially 

Black boys and youth, are 

underrepresented in 

acknowledgement 

criteria and/or 

overrepresented in office 

referrals/discipline/missed 

instruction log data.  

1 = Formal system for 

acknowledging students is 

in place, data indicates 

that specific groups, 

especially Black boys and 

youth, are 

underrepresented in 

acknowledgement 

criteria and/or 

overrepresented in office 
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Feature Practices/Strategies Data Sources Scoring Criteria 

  

 

systems at least annually. 

(examples/non-examples, 

scenario examples illustrating 

cultural collisions) 

d) Teams partner with community 

members in the development of 

the acknowledgement system to 

foster positive relationships and 

extend shared community values 

in the use of reinforcements in 

community settings (i.e. local 

businesses, restaurants posting 

the school-wide expectations, 

punch cards, gift cards, etc.).  

e) Teams use fidelity data to assess 

the benefit, impact and equity of 

the acknowledgment system for 

individuals and groups (e.g. 

racial/ethnic, gender, ability, etc.) 

with valid tools (e.g., TFI 

Walkthrough Tool, Stakeholder 

Input and Satisfaction Survey) 

multiple times throughout the 

school year. 

f) Teams use outcome data. If 

there are students who have 

received multiple referrals, teams 

audit the frequency of use of 

acknowledgement and feedback 

in the re-teaching process. 

Teams ensure Tier I practices, 

specifically 5:1 and school-wide 

acknowledgment, are being 

implemented across classrooms 

and common area settings. 

referrals/discipline/missed 

instruction log data. 

2 = Formal system for 

acknowledging student 

behavior is used by at 

least 90% of staff, 

received by at least 50% 

of students, and there are 

culturally responsive 

practices that are 

documented.  

Additionally, Black boys 

and youth are equitably 

represented in 

acknowledgement 

criteria. 
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Feature Practices/Strategies Data Sources Scoring Criteria 

g) Teams are utilizing 

recommended 

practices/strategies from African 

American Male Achievement 

Initiative, Department of Racial 

Equity Advancement, and/or 

other community partners.  

 

 

 

To love all children, we must 

struggle together to create 

schools we are taught to 

believe are impossible. Schools 

built on justice, love, joy and 

anti-racism." Dr. Bettina Love 
 

1.6 

Classroom Procedures: Classroom 

culture is founded on relationships and 

valuing the strengths and interests of 

each student.  Educators and students 

contextualize the school-wide 

expectations by co-creating classroom 

routines and procedures through 

sharing power and mutual 

responsibility.   Educators ensure that 

all students in the class can see their 

home lives, histories, cultures and 

home languages incorporated into the 

classroom environment, curricula, and 

instructional practices on a consistent 

basis. Tier 1 features (school-wide 

expectations, routines, 

acknowledgements, in-class continuum 

 

 

 

 

 

 

 

 

a) Students see themselves and 

their experiences in classroom 

imaging (as contributed by 

students and families) and 

materials (e.g., culturally-specific 

libraries). 

b) Educators create the space for 

students to share elements of 

their home life, culture, and 

family history in class. 

c) Educators engage in frequent 

positive communication with 

families, prioritizing listening.    

Examples can include a beginning 

of the year phone call 

home (advisory for 

 

 

 

 

 

 

 

 

• Staff/Community 

Handbook  

• Classroom routines 

and procedures  

posted  

• Informal walk-

throughs/look-

fors (what do we 

see displayed on 

classroom walls and 

on bookshelves?)     

• Data based decision 

making and 

progress 

monitoring resulting 

in higher levels of 

engagement 

 

 

 

 

 

 

 

 

0 = Educators have 

not yet co-created 

routines and 

procedures with students 

and/or are 

not yet implementing 

Tier 1 consistently   

 

1= Classroom  

routines and 

procedures are co-

created in partnership 

with 

students and educators 

are implementing Tier 

1 consistently   
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Feature Practices/Strategies Data Sources Scoring Criteria 

of responses/strategies) are 

implemented within classrooms and 

consistent with school-wide systems. 

secondary), sending home 

positive student     

acknowledgments, community 

circles, student led conferences, 

townhalls, and community-based 

location visit (neutral space such 

as library or coffee shop).  

Educators proactively inquire 

best modes of communication 

for individual families.    

d) Educators will share with family 

updates regarding classroom 

progress.  Examples can include 

weekly classroom bulletin, phone 

calls, conferences, and emails.   

 

(reviewing/analyzing 

data such as 

MIL, attendance, 

frequency of 

positive contact 

with families)   

• Signage in 

representative 

languages   

2 = Classroom routines 

and procedures are co-

created in partnership 

with students 

and families to establish a 

positive and inclusive 

classroom 

climate, and Tier 

1 practices are 

implemented in 

accordance. 

“All behavior is 

communication” 
 

1.7 

Behavior Definitions: School staff 

take responsibility for teaching skills 

and behaviors that support learning, 

while honoring and valuing student and 

community identity and culture.  

Before a determination is made that a 

behavior is interfering with learning in 

the school setting and new skills need 

to be taught, school staff commit to 

reviewing behaviors/data that check for 

structural racism, implicit bias, and 

assimilating practices.  Behavior 

determinations must be grounded in 

purpose and reflective of community 

values, including the wellbeing of the 

 

 

 

 

a) Teams actively seek input from 

stakeholders regarding behavior 

labels/categories and definitions. 

For example, definitions of and 

responses to subjective 

behaviors such as defiance and 

disrespect have 

disproportionately and negatively 

impacted Black boys and youth 

and students of color. (add 

article and historical SPS district 

data) 

b) Teams provide information and 

seek feedback in multiple 

languages and modes of delivery 

 

 

 

 

• Staff/Community 

Handbook  

• School policy 

•  SEL, and 

Abolitionist 

Teaching Lesson 

Plans and Calendar 

for teaching 

• Instructional 

engagement form 

(MIL)  

• Response to 

behavior flowchart  

 

 

 

 

 

0 = No clear behavior 

definitions exist, and 

procedures to support 

behavior are not clearly 

documented and/or 

reactive.  

1 = Definitions and 

procedures for students 

social and academic 

success are clearly 

defined, documented and 

taught to students.  Staff 

are oriented to policies; 

however, they are not 
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Feature Practices/Strategies Data Sources Scoring Criteria 

individual, classroom, and school 

community (e.g., to keep students 

safe).  Differences between school and 

home/community definitions of 

behaviors are discussed and mitigated 

with families and community so that 

school expectations and response to 

behaviors truly reflect the communities 

they serve. School has clear definitions 

for behaviors that support/interfere 

with academic and social success, a 

clear plan to teach expectations, and a 

clear policy/procedure (e.g., flowchart) 

for addressing office-supported versus 

classroom-supported behavior. 

 

 

 

 

(e.g., written, audio, visual) 

regarding behavior categories 

and responses to behavior that 

build and improve partnership 

with students and families. 

c) Policies/procedures are revisited 

at least once annually, and staff 

are given the opportunity to 

practice responding to classroom 

supported behaviors at least 

twice per year and/or as data 

indicates a need. 

Hyperinks/examples to effective 

practices/opportunities to 

respond 

 

provided opportunities 

to practice responses to 

student behavior that 

promote connection and 

relationship.  

Stakeholders may or may 

not be provided the 

opportunity to inform 

and provide feedback 

regarding behavior 

policies and procedures.    

2 = Definitions and 

procedures for students 

social and academic 

success are clearly 

defined, documented and 

taught to students.  Staff 

are oriented to policies 

at least one time per year 

and are provided 

opportunities to build 

fluency with practices 

that build relationships, 

increase student 

engagement, and 

promote anti-racist 

practices two or more 

times per year.  

Stakeholders are 

provided the opportunity 

to inform and provide 

feedback regarding 

behavior policies and 

procedures.    
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Feature Practices/Strategies Data Sources Scoring Criteria 

Never forget that justice is 

what love looks like in public.” 

Dr. Cornell West 
 

 

1.8 

Restorative Practices: School 

policies and procedures describe and 

emphasize proactive, instructive, and 

restorative approaches to support 

student success, that are implemented 

consistently. Teams employ and 

support an instructional approach to 

discipline that emphasizes teaching pro-

social skills (eliminating punitive 

exclusionary discipline and zero 

tolerance policies).  Teams examine 

policies and disciplinary practices for 

disproportionate impact on Black boys 

and youth and students of color and to 

dismantle hierarchical power versus 

purpose practices (i.e., policies and 

practices that reflect the preferences 

of staff versus those with a clear 

purpose linked to educational 

outcomes).  

 

 

 

 

 

 

 

 

 

Note:  We recognize that discipline 

policy is written at the district level, 

while disciplinary practices and 

procedures are implemented at the 

school level; the responsibility for 

interrupting systemic racism is both an 

individual and institutional moral 

obligation.   

The following are some strategies to 

interrupt systemic racism in disciplinary 

practices: 

 

a) Provide ongoing professional 

development on antiracism and 

implicit bias 

b) Analyze discipline trends for 

disproportionate impact on Black 

boys and youth. 

c) Review discipline behavior 

categories for implicit bias and 

subjectivity 

d) Solicit feedback from students, 

families and community on 

discipline policies/procedures re: 

alignment with community 

values, expectations, and 

wellbeing (i.e. restorative 

practices – practices and 

programs that preserve/ restore 

 

 

 

 

 

 

• Discipline related 

policies  

• Staff/Community 

Handbook  

• Code of Conduct  

• Formal/Informal 

Stakeholder 

interviews/surveys 

• Website 

• SEL Curriculum 

 

 

 

 

 

 

0 = Documentation 

contains only reactive 

and punitive 

consequences  

1 = Documentation 

includes and emphasizes 

proactive approaches  

2 = Documentation 

includes and emphasizes 

proactive, instructive, and 

restorative approaches to 

discipline and Tier 1 and 

administrator reports 

consistent use. Tier 1 

team reviews discipline 

data to ensure equitable 

disciplinary outcomes for 

all students, especially 

Black boys and youth.  
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Feature Practices/Strategies Data Sources Scoring Criteria 

the well-being of the classroom) 

(include link) 

e) Examine staff cultural norms for 

bias, oppression, and 

dehumanizing practices  

f) Teams and staff review existing 

discipline policies to ensure that 

inclusionary practices are 

implemented.  Exclusionary 

practices are used for immediate 

safety purposes only, and always 

with an instructional component 

and social support. *Assessing 

safety is highly subjective based 

on adult bias.  Discipline 

processes should include an 

explicit check for adult bias and 

considerations for developmental 

appropriateness. (Link to 

examples of flowcharts and 

behavior definitions.)    

g) Staff are trained to remain calm, 

to utilize de-escalation 

techniques, demonstrate integrity 

and when disciplinary incidents 

occur, staff will respectfully 

support students working to 

maintain each students’ worth 

and dignity. 

 

 

“I don’t listen to what you say 

because I see what you do.” 

James Baldwin 
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Feature Practices/Strategies Data Sources Scoring Criteria 

1.9 

Professional Development: The 

goal of professional development is to 

improve the educational experience 

and outcomes for all students, 

especially students of color and 

specifically Black boys and youth.  In 

order to create equitable systems, 

schools participate in ongoing trainings 

that build understanding of institutional 

racism and examine the impact of 

current practices on students furthest 

away from educational justice.  If we 

do not personally and professionally 

engage in this work, we are personally 

complicit for the harms resulting from 

systemic racism.  Tier 1 teams will 

orient all staff on 6 core Tier 1 

effective practices: (a) define, teach, 

and acknowledge school-wide 

expectations (b) provide positive 

feedback and behavior specific praise at 

5:1 ratio (or higher) (c) continuum of 

responses/strategies to increase 

student engagement (d) opportunities 

to respond (e) relationship-based 

interactive support (f) requesting 

tiered support and/or coaching.  *Each 

of these practices are susceptible to 

implicit bias and if implemented 

without reflection could perpetuate 

harm.  

 

 

a) Teams are committed to a 

reflective and ongoing cycle of 

learning, evaluating, and 

improving and are committed to 

dismantling racist practices. 

b) Teams reduce silos and increase 

collaboration (i.e. schools 

actively collaborate across teams 

and all stakeholders are active 

participants).   

c) Professional development 

opportunities are identified based 

on system and 

student/staff/community data.   

d) Teams partner with local 

community supports and families 

to provide professional 

development that orients staff to 

the community cultures, values, 

and historical perspectives. 

e) Teams have procedures to 

provide staff with explicit training 

and practice in specific skills for 

enhancing shared power 

structures within the school and 

classroom community and 

examining implicit bias and 

racism. 

f) Teams access school, 

community, and district 

resources to provide staff with 

explicit training and practice in 

Educator Self-Care, Verbal De-

escalation, Adverse Children 

 

• Professional 

development 

calendar aligned to 

the SPS Strategic 

Plan and CSIP  

• Tier I is 

documented in 

Staff/Community 

Handbook  

• Staff Perception of 

Behavior and 

Discipline Survey 

• Request for Tiered 

Support/Coaching 

Form 

• Climate Survey 

Data 

• SEL lessons/ 

curriculum 

• Restorative 

Practices Measures 

• Staff retention 

 

 
0 = No plan/process to 

develop/orient staff is in 

use yet.  

1 = Plan/process is 

written; however, all 

components are not yet 

in use. 

2 = Formal plan/process 

is written and all 

components (all staff 

trainings that build 

understanding of 

institutional racism and 

examine the impact of 

current practices and 6 

core Tier 1 Effective 

practices) are in use.  
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Feature Practices/Strategies Data Sources Scoring Criteria 

Experiences (ACEs), Educator 

Wellness, Strengths Based 

Approaches, and all Classroom 

Practices. 

Spirit Building Not Spirit 

Breaking 
 

1.10 

Student/Family/Community 

Involvement:  Student, family, and 

community partnerships are vital to 

cultivating safe, welcoming and anti-

racist culture and improving the 

experiences and outcomes for Black 

boys and youth.  These partnerships 

center student, family, and community 

voice to ensure the systems that have 

been co-created in items 1.1-1.9 are 

having their intended outcome.  This 

will be achieved by understanding 

historical harm and current 

experiences to inform the 

improvement of school systems for 

students and families furthest from 

educational justice.  It is the 

responsibility of school staff to develop 

authentic and collaborative 

relationships with the community and 

to establish systems that center their 

feedback. 

 

Stakeholders (students, families and 

community members) provide input on 

all Tier I systems 1.1-1.9 (e.g. school-

wide expectations, 

 

 

 

 

a) School staff and teams explore 

the tension and nuances of the 

cultural tenets between 

individualism and collectivism.  

School staff and teams seek 

representation of students and 

families furthest from educational 

justice, understanding that many 

voices are needed to represent 

any group. (reference Culturally 

Responsive teaching and the Brain, 

chapter 2)  

b) School staff and Team’s outreach 

to community includes listening 

to and learning from 

communities furthest from 

educational justice and enacting 

practices that align with their 

feedback/input on Tier I systems 

(Community Circles, Surveys, 

Focus Groups, Community based 

meetings, etc.)  This should 

include incentives for 

participation (e.g. drawings, gift 

cards, parking spots, swag, etc.) 

c) School staff and Teams share all 

information with stakeholders 

 

 

 

 

• Formal/Informal 

Stakeholder 

interviews/surveys 

(climate survey, 

Instagram/Snapchat 

surveys, backpack 

mail, etc.) 

• Voting results from 

community/family 

events (e.g. school-

wide agreements, 

acknowledgements, 

etc.) 

• Team meeting 

minutes 

• School newsletters/ 

website 

• Sign-in sheet data 

from front office 

and/or community 

space 

 

 

 

 

0 = Tier I Systems 1.1-1.9 

are not co-created with 

all stakeholders.  There is 

no documentation 

indicating stakeholder 

feedback to inform Tier 1 

foundations. 

 

1 = There is 

documentation of input 

on Tier 1 foundations, 

but not within the past 

12 months or input is not 

from all stakeholders. 

 

2 = Documentation 

exists that students, 

families and community 

members have provided 

feedback on Tier 1 

practices within the past 

12 months and there are 

culturally responsive 

practices that are 

documented.  
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Feature Practices/Strategies Data Sources Scoring Criteria 

feedback/acknowledgement, 

restorative practices) at least every 12 

months and/or as data indicates a need.  

and ensure a system of feedback 

in multiple languages and modes 

of delivery (e.g. written, audio, 

and visual) for transparency of 

process.   

d) School staff and stakeholders 

partner and share volunteer 

opportunities in the community 

and in the school (e.g. cultural 

community based celebrations, 

school/classroom celebrations, 

mentoring opportunities, etc.) 

e) When possible, schools will 

dedicate a space (classroom, 

office, part of the 

library/common area, resource 

center, etc.) that is warm, 

welcoming, and safe for families 

and community.  This will 

provide a space for families to 

share feedback and access 

resources and support. 

f) School staff provide 

opportunities for anonymous 

and/or confidential feedback with 

opportunity for follow-up from 

school staff.   

Relational Not Transactional 
 

1.11 

Faculty Implementation:  Center 

relationships and connection with 

students.  The practices outlined below 

are intended to be relationship-based 

interactions.  School staff are actively 

 

 

 

a) Utilize climate survey data that 

focuses specifically on 

staff/student relationships, 

breaking down data by 

demographics. 

 

 

 

• Tier I Self-

Assessment Survey 

• Informal data 

(conversations, 

 

 

 

0 = Faculty are not 

shown data at least yearly 

and do not provide input. 
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Feature Practices/Strategies Data Sources Scoring Criteria 

implementing Tier 1 practices, 

demonstrate commitment to and pride 

in the system.  School staff accept 

responsibility for sustaining practices 

that are outlined above and co-created 

with all stakeholders. Tier I Team 

collects staff behavior data on universal 

foundations, such as: defining, teaching, 

and acknowledging school-wide 

expectations, providing positive 

feedback and behavior specific praise at 

a 5:1 ratio (or higher), engaging in a 

continuum of responses/strategies to 

increase student engagement, providing 

opportunities to respond, and 

relationship-based interactive support 

(Move, Use Names, Scan, 

Acknowledge, Correct – discreetly.)  

Tier I Team collects the school-wide 

data 3 times per year and shares this 

data with all staff and stakeholders.     

b) TFI walk-through relationship 

question (TBD) 

c) School staff/teachers collect and 

use formative (informal) data 

around relationship, wellness, 

and SEL (Danielson 2a creating 

an environment of respect and 

rapport). 

d) Periodic inventory of how many 

staff are implementing core 

components of Tier I. 

e) Teams have a process for 

frequently facilitating two-way 

communication between the 

school administration, leadership 

team and faculty. 

f) Teams have procedures for 

school staff to play an active role 

in planning and delivery of 

school-wide activities. 

g) School staff are acknowledged 

for their participation in Tier I 

systems. 

h) Teams collect and use feedback 

from school staff regarding their 

perceptions of and suggestions 

for Tier I systems at least 

annually.   

i) Link data section to small group 

of Black boys and youth and 

wellness.   

Community Circle 

reflections, etc.) 

• Staff/Team meeting 

minutes 

summarizing 

patterns, trends, 

and implications 

based on universal 

foundations data  

• Updated and 

implemented action 

plans 

• Revised TFI walk-

through 

• Measures of 

student identity, 

safety, belonging 

and joy  

1 = Faculty have been 

shown and/or provide 

data (formal and 

informal) more than 

yearly OR have provided 

feedback on Tier I 

foundations within the 

past 12 months, but not 

both.  Data indicates that 

50-89% of staff are 

implementing core Tier I 

practices. 

 

2 = Faculty actively 

examine Tier I practices 

and universal foundation 

data (formal and 

informal) at least 3 times 

per year for continuous 

improvement.  Data 

indicates that 90% of staff 

are implementing core 

Tier I practices. 

“The absence of misery does 

not mean the presence of joy.”  

Dr. Shawn Ginwright 
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Feature Practices/Strategies Data Sources Scoring Criteria 

1.12 

Universal Data:  Universal data* will 

be accessed to promote student joy, 

love, and community.  In this data we 

will center student wellness.  Using a 

restorative framework allows team to 

look at data collection on an 

individual/systems accountability level 

and it allows teams to track and repair 

harm that was done.  We will do this 

through a restorative framework. 

Using Tier I data and trends of the 

entire school system to shape adult 

behavior and practices.  Teams will 

regularly disaggregate universal data as 

an effective and objective way to assess 

and monitor equity in student 

outcomes.     

 

*Universal data includes data 

related to restorative practices, 

achievement, climate survey, 

attendance, classroom practices 

self-assessment, Missed Instruction 

Log, Core Tier I practices, etc. 

 

a) Teams examine data for 

common reasons (Vulnerable 

Decision Points) for adult 

behavior and enact plans to 

address those reasons.  “What is 

predictable is preventable.” 

b) Tier I team reviews 

disaggregated universal data 

monthly and shares data with 

stakeholders at least quarterly.  

This includes formal and informal 

data.  Teams identify 

disproportionality in Missed 

Instruction Log (MIL) entries, 

suspensions, achievement and 

special education placement data 

at least quarterly. 

c) Teams define trends in 

disaggregated data to identify 

specific situations when 

disproportionality is more likely 

to be evident (e.g. behaviors, 

locations, time of day, etc.) to 

eliminate harm and foster 

engagement. 

d) Teams use demographic data to 

partner with their communities 

to ensure that practices are 

culturally responsive, 

immediately address and 

eliminate harmful practices and 

which are mindful of implicit bias. 

e) School teams examine academic 

and behavioral patterns to make 

 

• School/District 

policy 

• Team meeting 

minutes 

• Student outcome 

data 

• Access to universal 

data (restorative 

practices, 

achievement, 

climate survey, 

attendance, 

classroom practices 

self-assessment, 

Missed Instruction 

Log, Core Tier I 

practices, etc.) 

• Tracking forms for 

partnering with 

community groups 

(sign-in forms) 

• Formal/informal 

stakeholder 

interviews/surveys 

(climate survey, 

Instagram/Snapchat 

surveys, backpack 

mail, etc.)  

 

0 = Universal Data is not 

collected and/or there is 

no evidence that data is 

being shared. 

 

1 = Universal Data is 

collected and some 

evidence that data is 

shared with staff and 

stakeholders. 

 

2 = Universal Data is 

collected and used with a 

precision statement and 

action plan for 

continuous improvement 

of practice and systems 

at least monthly.  Data is 

shared with staff and 

stakeholders at least 

quarterly. 
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Feature Practices/Strategies Data Sources Scoring Criteria 

strategic school-wide changes to 

both the environment and adult 

practices (not at the individual 

student level). 

f) School teams develop and 

examine restorative data tracking 

tools (Accountability Contracts, 

Written Agreements, etc.). 

“If you close your eyes to facts, 

you will learn through 

accidents.” 

African Proverb 
 

1.13 

Data-based Decision Making:  The 

purpose of data is to define, inform, 

verify, check fidelity, summarize and 

share to address/dismantle structural 

and institutional racism.  The essence 

of this process is to increase student 

joy, promote positive relationships, and 

improve outcomes for students, 

leading to a safe and welcoming 

environment.   

 

Data will be used to co-create precise 

well-defined problem(s) and barriers to 

community wellness.  Teams will 

identify problem(s) in the school 

community (precision statement: add 

link) and action plan to identify adult 

and/or student skills/practices and 

environmental changes that will 

promote and/or restore community 

wellness. 

 

 

 

 

 

 

a) Teams have procedures to 

ensure that data is shared 

frequently with stakeholders for 

input and feedback.  Teams have 

a regular communication cycle in 

order to record and respond to 

stakeholder feedback. 

b) Teams examine the data for 

patterns that would indicate a 

need for systemic change. 

c) When concerning patterns are 

noted, teams develop action 

plans with short-term 

(immediate) response and long-

term (information 

gathering/professional 

development) solutions. 

d) Precision statement (link) 

e) Action Plan (Link) 

f) Equity-based problem solving 

(Link)  

 

 

 

 

 

 

• Data decision rules 

(link) 

• School-wide 

precision 

statements (link) 

• Staff professional 

development 

calendar 

• Staff/Community 

Handbook 

• Team meeting 

minutes 

• Action Plan 

 

 

 

 

 

 

0 = No process/protocol 

exists, or data is 

reviewed but not used. 

 

1 = Team uses universal 

data to create precision 

statements that identify 

adult and/or student 

skill/practices and 

environmental changes 

that reduce patterns of 

racism and inequity and 

identifies patterns 

promoting student and 

community wellness.  

Teams have a regular 

communication cycle to 

record and respond to 

stakeholder feedback.  

Teams engage in this 
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Feature Practices/Strategies Data Sources Scoring Criteria 

 

Tier I Teams engage in monthly data-

based decision making, with a specific 

focus on anti-racism and equity.  Data 

that is collected and used must reflect 

priorities identified by community 

stakeholders, as well as district 

personnel.  Teams and school staff take 

responsibility for the outcomes for 

each student.  Racist and inequitable 

outcomes are examined form a 

systems perspective.  

 

process less than 

monthly.    

 

2 = Team uses universal 

data to create precision 

statements that identify 

adult and/or student 

skill/practices and 

environmental changes 

that reduce patterns of 

racism and inequity and 

identifies patterns 

promoting student and 

community wellness.  

Teams have a regular 

communication cycle to 

record and respond to 

stakeholder feedback.  

Teams engage in this 

process monthly.    

“Fidelity is the sister of 

justice.” 

Horace 

 

1.14 

Fidelity Data: Teams, staff and 

stakeholders are committed to an anti-

racist and equitable Tier I system 

implementation.  Fidelity data 

safeguards that we consistently 

implement systems and practices as 

they are intended and outlined above 

in items 1.1-1.13.  Tier I team 

completes the TFI annually to insure 

fidelity and continuous improvement.  

 

 

 

 

 

a) Teams and coaches identify and 

use data when completing walk-

throughs that check for fidelity of 

practices and evidence of 

universal systems.  Walk-through 

interviews ensure equitable and 

targeted and representation of all 

school and community 

stakeholders. 

 

 

 

 

 

• TFI Summary 

Report 

• TFI Action Plan 

• CSIP (Safe and 

Welcoming 

Environment) 

• School policy 

• Staff/Community 

Handbook 

• School newsletters 

 

 

 

 

 

0 = No Tier I School-

wide Tier I fidelity data 

collected. 

  

1 = Tiered Fidelity 

Inventory data is 

collected and has 

evidence of anti-racist 

and equitable Tier I 



 

20 
 

Feature Practices/Strategies Data Sources Scoring Criteria 

 

 

 

b) Teams have procedures to 

collect and use feedback from 

students, families and community 

members regarding perceptions 

of fidelity of implementation for 

continuous improvement. 

c) Teams collect feedback in 

multiple languages and modes of 

delivery (e.g. written, audio, 

visual, etc.) 

• School website 

• School-wide 

expectations and 

poster in multiple 

languages 

systems; however, it is 

not completed annually. 

 

2 = Tiered Fidelity 

Inventory data is 

collected and has 

evidence of anti-racist 

and equitable Tier I 

systems to ensure fidelity 

and continuous 

improvement.  The TFI is 

completed annually.  

 

 

“All students will feel seen, 

heard, felt, and validated.” 

M. Stubblefield  
 

1.15 

Annual Evaluation:  The annual 

evaluation is used to determine 

whether the co-created anti-racist Tier 

I practices and strategies were effective 

in achieving their purpose.  The 

purpose of Tier I is to improve the 

day-to-day lived experience of students 

and families, by establishing safe, 

restorative, supportive, and welcoming 

environments that represent and 

center the voice of students, families, 

and communities, specifically the Black 

boys and youth we serve.  Centering 

stakeholder (students, family and 

community) feedback is an essential 

aspect of this evaluation, demonstrating 

 

 

 

 

 

a) Year-end culminating event that 

showcases and celebrates 

students, classrooms, staff, 

families, and community.  Tier I 

team members will share annual 

evaluation outcomes and 

summary.  The purpose of this 

event is to celebrate successes, 

share information, gather 

feedback, answer questions, 

prompt deeper conversations, 

and gather recommendations for 

further growth and development. 

b) Annual evaluation results are 

available in multiple languages 

 

 

 

 

 

• Summary of school-

wide outcome data 

reflecting multiple 

perspectives 

(attendance, 

restorative 

practices summary, 

Missed Instruction 

Log, student/staff 

community climate 

surveys, referral 

and achievement 

data, etc.) 

• Summary of 

classroom 

culture/climate data 

 

 

 

 

 

0 = No evaluation takes 

place, or evaluation 

occurs without data. 

 

1 = Annual evaluation 

reflecting multiple 

perspectives is shared 

with all stakeholders to 

celebrate successes and 

target areas for further 

growth regarding anti-

racist Tier I practices and 

continuous improvement. 

 

2 = Annual evaluation 

reflecting multiple 
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Feature Practices/Strategies Data Sources Scoring Criteria 

accountability and transparency to 

stakeholders regarding all efforts 

toward Tier I implementation and 

effectiveness.   

 

 

and modes of delivery (e.g. 

written, audio, and visual).   

c) Tier I Team shares disaggregated 

data (examples of disaggregated 

data are race, ethnicity, grade 

level, gender, etc.) patterns to 

reveal whether systems were 

effective and equitable, 

specifically assuring an equitable 

experience for Black boys and 

youth. 

d) The perspectives of community 

stakeholder groups are 

represented in annual evaluation 

and provides guidance in the 

school improvement process.      

reflecting student, 

family, and staff 

perspectives 

(number of 

classroom 

community circles, 

in-class surveys 

soliciting feedback 

related to safe and 

welcoming 

environment, 

student identity, 

safety, voice and 

well-being) 

• TFI Summary 

Report 

• TFI Action Plan 

• CSIP (Safe and 

Welcoming 

Environment) 

• Changes in school 

policy 

• School newsletters 

• School website 

• District reports  

perspectives is shared 

with all stakeholders, 

combined with quarterly 

progress monitoring 

efforts to celebrate 

successes and target 

areas for further growth 

regarding anti-racist Tier 

I practices and 

continuous improvement.   

 

1.11 faculty or school staff? We use school staff in entire document 

Change Team(s) to Tier I Team? 
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